University of Massachusetts Amherst

ScholarWorks@UMass Amherst
Doctoral Dissertations 1896 - February 2014
1-1-1972

A historical-descriptive assessment of the teachers-as-counselors
project at Monument Mountain Regional High School.
George P. Lane
University of Massachusetts Amherst

Follow this and additional works at: https://scholarworks.umass.edu/dissertations_1

Recommended Citation
Lane, George P., "A historical-descriptive assessment of the teachers-as-counselors project at Monument
Mountain Regional High School." (1972). Doctoral Dissertations 1896 - February 2014. 2690.
https://doi.org/10.7275/72ja-9v63 https://scholarworks.umass.edu/dissertations_1/2690

This Open Access Dissertation is brought to you for free and open access by ScholarWorks@UMass Amherst. It
has been accepted for inclusion in Doctoral Dissertations 1896 - February 2014 by an authorized administrator of
ScholarWorks@UMass Amherst. For more information, please contact scholarworks@library.umass.edu.

A HISTORICAL-DESCRIPTIVE ASSESSMENT OF THE
TEACHERS-AS-COUNSELORS PROJECT AT

MONUMENT MOUNTAIN REGIONAL HIGH SCHOOL

By

GEORGE P. LANE

A Dissertation Submitted to the Graduate School
of the University of Massachusetts in partial
fulfillment of the requirements for
the degree of

DOCTOR OF EDUCATION

School of Education
Amherst, Massachusetts
November, 1972

A HISTORICAL-DESCRIPTIVE ASSESSMENT OF THE
TEACHERS-AS-COUNSELORS PROJECT AT
MONUMENT MOUNTAIN REGIONAL HIGH SCHOOL

A Dissertation
By

George P. Lane

Approved as to style and^ont ent^jyr
V

Dr ./Kenneth Ertel, Chairman of Committee

Dr.

Rog^

Peck, Committee Member
>
/ /
X/

Dr. Jack Hruska,' Committee Member

School of Education
Amherst, Massachusetts
November, 1972

Dedicated to
my wife,

Barbara G. Lane
for her patience,

her understanding,
her affection,
and for the sacrifices she
I

made during this study

iii

Acknowledgements

The completion of this study required the assistance of many

understanding and dedicated individuals.

The investigator extends

his sincere appreciation to all those who helped in this study.

A special debt of gratitude is expressed

to the investigator's

Graduate Advisory Committee for their guidance and encouragement:
Dr. Roger Peck, the investigator's major advisor, who

provided critical analysis throughout the study and constantly
was available for assistance, a scholar and a friend.
Dr. Kenneth Ertel, the investigator's chairman, who provided

constant support, and who always found the time in his busy

schedule to offer suggestions and encouragement.
Dr. Jack Hruska, who helped plan the investigator's graduate

program, and started the investigator in the proper direction.
Dr. Mark Rossman for his help and support throughout the

study.

A special word of thanks to the Berkshire Hills Regional
wonderful
School Committee for permitting the study; to the nineteen
department
teachers that served as teacher-counselors and the guidance
their participation,
at Monument Mountain Regional High School for
Wood, principal
cooperation and interest during the study; to Mr. Joseph

and Mr. Myron Niedzwiecki,
at Monument Mountain Regional High School

Regional High School for
Director of Guidance at Monument Mountain
the study.
their cooperation and assistance during
iv

The regular

teachers, the ninth grade students and the teacher-aides also deserve
a special thanks.

Greatly appreciated also was Mrs. Anne Barrett for her typing
and assistance.

We learned together.

Thanks also to Mrs. Barbara

Mackie whose typing when she was needed was extremely helpful.
Thanks to Mrs. Connie Peck for her gracious hospitality.
Finally, the investigator expresses deep appreciation and
thanks to his wife, Barbara.

Her encouragement despite the many

sacrifices, is a source of pride to the investigator.

In addition

the investigator's daughter Donna and his two sons, Douglas and Dwight

who took on the many chores throughout the study deserve a special
thanks

v

VITA

July 19, 1928

Bom

1952

B.A. Adelphi University, Garden City, Long
Island, Ne\i7 York

1952-1954

M.S.Ed. Administration, Hofstra University,
Hempstead, Long Island, New York

1954-1962

Director of Health, Physical Education, Athletics
and Recreation, Uniondale, Long Island, New York

1962-1967

Assistant Principal, Uniondale High School,
Uniondale, Long Island, New York

1967-1968

Principal, Monument Mountain Regional High School,
Great Barrington, Massachusetts

1968-present

Superintendent of Schools, Berkshire Hills Regional
School District, Great Barrington, Massachusetts

- Rockville Centre, Long Island, New York

FIELDS OF STUDY

Physical Education - Science
Educational Administration
Occupational Education

Vi

TABLE OF CONTENTS

Chapter

Page

DEDICATION

....

ACKNOWLEDGEMENTS

.

iii

.

iv

.

vi

.

VITA
LIST OF TABLES

.

X

.
.

LIST OF FIGURES
I.

.

BACKGROUND OF THE PROBLEM
Teachers-as-Counselors Project
Statement of the Problem
Definition of Terms
Assumptions in the Study
Limitations of the Study
The Use of the Case Study Method
The Use of the Assessment Design
Significance of the Study
Organization of the Dissertation

II.

6

8
9

10

11
11
14
17

REVIEW OF RELATED LITERATURE
The Early Years
What is Guidance
The Role of the Secondary School Counselor
Counselor-Student Ratio
The Teacher's Role in Counseling
Future Dimensions of Counseling

III.

3

18

.

ORIGIN AND IMPLEMENTATION OF THE PROJECT

Background of Monument Mountain Regional
High School
The Teachers-as-Counselors Project
Development of the Teachers-as-Counselors Project.
Approval of the Teachers-as-Counselors Project
by the Teaching Staff
Approval of the Teachers-as-Counselors Project
by the Berkshire Hills Regional School Committee

vii

18
26
31
38
42
48
57

.

57
59
61

66
.

68

Chapter

Page

Initiation and Implementation of the Teachersas-Counselors Project
Notification of Students and Parents Concerning
the Teachers- as-Counselors Project
Notification of the Regular Staff of the
Teachers-as-Counselors Project
Implementation of the Teachers— as— Counselors
Project
Teacher-as-Counselor Workshop Session
IV.

83
86
92

METHODOLOGY USED FOR ASSESSING THE TEACHERSAS-COUNSELORS PROJECT

Methodology
Objective
Methodology
Objective
Methodology
Objective
Methodology
Objective
V.

82

96

Used for the Assessment of
#1

.

.

96

.

Used for the Assessment of
if

2

102

Used for the Assessment of
#3

105

Used for the Assessment of
110

//4

PRESENTATION AND ANALYSIS OF THE DATA

118

Presentation and Analysis of the Data
Relating to Objective Hi
Presentation and Analysis of the Data
Relating to Objective Hi ....
Presentation and Analysis of the Data
Relating to Objective #3
Presentation and Analysis of the Data
Relating to Objective
VI.

119
1A4

153
165

193

SUMMARY, CONCLUSIONS AND Pj;COMMENDATIONS

The Method
Summary of the Findings and Conclusions
Students*
Objective Number One:
Guidance
Awareness of
Counselor-Student
Objective Number Two:
Ratio, Team Approach
Community
Objective Number Three:
Attitudes, Support for the Guidance Function
Relationship and
Objective Number Four:
Understanding Between Teachers & Counselors.
Recommendations

viii

194
197

197

200
.

.

.

.

.

.

204

206
212

Chapter

APPENDIX A
APPENDIX B

Page

—
—

COUNSELOR LOGS

218

INSTRUMENTS USED IN THE STUDY.

221

BIBLIOGRAPHY

228

ix

LIST OF TABLES

Table

Page

Number of Times an Individual Student was
Seen by a Teacher-Counselor

89

2.

Types of Counseling Sessions

91

3.

Students Responses to the Students' Inventoiry
of Guidance Awareness Listed in a Descending
Order According to Strength of Positive
Responses

1.

A.

121

A Comparison of the New England Survey Students
Positive Reactions to the Monument Mountain
Students Positive Reactions to the Questions
in this Category Ranked in the Upper Third of
the Inventory that Specifically Relate to
"Facilities and Personnel"

5.

123

A Comparison of the New England Survey Students
Positive Reactions to the Monument Mountain
Students Positive Reactions to the Questions
in this Category Ranked in the Upper Third of
the Inventory that Specifically Relate to
"Educational Guidance"

6.

12A

A Comparison of the New England Survey Students
Positive Reactions to the Monument Mountain
Students Positive Reactions to the Questions
in this Category Ranked in the Upper Third of
the Inventory that Specifically Relate to

126

"Post High School Plans"
7.

A Comparison of the New England Survey Students
Positive Reactions to the Monument Mountain
Students Positive Reactions to the Questions
in this Category Ranked in the Upper Third of
the Inventory that Specifically Relate to
"Orientation and Study Skills"

8.

.

127

A Comparison of the New England Survey Students
Positive Reactions to the Monument Mountain
Students Positive Reactions to the Qeustions
in this Category Ranked in the Upper Third of
the Inventory that Specifically Relate to
"Occupational Information and Career
Development"
X

.

128

9,

Table

Page

A Comparison of the New England Survey Students

10,

Positive Reactions to the Monument Mountain
Students Positive Reactions to the Questions
in this Category Ranked in the Upper Third of
the Inventory that Specifically Relate to
"Tests and Appraisal"

129

A Comparison of the New England Survey Students
Positive Reactions to the Monument Mountain
Students Positive Reactions to the Questions
in this Category Ranked in the Lower Third of
the Inventory that Specifically Relate to

"Parent Consultation"
11.

12.

131

A Comparison of the New England Survey Students
Positive Reactions to the Monument Mountain
Students Positive Reactions to the Questions
in this Category Ranked in the Lower Third of
the Inventory that Specifically Relate to
"Occupational Information and Career
Development

133

A Comparison of the New England Survey Students
Positive Reactions to the Monument Mountain
Students Positive Reactions to the Questions
in this Category Ranked in the Lower Third of
the Inventory that Specifically Relate to
13^

"Self-Understanding"
13.

A Comparison of the New England Survey Students
Positive Reactions to the Monument Mountain
Students Positive Reactions to the Questions
in this Category Ranked in the Lower Third of
the Inventory that Specifically Relate to
"Tests and Appraisal"

14.

A Comparison of the New England Survey Students
Positive Reactions to the Monument Mountain
Students Positive Reactions to the Questions
in this Category Ranked in the Lower Third of
the Inventory that Specifically Relate to
"Jobs and Placement"

15.

135

136

A Comparison of the New England Survey Students
Positive Reactions to the Monument Mountain
Students Positive Reactions to the Questions
Third of
in this Category Ranked in the Lower
to
the Inventory that Specifically Relate
"Personal Problems"

xi

137

Table
16»

Page

A Comparison of the New England Survey Students
Positive Reactions to the Monument Mountain
Students Positive Reactions to the Questions
in this Category Ranked in the Lower Third of
the Inventory that Specifically Relate to
"Group Work"

17.

138

A Comparison of the New England Survey Students
Positive Reactions to the Monument Mountain
Students Positive Reactions to the Questions
in this Category Ranked in the Lower Third of
the Inventory that Specifically Relate to

"Military Information"
18.

19.

20.

21.

22.

138

A Comparison of the New England Survey Students
Positive Reactions to the Monument Mountain
Students Positive Reactions to the Questions
That Meet the Criteria for Improvement
Specifically in the Category of "Occupational
Information and Career Development"

140

A Comparison of the New England Survey Students
Positive Reactions to the Monument Mountain
Students Positive Reactions to the Questions
That Meet the Criteria for Improvement
Specifically in the Category of "Tests and
Appraisals"

141

A Comparison of the New England Survey Students
Positive Reactions to the Monument Mountain
Students Positive Reactions to the Questions
That Meet the Criteria for Improvement
Specifically in the Category of "Parent
Consultations"

142

A Comparison of the New England Survey Students
Positive Reactions to the Monument Mountain
Students Positive Reactions to the Questions
That Meet the Criteria for Improvement
Specifically in the Category of "Jobs and
Placement"

143

A Comparison of the New England Survey Students
Positive Reactions to the Monument Mountain
Students Positive Reactions to the Questions
That Meet the Criteria for Improvement
Specifically in the Category of "Educational
143

Guidance"
xii

Table
23.

24.

25.

26.

27.

28.

29.

30.

31.

32.

33.

34.

Page

A Comparison of the Teacher-Counselor Reactions
With the Regular Teachers Reactions to the
Items Focused Specifically on the Questions.

147

.

Results of Parent Participation in the
March Telephone Survey

154

Results of Parent Participation in the
June Telephone Survey

154

Results of the Parental Responses Made to
the Question, "Do You Know \^/ho Your Cliild's
Teacher-Counselor Is?"

155

Results of the Parental Responses Made to
the Question, "Has Your Child Been Seen
By His Counselor?"

156

Results of the Parental Responses Made to
the Question, "Do You Know How Many Times
Your Child Was Seen By The Teacher-Counselor?"

157

Results of the Parental Responses Made to
the Question, "Has The Teacher-Counselor
Talked With Your Child About His Future
Plans?"

,

157

Results of the Parental Responses Made to
the Question, "Has the Teacher-Counselor
Talked With Your Child About His Success
Or Failure In His School Work?"

157

Results of the Parental Responses Made to
the Question, "If Your Child Had A Special
Problem Did The Teacher-Counselor Discuss
This With Him?"

157

Results of the Parental Responses Made to
the Question, "Have You Had Occasion To
Contact The Teacher-Counselor By
Telephone?"

1^^

Results of the Parental Responses Made to
the Question, "What Was The Problem?"

159

Results of the Parental Responses Made to
the Question, "Do You Feel The TeacherCounselor Acted On The Problem Satisfactorily?

xiii

....

160

Table
35.

36.

37.

38.

39.

40.

Page

Results of the Parental Responses Made to
the Question, "Have You Ever Visited Your
Child's Teacher-Counselor At School?"

161

Results of the Parental Responses Made to
the Question, "Do You Feel Your Child Is
Seen Often Enough By The Teacher-Counselor?"

162

Results of the Parental Responses Made to
the Question, "Has The Teacher-Counselor
Established A Satisfactory Relationship
With Your Child?"

162

Results of the Parental Responses Made to
the Question, "Do You Have Any Comments
About The Teacher-Counselor Project,
Positive or Negative?"

163

Teacher-as-Counselor Responses and Regular Teacher
Responses to the Teachers' Inventory of Guidance
Awareness - Listed in Descending Order According
to the Strength of Positive Responses to the
Current Program

168

A Comparison of the Teacher-Counselor Reactions
With the Regular Teachers Reactions to the
Higher Ranked Items Focused Specifically on
the Category of "Counseling Services Availability and Use"

41.

A Comparison of the Teacher-Counselor Reactions
With the Regular Teachers Reactions to the
Higher Ranked Items Focused Specifically on
the Category of "Testing and Appraisal
Cumulative Records"

42.

171

A Comparison of the Teacher-Counselor Reactions
With the Regular Teachers Reactions to the
Higher Ranked Items Focused Specifically on
the Category of "Orientation of New Students"

43.

170

A Comparison of the Teacher-Counselor Reactions
With the Regular Teachers Reactions to the
Higher Ranked Items Focused Specifically on
the Category of "Place of Guidance Program
Within School Organization"

xiv

172

174

Table
A4.

Page

A Comparison of the Teacher-Counselor P^eactlons
With the Regular Teachers Reactions to the
Higher Ranked Items Focused Specifically on
the Category of "Educational and Vocational
Information and Planning"

45.

I 75

A Comparison of the Teacher-Counselor Reactions
With the Regular Teachers Reactions to the
Higher Ranked Items Focused Specifically on
the Categoi^ of "Guidance Staff Services"

46.

175

A Comparison of the Teacher-Counselor Reactions
With the Regular Teachers Reactions to the
Higher Ranked Items Focused Specifically on
the Category of "Placement Services"

47.

48.

A Comparison of the Teacher-Counselor Reactions
With the Regular Teachers Reactions to the
Lower Ranked Items Focused Specifically on
the Category of "Counselor-Teacher Conferences"

176

....

179

A Comparison of the Teacher-Counselor Reactions
With the Regular Teachers Reactions to the
Lower Ranked Items Focused Specifically on
the Category of "Testing and Appraisal Cumulative Records"

49.

50.

51.

180

A Comparison of the Teacher-Counselor Reactions
With the Regular Teachers Reactions to the
Lower Ranked Items Focused Specifically on
the Category of "Counselor-Parent Conferences"

182

A Comparison of the Teacher-Counselor Reactions
With the Regular Teachers Reactions to the
Lower Ranked Items Focused Specifically on
the Category of "Orientation of New Students"

182

A Comparison of the Teacher-Counselor Reactions
With the Regular Teachers Reactions to the
Lower Ranked Items Focused Specifically on
the Category of "Research and Evaluation

Follow-Up Studies"
52.

A Comparison of the Teacher-Counselor Reactions
With the Regular Teachers Reactions to the
Lower Ranked Items Focused Specifically on
the Category of "Personal and Social Development"

XV

.

.

.

184

Table
53.

Page

A Comparison of the Teacher-Counselor Reactions
With the Regular Teachers Reactions to the
Lower Ranked Items Focused Specifically on
the Category of "Place of Guidance Program
In School Organization"

54.

A Comparison of the Teacher-Counselor Reactions
With the Regular Teachers Reactions to the
Items Not in the Higher Ranking or Lower Ranking
But Have Significance Specifically Focused
on the Category of "Counseling Services Availability and Use Of"

55.

187

A Comparison of the Teacher-Counselor Reactions
With the Regular Teachers Reactions to those
Items That Meet the Criteria For Improvement
Specifically Focused on the Category of
"Testing and Appraisal - Cumulative Records"

57.

186

A Comparison of the Teacher-Counselor Reactions
With the Regular Teachers Reactions to the
Items Not in the Higher Ranking or Lower Ranking
But Have Significance Specifically Focused
on the Category of "Personal and Social
Development"

56.

185

188

A Comparison of the Teacher-Counselor Reactions
With the Regular Teachers Reactions to those
Items That Meet the Criteria for Improvement
Specifically Focused on the Category of
"Educational and Vocational Information
And Planning"

xvi

190

LIST OF FIGURES

Figure

Page

1.

The Proposed Model for Learning Development

55

2.

Letter sent to the parents informing them of the
Teacher- as-Counselor Project at Monument
Mountain Regional High School

83

Bulletin to all teachers about the Teachers-asCounselors Project

84

3.

4.

5.

6.

7.

The categorization of the thirty-five questions
of the Students' Inventory of Guidance Awareness

...

98

Categorization of the thirty-seven questions on the
Teachers' Inventory of Guidance Awareness

113

The categorization of the thirty-five questions of
the Students' Inventory of Guidance Awareness

119

Areas of the Teachers' Inventory of
Guidance Awareness

166

xvii

CHAPTER

I

BACKGROUND OF THE PROBLEM

During the years of the emergence and growth of Guidance,
questions of role and role responsibility have been raised.

The

guidance function in education has been assigned to administrators
teachers and pupil personnel specialists.

In our attempt to insure

more than incidental "guidance," we have differentiated role responsibilities among school personnel for various facets of the guidance
function.

Perhaps too much emphasis has been placed upon defining

various role responsibilities for this function and we have created
an entity divorced from the center of the educative process

teaching.

— classroom

During this process we have siphoned away some of the

effectiveness of the classroom teacher.

Isolating the guidance or

counseling function has created a wall between the classroom teacher
and the counselor.

The disharmony and desparity between guidance and

instruction has inhibited rather than enhanced the process.

"It is

high time that we reexamine the guidance function in an attempt to
synergize the efforts of all school personnel."^

Within the ranks of the counseling staffs the question of
identity continues to force the question, "What is our role?"

The

accumulating evidence of the effectiveness of guidance is dismal.
More and more those outside of the profession are asking,
"Is what you are doing effective, and do you know what you are

by
^Harold L. Munson, Guidance for Education in Revolution ed.
335.
p.
1971),
Inc.,
Bacon,
and
David R. Cook (Boston, Mass.: Allyn
,

2

supposed to be doing?”

"Current practices are failing to meet our

current needs in education and society.

A more blunt way to put it

is to say that the public will not continue to
pay for what they are

now getting from guidance services."^
Even though public education is facing a financial crisis,
studies are indicating an increase in the number of counselors to
the school population is needed.

Examples of studies completed

Mass.:

!•

Pupil Services for Massachusetts Schools
This is a
summary report of the Massachusetts Advisory Council
on Education which states each school system should
develop a reasonable schedule for achieving a pupil
services worker-student ratio of 1:125 to within ten
years.
In the absence of objective evidence regarding
staffing criteria suggested standards for staffing
must be based on the judgment of experienced practitioners.
The National Association for Pupil Personnel
Administrators recommends one pupil services worker
for each 125 or 135 students.^

2

Quality Education for High Schools in Massachusetts
This is a study of the Comprehensive High School in
Massachusetts which states improved organization and
coordination of the guidance program are needed in many
high schools. Approximately sixty percent of the schools
reported a ratio of one counselor to 300 students or more.
The number and quality of consultative resources are
often inadequate and the number of counselors must be
Increased in many schools.^

.

.

.

^David R. Cook, Guidance for Education in Revolution (Boston,
Allyn and Bacon, Inc., 1971), p. 517.

^Gordon P. Liddle and Arthur M. Kroll Pupil Services for
Massachusetts Schools - A Summary Report of the Massachusetts Advisory
Council on Education, September, 1969, p. 11.
,

Alloyd S. Michael, "Guidance Program," Quality Education for
the High Schools in Massachusetts - A Report Prepared for the Massachusetts Advisory Council on Education, April, 1971.

3

Secondary Schools G uidance Programs for the 70 ’s:
Roles and Functions"
This report prepared by Massachusetts School Counselors Association, states that to
make the most effective use of the counselor's time,
energy and skill, he should be assigned an appropriate
counselee load. A student-counselor ratio of 250-1 or
less should be sought.
Two hundred to one should be a
realistic goal in Massachusetts .5

3«

Teachers as Counselors Project
The Berkshire Hills Regional School District is comprised of
the towns of Great Barrington, Stockbridge and West Stockbridge,

Massachusetts.

It is a regional school district made up of grades

kindergarten through twelve, accomodating 2615 students.

There are

five elementary schools, one middle school (grades 7-8) and a high

school with an enrollment of 867 students.

Monument Mountain Regional

High School's guidance staff includes one director who devotes onefifth of his time to counseling and two full time counselors.

There

is a teaching staff of 62 professionals with a student ratio of 1:14.7

excluding counselors and one librarian.
Examples of deficiencies within the present program
1

A Survey of Students', Teachers', and Administrators
Awareness of Guidance in Maine, Massachusetts, Rhode
Island, and Vermont - A research report completed by the
New England Educational Assessment Project. This survey indicated deficiencies in personnel, orientation
planning and study skills, testing and appraisal,
occupational information, self understanding, sense
of agency, group worth in guidance, personal problems,
counseling relationships and parent consultations.
'

.

^Massachusetts School Counselors Association Professional Development Committee, Secondary Schools Guidance Programs for the 70 's: Roles
and Functions Revised February, 1971.
,

^The New England Educational Assessment Project Research Report,
A Survey of Students', Teachers', and Administrators' Awareness of Guidance
Rhode
in Maine, Massachusetts, Rhode Island, and Vermont (Providence,
Island: June, 1969), pp. 18-19.

4

Quality Education for the High Schools in Massachusetts
This study of the Comprehensive High School in
Massachusetts states that sixty-eight percent of the
parent respondents felt that additional information
about the guidance program in their school would be of
particular interest to them. Forty-four percent of the
students indicated that the counseling they had was
"Very little help," "Not helpful at all," or "Haven't
received any in this school." About one-third of the
students said they would like to talk to someone more
often than now concerning "... such matters as selecting courses, going to college, getting a job."^

2.

.

3.

4.

5.

Evaluative Criteria - Section 7 Guidance Services
New England Association of Colleges and Secondary
Schools. Monument Mountain Regional High School just
completed (November, 1971) the self evaluation and
the evaluation by New England Association and was
accredited for ten years. The following areas for
improvement of the guidance program are stated:
a) improve the rapport within the Guidance Department
b) improve student-teacher rapport, c) increase the
counseling staff, d) improve inter-intra-staff communication.^
.

Superintendent's Student Advisory Council. This group
advises and discusses problems within the high school
with the superintendent and principal. Repeatedly they
have discussed problems relating to guidance; more to
the amount of guidance than to the quality of guidance.
Questions from the community to the School Committee
which were reported to the administration relative to
the relationship of students and guidance.

The School Committee and Administration of the Berkshire Hills

Director
Regional School District as well as the Principal and Guidance
the problem.
of Monument Mountain Regional High School, recognized

the
Increased financial support was not forthcoming even though

iri
Michael, Quality Education for the High School s
Council
Advxsory
Massachusetts - A Report Prepared for the Massachusetts
on Education, April, 1971.

^Lloyd

S.

vice^, Copyright
SEvaluative Cr iteria - Section 7 Guidance Ser
School Evaluation, Washington,
L969 by National Study of Secondary
Secondary Schools Evaluation
Jew England Association of Colleges and
Massachusetts,
High School, Great Barrington,
If MonLent Mountain Regional
,

'Jovember 7-10,

1971.

5

Committee and Administration felt that ratios had to be reduced.
An alternative had to be devised in order to improve the guidance
functions.

Monument Mountain's statement of philosophy and objectives

does allow for this type of flexibility and experimentation.

During the summer of 1971 the administration with the help
of the Guidance Director evolved a plan of action and presented the

program to the staff on orientation day when they returned to school.
The program initiated a team approach to counseling:

utilizing teacher

and guidance personnel performing the counseling functions.

The in-

coming freshman class (227 ninth graders) was selected for the pilot

After discussion with the School Committee and administra-

project.

tors the following objectives were selected.
1.

To increase students' awareness of guidance, particularly

those areas reported negatively by the New England Assess-

ment Project.
2.

To improve the counselor-student ratio allowing more time

for the guidance counselor to be a consultant to the

teacher.
3.

To determine community attitudes and support for the guidance

function.
4.

To improve the relationship and understanding between

teachers and counselors and to generate a better under-

standing of the guidance functions by the teachers.

With these objectives as the focus of attention twenty voluninterest to be
teers from the staff of Monument Mountain expressed an

part of the project.

The administration was to report the success or

School Committee meeting.
failure of the alternative at the August, 1972,
goals and operational plans
If the study proved successful, long range

would be developed.

6

Statement of the Problem

The major objectives of this study were

1)

to identify

the principal actors and incidents influencing the inception and

implementation of the Teacher-as-Counselor Project at Monument Mountain

Regional High School,

2)

to determine the relative effectiveness of

the program in meeting five selected objectives of the Monument Mountain

Project as stated prior to the initiation of the operational- instructional
phase of the program.
The specific purposes of the study were:
1.

Through a study of documents from Berkshire Hills

Regional School District identify the major actors,
incidents and problems crucial to the inception and

organization and implementation of the Monument Mountain
Project.
2.

Through the use of the posttest only design utilizing
Students' Inventory of Guidance Awareness (SIGA) deter-

mine the attitudes of the students involved in the
project.
3.

These attitudes relate specifically to guidance.

To compare the results of the Students' Inventory of

Guidance Awareness (SIGA) to the results of the New
England Assessment Project.
A.

Through the use of closed and open-ended questions
determine the
in two structured telephone surveys
of the
parents' awareness toward the effectiveness

Teacher-as-Counselor Project.

7

5.

Through the development and implementation
of a
"Weekly Log" determine the type and amount
of

counseling being performed.
Through the use of the posttest only quasi-experi—

mental design using the Teachers' Inventory of Guidance
Awareness (TIGA) determine the attitudes of the teachers
involved in the project.

These attitudes relate speci-

fically to guidance.
7.

To compare the results of Teachers' Inventory of

Guidance Awareness to results of twenty teachers not
involved in the project and the results of the New

England Assessment Project.
8.

Through the use of interviews, determine how the
guidance counselors perceive their role in relation
to the Monument Mountain Project.

9.

Through various unobtrusive measures such as informal

discussions, reports and statements made by students,

determine the relative degree to which the four
objectives have been accomplished.
10.

Through an analysis and synthesis of the findings from
the procedures described above (items

3

through 9)

develop conclusions relating to the four objectives
of the Monument Mountain Project.
11.

From the conclusions developed from the project prepare:
a)

Assessment report of the project to be presented
to the School Committee

b)

Recommendations for the future of the program

8

Definition of Terms

School District refers to an autonomous governmental unit
that administers its own schools.
to;>ms
5

,

Massachusetts has 351 cities and

each having its own school district, 51 regular regionals,

Industrial Vocational, 20 Vocational-Technicals and

Agriculturals

,

3

County

for a total of 430 districts.^

School Committee refers to "School Boards that are legal

bodies organized to govern the school districts and to enforce the
laws relating to the public schools.

Superintendent of Schools refers to "the executive office
of the committee, and under its general direction, shall have the

care and supervision of the public schools, shall assist it in keeping
its records and accounts and in making such reports as are required by
law, and shall recommend to the committee teachers, textbooks and

courses of study. "H

High School refers to that school organization consisting of

students attending grades nine through twelve.

Principal refers to the administrator who is responsible for
the administration of the Monument Mountain Regional High School.

Guidance Director refers to the administrator whose function
it is ".

.

.

to be involved in the following six activities:

planning-

^Massachusetts Department of Education Research, Facts About
Education in Massachusetts, (Mass. Dept, of Education, June, 1971) p.
,

lOwarren E. Gauerke, Legal and Ethical Responsibilities of
School Personnel (New Jersey: Prentice Hall, Inc., 1964), p. 76.
,

^^Joseph Robinson, General Laws of Education Rela ting to
School Committees, (Massachusetts: M.A.S.C., 1970), p.82.
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— grouping activities into
administrative units; assembling resources — obtaining personnel and
equipment; directing — issuing instructions; supervising — helping staff
do well the tasks assigned to them; and controlling — evaluating the

determining what is to be done; organizing

program to determine that operating results conform to plans.
Counselor

,

school:

A specialist who helps students with

personal, vocational, academic, and other problems.

Guidance

counselor and school counselor will be used interchangeably.

Teacher-Counselor refers to that individual that does both
teaching and student counseling.

Assessment refers to the evaluation of the objectives of the

Teacher-Counseling Project.
Teacher-as-Counselor Project and Monument Mountain Project

utilizing teachers as counselors will be used interchangeably.
Team Approach refers to counselors and teachers working
together to perform the guidance functions:

counselors acting as

a consultant to the teacher, the teacher acting as a counselor to

the student.

Assumptions in the Study

1.

Participants were candid and honest to questions conQ 0 ming

the strengths, weaknesses and values of the Teacher—

a,s-Counselor Project at Monument Mountain Regional High School.

York:

^^Arthur J. Jones, Principles of Guidance
McGraw-Hill Book Co., 1963, 1970), p. 98.

,

(6th ed. rev; New

^^Robert B. Nordberg, Guidance: A Systematic
Random House, 1970), Glossary p. 185.
(New York:

I ntroduction,

10

2.

Participants reacted to attitudinal instruments in terms
of their own attitudes at the time of responding to
the

items

Limitations of the Study
1.

The present study was concerned v/ith only the information

available for investigation and judged to importance as it
related to the stated objectives of this investigation.
2.

The present study, as a whole, was limited to the period

from September, 1971, to June 30, 1972.

The measurement

of effectiveness of operational phase was limited to the

period from January

1,

1972, to June 30, 1972.

Therefore

generalities deduced from this limited time period may
be limited in scope.
3.

Some certain portions of these objectives contain subjective

elements.

The instrument used to measure these objectives

may lack precision.
A.

Some of the research data cited within this investigation

was gathered from internally conducted surveys.

There is

a possibility of bias.
5.

The investigator is the Superintendent of Berkshire Hills

Regional School District, perhaps leading him to seek out
information favorable to the project.
Design of the Study
The investigator incorporated two types of designs:

study method and

2)

a multifaceted assessment design.

Tliese

1)

a case

methods

11

in the study are described in the following
paragraphs.

The use of the case study method

Data from different sources is analyzed in order
to describe
the planning, organization and implementation of
the Monument Mountain

Project.

This data is presented in a narrative form utilizing
this

background material from these various sources:
1.

Memos and correspondence from the Superintendent's office.

2.

Minutes of meetings of teacher-counselors and guidance
counselors

3.

Material selected for in-service program.

4.

Materials generated for the guidance department at
Monument Mountain.

5.

Minutes from the Berkshire Hills Regional School Committee.

6.

Interviews with local school officials.

7.

Interviews with students Involved in the project.

8.

Discussions with the student advisory council.

9.

Discussions with the staff involved in the Teacheras-Counselor Project.

The resulting narration provides the background for the second

phase of the proposed study

x\;hich

is the assessment of the degree of

accomplishment of the four selected objectives for the Teacher-asCounselor Project.

The use of the assessment design

The second phase of the study Incorporates a multifaceted

assessment design.

These assessment approaches were used to determine

the effectiveness of the Monument Mountain Project in meeting the four

selected objectives.
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Objective #1

To increase students' awareness of guidance

particularly those areas reported negatively
by the New England Assessment Project.

Assessment procedures used

In June, 1972, The Students'

:

Inventory of Guidance Awareness was administered to all of
the ninth
grade students (227) involved in the Project.

This is the same test

administered by the New England Assessment Project.

Results were

compared to those of the New England Assessment Project.

This is

presented in tabular form with percentages similar to the New England

Assessment Project design.
Objective

//2

To improve the counselor-student ratio

allowing more time for the guidance
counselor to be a consultant to the teacher.
This was done by developing a team approach
to counseling utilizing teachers and counselors

Assessment procedures used

;

During the year until June, 1972,

the guidance director evaluated through supervisory visits and Inspections
of daily counseling reports the number of times each student was counseled

by a member of the guidance staff.

The counselor's log was used to

determine the number of times the teacher and counselor have consulted.
Responses on items from the Teachers' Inventory of Guidance Awareness

were also used to evaluate this objective.

The Teacher-as-Counselor logs

provided information relative to the number of times a student was
counseled.
1)

The log indicated the type of counseling which occurred:

personal problems,

2)

individual counseling,

3)

crisis counseling.
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A)

academic problems,

school plans,
9)

7)

5)

educational plans (in school),

jobs and placement,

career - vocational.

8)

6)

post high

counselor-parent conference,

Items from the Students' Inventory of Guidance

Awareness, Teachers' Inventory of Guidance Awareness and the Parents'

Telephone Survey were also used to evaluate this objective.

Obiective #3

To determine community awareness and support
for the Teacher-as-Counselor guidance function.

Assessment Procedures used

To assess progress in meeting

:

this objective, community attitudes were surveyed by means of two

structured telephone surveys.

These were conducted as follows:

1.

In March seventy-five parents of those students involved
in the project were called.
Each parent was asked the
same questions in the same manner.

2.

In June seventy-five additional parents of those students
Involved in the project were called.

The same questions were asked in the same manner for both

surveys.

The form of this survey was adapted from an instrument

devised to measure community attitudes by Project Lighthouse (Title III

ESEA - Project No. OEG 3-7-7-3873574) staff.

Data from this survey

was processed and presented in a tabular form.

Objective #4

To improve the relationship and understanding

between teachers and counselors and to generate
a better understanding of the guidance function.

Assessment procedures used

:

In April, ten of the teachers in

the Monument Mountain Project were administered the Teachers' Inventory
of Guidance Awareness.

service purposes.

Results from this sampling were used for in-

In June twenty teachers from the project and twenty

Teachers' Inventory
teachers from the regular staff were administered the
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of Guidance Awareness.

A comparison of the results was made and

subjected to analysis.

Unobtrusive measures used
Various unobtrusive measures were utilized for the
purpose
of enriching the data from the assessment procedures.

trusive measures included:
2)

1)

These unob-

comments from consultants and visitors,

unsolicited responses from parents and staff members, and

3)

formal

visitations by the investigator.
Development of conclusions
This data was analyzed and whatever conclusions developed
are incorporated within the study not as isolated instances.

Significance of the Study

In the book The Courage to Change edited by Roman C. Pucinski

and Sharlene Pearlman Hirsch, they state:

Americans are faced with the growing reality that public
education may well be dying. Various bids have already
been made for the corpse.
Ivan Illich would abolish all
schools.
Christopher Jencks would give vouchers to parents
and make schools lure customers or die.
Both are intriguing
ideas which bear study and experimentation, but these paths
cannot be allowed to replace universal public education.
Clearly, a great many aspects of the present situation
are untenable, and alternatives must be offered. Yet,
neither obliteration nor resurrection of the existing
concept is sufficient. Nothing short of a new renaissance
for learning is now in order, and it cannot come about
unless we have the courage to change.
The crucial question for the seventies is two-pronged:
it asks whether most educators are ready to change and,
even more fundamentally, whether the nation has sufficient

15

perseverance, patience, and commitment to support
one of
its key institutions in the throes of
transformation.!^
This study is most important to the Berkshire
Hills Regional

School District.

It is an

op^tunity

to incorporate alternatives

that will prove successful and will develop the
Humanistic Concept,
a concept that is rapidly slipping away.

Pucinski also refers to this

problem in his book:
The humanistic concept of education, based on warm,
supportive interaction between people, is rapidly slipping
away. As Harold C. Lyon, Jr., has written:
"We have
conditioned teachers to deny feelings and, hence, have cut
them and their students off from the rich vistas of learning
which feeling can open." In view of a growing hostility
developed among young people and carried into adulthood,
we can ask if the emergence of intellect over instinct
has made man the most destructive of all living creatures. 15

Furthermore it gives an opportunity to dismantle the barriers

between the teaching and counseling functions that exist presently

within the public school system.

If this study is successful, the

staff, students and community can profit by the change.

Samuel G. Sava in a special issue of The IDEA Reporter stated:
Yet it is clear that our schools MUST change if they
are to educate successfully a generation growing up in a
world that differs in important respects from the one that
shaped our convictions, expectations, intellectual assumptions, and emotional responses 16
.

Pucinski and Sharlene Pearlman Hirsch, The Courage
(Englewood Cliffs, New Jersey: Prentice-Hall, Inc., 1971),

^'^Roman C.

To Change
p.

,

7.

l^Ibid.

l^Samuel G. Sava, "The IDEA Change Program," The IDEA Reporter
(Special Issue, 1971), p. 1.

,

16

Dwight W. Allen commenting on "The $100,000 Teacher"
states:
The real problem in the education profession is that
teachers don't
feel important
To paraphrase a statement made at the Gresham Teacher Challenge

Conference, The Teacher in 1984

,

it would be said that by 1984 far

more time will be spent with individual pupils and with small groups.
Counseling" and "Teaching" will have become synonymous.

When they

do deal with pupils the teachers tend then to be alive and fresh

and fun. 18

Innovation changes an entire school atmosphere.
students

'

Staff and

morale is improved as involvement develops in planning

and implementation.

The study is also significant due to the fact that incorporated
in it are a number of assessment procedures.

The knowledge gained

through the development, implementation and refinement of these

assessment procedures should be valuable for in-service training
and for future attempts of public school personnel to implement

more flexible, yet valid and reliable assessment methods in other
school districts.

^^lKr7 ight

W. Allen, Dean of the School of Education, University

of Massachusetts, "The $100,000 Teacher," A paper prepared for The
Teacher in 1984 Conference of the New England Program in Teacher
Education, Durham, New Hampshire, January 18-19, 1972.

^^Stephen K. Bailey, Chairman, Policy Institute Syracuse
University Research Corporation, "Growing Teachers, a paper prepared
for The Teacher in 1984 Conference of the New England Program in
Teacher Education, Durham, New Hampshire, January 18-19, 1972.
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Organization of the Dissertation

Chapter

I

consists of a description of problem and its

background, design of the study, its limitations, the assessment
designs and its significance.

Chapter II presents a review of literature as it relates to:
a)

brief history of guidance,

role of

tlie

b)

teacher-counseling, and

c)

the

counselor in the high school.

Chapter III is a description of Monument Mountain Regional
High School and a narrative account of the planning, organization,

in-service and implementation of the Monument Mountain Teacher-as-

Counselor Project.
Chapter IV presents a description of the methodology used for

assessing the effectiveness of the project in meeting its objectives.
The instruments used in the study are presented.

Chapter V is an analysis of data gained through the assess-

ment procedures used in the study and the results it implies.
Chapter VI presents the summary, conclusions and recommendations for the Monument Mountain

Teacher-as-Counselor Project suggested

by the data collected in the dissertation.

CHAPTER

II

REVIEW OF RELATED LITERATURE

The Early Years

In Boston, a wealthy philanthropist, Mrs. Quincy A. Shaw

sponsored an experiment directed by Frank Parsons which introduced
the first organized program in guidance that received national recog-

nition.

Often referred to as the father of guidance, Frank Parsons

advocated the adoption of vocational guidance in the public schools
in his first report to the Executive Committee on May 1, 1908, at the

Vocational Bureau in Boston.^

Interesting enough the experiment was

to develop "all around manhood" by group "Systematic training of body

and brain, memory reason and character according to individual differ-

ence."
fitness.

Guidance is defined for the first time in terms of Vocational

Vocational Guidance is "the choice of a vocation, adequate

m2
preparation for it, and the attainment of efficiency and success."

This humanitarian experiment in Boston thrived without initiative from

Brewer, History of Vocational Guidance (New York: Harper
and Brothers, 1942).
Harold L. Munson, Guidance for Education in Revolution ed. by
David R. Cook (Boston, Mass.: Allyn and Bacon, Inc., 1971).
Roy DeVerl Willey and Dean C. Andrew, Modern Methods and Techniques in Guidance (New York: Harper and Brothers, 1955).
^J

.

M.

,

^Frank Parsons, Choosing a Vocation (New York:

Houghton Mifflin

Company, 1909).
Willey and Andrew, op. cit.
The Personnel an£
E. G. Williamson, "The Future Lies Open,"
p. 426.
1972),
Guidance Journal, Vol. 50, No. 6 (February,
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the public schools.

Parson’s work was continued after his untimely

death by Meyer Bloomfield, who was instrumental in establishing the

Vocational Bureau of Boston and the Public School Bureau in 1912.^

Nordberg contends that if all subsequent vocational counselors had
read and agreed with Parsons, the guidance movement might have become

personalized much sooner.^
Other types of guidance were studied by Jesse Davis, (1914).
Davis, an English teacher, experimented a great deal with vocational
and moral guidance through integration in other instructional areas.

His ideas emphasized the importance of the classroom teacher in

assisting boys and girls to plan for the future.

Davis stated:

Not all subjects lend themselves to the general discussion
of vocational or moral topics as does English composition.
However, every branch has its practical application to certain
vocations and often to certain moral issues. These opportunities are always grasped by the earnest teacher who is doing
something more than giving instruction in a certain subject.
If the subject is made to serve as an instrument in the hands
of the pupil, the greater purpose of education will be obtained.^
The term "educational guidance" was first used by Truman L.
His usage

Kelly at Teacher’s College, Columbia University in 1914.

categorized those aspects of self-direction conceived with school
progress and educational planning.

^Anna Y. Reed, Guidance and Personnel Services in
Cornell University Press, 1947).
(Ithaca, New York:
op. cit.
Andrew,
Willey and
^Robert B„ Nordberg, Guidance:
Random House, 1970).
(New York:

Education

A Systematic Introduction

for
^Jesse Davis, Quotation from Harold L. Munson’s Guidance
Education in Revolution p. 336.
^J. M.

Brewer, History of Vocational Guidance

,

p.

250
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Vocational and educational guidance have origins in the early
years of the guidance movement.

Research during the intervening years

indicated a search for a philosophy and procedure for helping students
deal successfully with problems of an educational and vocational guidance nature.^

Confusion followed and in 1935 Kitson wrote:
Some members (of the National Vocational Guidance Association) assert that vocational and educational guidance, if properly carried on, cover all that needs to be called guidance.
Others insist that this is only one form of guidance; and that
there are many other forms of "guidance," e.g., "directing,"
"leading," "orienting." The term is applied to a weird assortment of unrelated activities:
counseling of individuals on
any matter, group instruction in any subject, home visiting,
trips to factories, probation work, teaching pupils how to
study, chaperoning dances, club leadership, the giving of tests
whatever cannot be easily classified is called guidance. Then,
too, everybody and anybody performs these services; principals,
assistant principals, school psychologists, visiting teachers,
deans, class advisers, homeroom teachers, teachers of subject
matter courses, all may claim to be doing guidance.^

—

The testing movement
The investigator will not research deeply into the testing

movement in guidance as mentioned by Kitson.

However some information

is necessary as it relates to the history of guidance.

A wide variety

of psychological instruments for measuring abilities and aptitudes

were developed rapidly following World War

I.

Schools have used stand—

^H. L. Munson, Guidance for Education in Revolution

.

^Harry D. Kitson, "Individualized Education: A Heart-to-Heart
1935).
Talk with a Superintendent about 'Guidance'," Occupations (February,
Th_e
^Edgar G. Johnston, Mildred Peters and William Evraif f
Hall
Prentice
N.J.:
Cliffs,
(Englewood
Role of the Teacher in Guidance
Inc., 1959).
,
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ardized tests since the historic development of the
Binet Scales for

identifying mentally retarded children in the Paris schools.

In

1961 Goslin estimated that an average of more than one ability
test

(achievement, aptitude and intelligence) was administered annually
to

every person in the country.

From the amount of testing carried out

annually within the American schools we can assume educators feel they

contribute a great deal to the potential success of students.

Test-

ing became synonymous with guidance until Rogers (1942-1951) placed
the emphasis upon the individual subjective self as the determiner of

behavior and as the internal focus for evaluation.

Continued reliance

upon test results for the guidance of students is founded upon a stated

assumption by Berdie, Layton, Swanson and Hagenah (1963):

"The more

information we have about students the better we can work with them."^^
Testing has a legitimate role in the guidance program provided it makes
a

contribution to the validity of the student's educational and voca,

tional planning, decision making and self-understanding.

According to

Lister, (1971) three aspects of this viewpoint should be stressed:

Jenkins and D. G. Paterson (Eds.) Studies in Individual
The Search for Intelligence (New York: Appleton-Century-

J.

Differences:
Crof ts 1961)
,

Goslin, The Search for Ability: Standardized Testing in
Social Perspective (New York: Russell Sage Foundations, 1963).
A.

in
^^F. Berdie, L. Layton, 0. Swanson and T. Hagenah, Testing
Guidance and Counseling (New York: McGraw-Hill, 1963) p. 11.
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1.

The student s welfare is the only justification for the
existence of guidance services.

2.

Tests must provide information that is empirically correct
or true other\i7ise their use will only confuse and mislead
students who modify their behavior on the basis of results.

3.

Tests should provide information not readily available
from other sources.

Recognition of guidance
Continued dissatisfaction and confusion of the role of guidance
was evident.

"One of the most critical issues of guidance and personnel

work today is the confusion among the leaders in the field as to the
meaning of these terms and the place of guidance and personnel work in
the educational program.

same language.

We use the same words but do not speak the

No wonder our public is confused and progress so slow."^^

Although there was some misunderstanding and confusion, the
guidance services continued to find their place in schools.

Prior to

1950 only twenty percent of the schools could claim a guidance program;
in 1960 seventy-three percent could make the claim.

Education for all
school program.

-

helped the emergence of guidance into the

An emphasis was placed on individual differences thus

guidance became a vital part of the educative process.

Brewer (1935)

conceived of guidance as permeating every aspect of the curriculum.

13j. L. Lister, "Using Tests To Increase Self-Understanding,
Bacon,
Guidance for Education in Revolution (Boston, Mass.: Allyn &
p. 276.
Inc.
1971)
,

,

Personnel,
^^E. A. Lee, "Critical Issues in Guidance and
Occupation s (May, 1937).
Secondary
l^Frederick B. Gannon, "Tasks and Functions for the
1967).
(May,
School Guidance Worker," The School Counselor
,
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He proposed meeting the guidance needs of
youth through a school

program which was designed to provide a rich and meaningful
life
experience

Hnrxng the 50

s

educatxon strxved for a lif e~centered curri~

culum until 1957 when the Russians* Sputnik zoomed into space.
life centered programs

,

From

full speed ahead was the cry that firmly re~

established academic oriented curriculum.

Guidance flourished and the

differentiation between guidance and instruction was continued.

New

approaches for instituting guidance practices in the school were examined and explored.

Most of these counselors during the early fifties had received

heavy doses of orientation of the Rogerian self theory.^®
By 1957 guidance had achieved recognition and was accepted in

secondary schools.

On December 2, 1957, Dr. James E. Allen, Jr.,

Commissioner of Education of the State of New York wrote in a news
letter:

"Guidance is looked upon by laymen as well as those in educaThe

tion as an integral and vital part of the educational process.

education profession and public have come to expect substantial contri-

butions from guidance in assisting boys and girls toward optimum development for their own fulfillment and for economic and social contributions."

Allen speaks directly to these expectations:

"This Implies

.

.

.

increasing faculty participation in the guidance program, close

l^J. M.
1^11.

Brewer, Education As Guidance (New York:

L. Munson,

Macmillan, 1935).

Guidance for Education in Revolution

,

p.

335.

ISAlfred Stiller, Editor, School Counseling 1967, A View From
Within (Washington D.C.: American Personnel & Guidance Association,
First Yearbook, 1967).
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coordination of guidance with other pupil personnel services and with
instruction, continuous contacts with parents and the wide use of com-

munity resources for guidance.
Cribben (1951) justified the global view of the progress.

The

unifying influence of guidance and personnel work was needed because
of the great increase in the number of students

the multiplication of

,

schools and curriculum, the introduction of the departmental and elective systems, the introduction of coeducation at the college level, the

varied backgrounds of students who attended school for diverse motives
and the increased leisure and social activities of the students

.

Speci-

fically, the needs which called the guidance movement into being toward
the end of the nineteenth century and which have made its continued

development a necessity, may be classified under four general headings:
a changing vocational picture, a complex educational scene, a confused
20
social pattern and the weakening of traditional morality.

We should at this time try to determine the influences for this
phenomenal growth.

Harris identifies ten significant ones:

influence of culture a changing social scene,
evolving American education,

3)

2)

the

the influence of

the influence of professional movements,

the influence of federal legislation,

4)

the influence of wars,

6)

the influence of measurement standardization,

5)

1)

7)

the influence of

—

Allen, Jr., Good Guidance And Enough of It (Albany:
The New York State Education Department, 1957).
E.

and
Cribben, Psychological, Sociological, Theological
doctoral
Philosophical Principles In Guidance Textbooks. Unpublished
dissertation, Fordham University, 1951.
20j.

J.
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professional standardization,

8)

the influence of individuals, 9) the

influence of private enterprise, 10) the influence of colleges and

universities
The real impetus for the large scale expansion of the new pro-

fession however came with the National Defense Education

Act in 1958,

in the wake of general concern about the state of American education
as the result of Sputnik.

Conant (1959) further helped to put counsel-

ing on the educational map by making it a major plank in his recom-

mendations for school reform.

The counselor function in his view is

embedded in the organization of the high school's "elective program.

"...

a high school staff should assist a student in the

choice of his or her elective program
system,

I

.

.

.

therefore a good counseling

believe, is basic to the organization of a satisfactory widely

comprehensive high school.

McCully (1965) points out that school guidance programs began
as a nuts and bolts operation.

The nuts and bolts were the individual

Inventory, educational and occupational information and counseling for

R. Harris,

School Counselor

,

"Human Relations Training for School

Counselors,"

1967

^^Hugh Lytton, "School Counseling, An Outside View," The Personnel
and Guidance Journal Vol. 47, No. 1, September, 1968.
,

Conant, The American High School Today (New York:
McGraw-Hill, 1959).
B.

Conant, The Comprehensive High School (New York:
Hill, 1967), p.24.
B.

McGraw-
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a "realistic” matching of individual traits with
occupation oppor-

tunities and placement and follow-up. 25

The development of guidance has been explored with a hazing
of the testing program.

Guidance has just completed fifty years in

education but confusion is still evident as counselors continue to
question, "What is our role?"

What is Guidance

In 1909 Parsons provided the first definition of guidance in

terms of vocational fitness, i.e. vocational guidance is the choice
of a vocation, adequate preparation for it and the attainment of

efficiency and success. 26
It is interesting to note the different definitions over the

years relating to guidance, the points of agreement and disagreement.
A.

B.

Crawford (1932) stated student personnel work as a whole may be

regarded as a means whereby the individual's total educative experience

may be most effectively related to his personal need and potentialities 27
.

Instrument of Change,"
R. McCully, "The Counselor:
Also in
(February,
1965) pp. 405-412.
Vol.
66
Record
College
Teachers
and
Shertzer
Bruce
by
Readings
Selected
Guidance:
Introduction to
1970).
Mifflin,
Houghton
(Boston:
Shelley Stone
,

,

26Roy DeVerl Willey and Dean
Techniques in Guidance
.

C.

Andrew, Modern Methods and
,

The Field and
27a. B. Crawford, "Educational Personnel Work:
Its Function," Personnel Journal Vol. 10 (April, 1932) pp. 405-410.
,
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Also in 1932 Koos and Kefauver stated:
Guidance and methods may at times have elements in common,
but teaching cannot often be guidance and guidance does not
comprehend methods of teaching. Classroom teaching becomes
guidance only in instances such as instructing in courses in
occupations, of exploratory courses or where the teacher administers and interprets prognostic tests for guidance purposes.
The upshot of the whole matter is that guidance is
not the whole of education. The term should not be regarded
as a beneficent synonym for education.

Kitson stated in 1935 that, "Guidance is nothing more than an
attempt to individualize education that is, to assist each pupil, as
an individual, to develop himself to the highest possible degree in all

respects
Brewer also stated in 1935 that, "Wherever there are important
life activities to be learned, and wherever assistance in these activities is needed and appropriate to give, there should be guidance.

Proctor in 1937 felt:

Guidance is a service which is designed to assist individuals and groups of individuals, in school or out of school,
in making of necessary adjustments to their environment and
also in distributing themselves to suitable vocational, recreational, health, and social-civic opportunities 31
.

^^Leonard Koos and Grayson N. Kefauver, Guidance in Secondary
Schools (New York: The Macmillan Co., 1932).
,

D.

Kitson, Occupations

,

(February, 1935).

^^M. Brewer, "Guidance by Any Other Name,"
(March, 1935), pp. 5A7-549.

Occupations

,

Vol. 13,

31william M. Proctor, "The Task of Guidance in a Modern School,"
Calif ornia Journal of Secondary Education Vol. 12, (March, 1937),
,

pp.

142-147.
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Strang in 1938 stated, "The purpose of guidance is to promote
the best development possible for every child

.

.

.

The tasks of guid-

ance should be integrated with instruction.''^^

Wrenn stated in 1940 that, "The very term "guidance" has lost
its usefulness through excessive use.

To some the word connotes a

permeating philosophy of education; to others it means teacher -counseling

Guidance may be described as a point of need that affects the total
educational program, teaching and administration."^^
Traxler stated in 1945:

Guidance as defined by those who approach the problem
rationally implies first of all recognition and understanding of the individual and creation of conditions that will
enable each individual to develop his fullest capacities
and ultimately to achieve the maximum possible self-guidance
and security both economically and socially.
Fowler thought the purposes of the guidance program is to help
33
the student to make more favorable personal adjustments.-'-'

32Ruth Strang, "Essentials of a Guidance Program," School
Executive, Vol. 57, (March, 1938), pp. 305-324.
Work:

^^G. Gilbert Wrenn, "The Evaluation of Student Personnel
Vol. 52,
A Critique of the Guidance Movement," School and Society
(November 2, 1940), pp. 409-417.
,

&

^^Arthur E. Traxler, Techniques of Guidance (New York:
Brothers, 1945).

Harper

the Guidance Program,
35pred M. Fowler, "Singleness of Purpose in
530-533.
Clearing House Vol. 20, (May, 1946) pp.
,
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Healthy living and long range goals became the focus of

guidance
The principal objective of guidance is to help to bring
about in the lives of those dealt with conditions which may
be the basis of happy and effective living. 36

Guidance consists in helping pupils to set up objectives
that are for them dynamic, reasonable, and worthwhile, and
in helping them, so far as possible to attain these objectives
.

Personnel work helps the individual pupil to understand
and accept himself and to choose and engage in the school
subjects, extra-class activities, recreation, and part-time
work experiences that he needs for his physical, intellectual,
social, and emotional development
the aim of personnel
work is to help every pupil, as a social human being to discover and develop his best potentialities.^^
.

.

.

Guidance is assistance made available by competent counselors to an individual of any age to help him direct his o\^m
life, develop his own point of view, make his own decisions,
and carry his own burdens.
Cribbins in 1955 attacked the confusion with a particularly

"Guidance has always been sometliing of an educational

sharp analogy.

tourniquet, seeking to staunch the loss of potentialities for good
caused by an educational system which can*t make up its mind whether
it is a physician or butcher."^®

36Norman Fenton, "Guidance Program" (in P. F. Valentine
Twentieth Century Education New York, Philosophical Library, 1946),
,

pp.

304-326.

^^Philip W. L. Cox, John Carr Duff, Marie McNamara, Basic
Principles of Guidance (New York: Prentice-Hall, Inc. 1948).
3^Ruth Strang, "Personnel Work in Elementary and Secondary
102-109.
Schools," Educational Outlook Vol. 23 (March, 1949), pp.
,

^^Lester D. Crow and Alice Crow, An Introduction to Guidance
American Book Company, 195]), p. 6.
(New York:
Cribbins, "A Critique of the Philosophy of Modern
~ Vol. 53, (February, 1955),
Guidance," The Catholic Education Review
J.

pp.

73-91.

30

Continuing in 1959, Johnston, Peters and Evraiff stated that,

"Guidance is unity.
ance.

There are not distant and separate kinds of guid-

Guidance and instruction are complimentary phases of the instruc-

tional process.

ance team.

All members of the school staff are part of the guid-

The role of the classroom teacher is basic.

The following definition helps to sum up some of the attitudes:

Counseling is a kind of helping relationship in which two people com-

municate about plans, decisions, feelings and attitudes. ^2
Massachusetts School Counselors Association in 1969 attempted
this definition:

through the counseling relationship, the counselor

seeks to help each student to understand himself in relation to the

world in which he lives; to know himself, his strengths, his weaknesses
and to develop an ability to cope with and solve problems. ^3

Nordberg stated that, "Guidance is school-sponsored assistance
to the pupil or student which help to personalize and individualize his

education.

Cook probably summarizes all of these definitions most effectively

— the

goal of guidance is to bring off the Humanization of Educa-

tion in the post modern world on behalf of all. ^3

^^Johnston, Peters and Evraiff, The Role of the Teacher in

Guidance

,

1959.

Stripling and D. Lane, "Guidance Services," in Scope of
1966).
Pupil Personnel Services (Washington, D.C.: Office of Education,
0.

^^Massachusetts School Counselors Association Professional
for the
Development Committee, Secondary Schools Guidance Prog rams_
1971
February,
Revised
Roles and Functions,
70*s:
.

^'^Nordberg, Guidance:

A Systematic Introduction

,

1970.

^^David R. Cook, "The Future of Guidance as a Profession,"
Allyn and
Guidance for Education in Revolution (Boston, Mass.:
Bacon, Inc., 1971).
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As we review the definition of guidance or
its goals, it is

evident that through the years "role perception" still
has not been
Also one notices the lack of emphasis in vocational or

occupational guidance in the latter period.

Wrenn (1962) quoted

Talent Study that vocational counseling is noted more for its

absence than its performance.^^
The Role of the Secondary School Counselor

Most independent observers would agree that the school counselor is struggling to establish an identity since there is not a clear

consensus amoung guidance personnel regarding the "role" of the secondary school counselor.

C. G. Wrenn, The Counselor in a Changing World (Washington, D.C.
American Personnel and Guidance Association, 1962).

L. Arnold, "Time Spent By Counselors and Deans in Various
Activities," Occupations (1949), 27, pp. 391-393.
K. A. Martyn, "We are Wasting the Counselors Time," California
Journal Secondary Education (1957), 32, pp. 439-441.
Florence E. Purcell, "Counseling Assignments and Efficiency,"
Vocational Guidance Quarterly (1957), 5, pp. 111-113.
The Counselor's Dilemma," Personnel and
W. W. Tennyson, "Time:
Guidance Journal (1958), 37, pp. 129-135.
S. C. Stone and B. Shertzer, "The Militant Counselor,"
Personnel and Guidance Journal (1963), 42, pp. 342-347.
M. Katz, "The Role of the Guidance Counselor," National
Association Secondary School Principals Bulletin (1963), 47, pp. 1-9.
A Confused Image," Minn J
G. D. Miller, "The Counselor
11-12.
Education (1963), 43, pp.
Selected
C. H. Patterson, The Counselor in the School:
196/).
Company,
Book
Hill
McCraw
York:
Readings (New
Robert M. Wasson and R. Wray Strowig, "Professional Isolation
and Counselor Role," Personnel and Guidance Journal January, 1965.
Joseph A. Johnston and Gary A. Walz, "Approaching Counselor
Role Through Q-Sort Method," The School Counselor September, 1967.
,

,

,

,

,

—

,

.

,

,

,
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According to Wasson and Strowig (1965) studies of the secondary
school counselor role have generally focused on personality factors and
interests of counselors.

Results have been ambiguous rather than

explicit relating to role.^^

ciation (1964)

,

The American Personnel and Guidance Asso-

The American School Counselor Association (1962)

Loughary and Fitzgerald (1963) and the Association of Counselor Education and Super\^ision (1962) strived hard to develop basic agreements
as to the school counselor’s role.^^

A primary concern is whether the school counselor

is essen-

tially an educator, a teacher working with individual students in essen-

tially a teaching relationship, or whether the counselor is a member of a

separate profession whose basic preparation is psychological in nature.

Resolution infrequently comes about by stating the teacher teaches
subject matter and the student is the subject matter of the counselor.

'^^asson and Strowig, Ibid.
^^The American Personnel and Guidance Association, Committee on
Professional Preparation and Standards, "The Counselor; Professional
Preparation and Role: A Statement of Policy,” Personnel and Guidance
Journal, (1964), 42, pp. 535-541.
The American School Counselor Association, Statement of Policy
American Personnel and
for Secondary School Counselors (Washington:
Guidance Association, 1964).
The Association of Counselor Education and Supervision and
A
the American School Counselor Association, Counse lor Education
and
Personnel
American
D.C.
Progress Report on Standards (Washington,
Guidance Association, 1962).
Report of the ASCA
J. W. Loughary and P. W. Fitzgerald, "Progress
191
42, pp
(1963)
Journal
Counselor Study,” Personnel and Guidance
,

•

,

H. Patterson, The Counselor in the School:
^^C.
Readings 1967
,

,

Select ed^
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Wrenn (1957) at one time appears to have
viewed the counselor
as both an educator and a psychological
counselor, but in 1962 viewed

him only as the latter as does Arbuckle (1963).^^

Hoyt views this

position with alarm and appears to feel that there
is a profession of
education and counselors are educators first and
counselors second. 52
Grant (1960) and Patterson (1962) feel even if a teacher
is

trained in counseling the roles will become confused and
the students

will suffer. 53
The educator— psychological~counselor difference adds to the

confusion.

Moore (1961) ascertains the emphasis of the counselor

should serve all students

— not

only or merely those who have problems. 5^

Wrenn (1962) supports this by stating "Theoretically the counselor must
be a counselor to all, not any one group. "55

G. Wrenn, "Status and Role of the School Counselor,"
Personnel Guidance Journal (1957), 36, pp. 175-183.
D. S. Arkbuckle, "The School Counselor - Reality or Illusion,"
Counselor Educ. Superv
(1963), 2, pp. 5A-6A.
.

,

52

K. B. Hoyt, 'Tfhat The School Has a Right To Expect of Its
Counselor, Personnel and Guidance Journal (1961), 40, pp. 129-132.
,

55c. W. Grant, "How Students Perceive the Counselor's Role,"
Personnel and Guidance Journal (1954), 32, pp. 386-388.
C. H. Patterson, Counseling and Guidance In Schools:
A First
Course (New York: Harper and Row, Publishers, Inc. 1962).
,

^^Gilbert D. Moore, "A Negative View Tovjard Therapeutic
Counseling In The Public Schools," Counselor Educ. Superv ., 1961.

D.

C.:

55c. G. Wrenn, The Counselor in a Changing World (Washington,
American Personnel and Guidance Association, 1962)

However it is interesting to note there
appears to be common
agreement that the counselor should not be involved
in administering

disciplinary functions or administering punishment.

He should be

available to work with students who are disciplinary
problems.

Disci-

pline should be therapeutic, but it is not therapy.
It is interesting at this point to see how students perceive

the role of the counselor.

Studies have been completed indicating

that the students do not reflect favorably to the counselor as a

A. Nugent, "High School Counseling and Discipline:
A
Theoretical Classification," Counselor Educ. Superv., (1963), 3, pp.

44-A9.
M. J. Cortale, "Counselors and Discipline," Personnel and
Guidance Journal
(1961), 39, pp. 349-351.
R. J. O'Donnell, "Guidance and Discipline
Never the Twain,"
Bull. Nat. Assoc. Sec. Sch. Principals
(1962), 46, pp. 51-52.
H. C. Peiffer, Jr. and D. E. Walker, "The Disciplinary
Interview," Personnel and Guidance Journal (1957), 35, pp. 347-350.
E. G. Williamson, "Discipline and Counseling," Education
(1954)
74, pp. 512-518.
E. G. Williamson, "Tlie Fusion of Discipline and Counseling
(1955),
In The Education Process," Personnel and Guidance Journal
,

—

,

,

,

,

,

34, pp.

74-79.

Some Historical
E. G. Williamson, Vocational Counseling:
Philosophical and Theoretical Perspectives (New York: McGraw-Hill
Book Company, 1965).
E. G. Williamson and J. D. Foley, Counseling and Discipline
McGraw-Hill Book Company, 1949).
(New York:
K. H. Mueller, "Theory for Campus Discipline," Personnel and
302-309.
Guidance Journal
(1958), 36, pp
,

.
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source of help.

Studies have indicated students would rather turn

to teachers for help, particularly problems of
a personal nature.

Brough (1965), Rippee, Hanvey and Parker (1965) showed the
counselor
is responsible to an extent for the perception others
have of his

role.

Many counselor activities involve the dissemination of information.

Berdie (1949) says, "In a large majority of cases one

of the major tasks of the student personnel worker is to aid the

student to acquire information, the skills, the conceptual tools

which will enable him to gain the ability to express his emotions
and motivations in a positive and constructive fashion.

Too often

our current awareness of the importance of emotions and motivations

Evraiff, "Perceptions of the Counselor," School Counselor,
(1961), 3, pp. 74-77.
Marilyn Heilfron, "The Function of Counseling as Perceived
by High School Students," Personnel and Guidance Journal (1960), 39,
pp. 133-136.
R. E. Jenson, "Student Feeling About Counseling Help,"
Personnel and Guidance Journal (1955), 33, pp. 498-503.
R. L. Gibson, "Pupil Opinions of High School Guidance Programs,"
Personnel and Guidance Journal (1962), 40, pp. 453-457.
M. W. Schultz, "Student Opinions of a High School Guidance
Program," Personnel and Guidance Journal (1963), 41, pp 709-715.
R. Wray Strowig and Stanley E. Sheets, "Student Perception
of Counselor Role." Personnel and Guidance Journal May, 1967.
R. Betz, Counselor Image in the Secondary Schools of Kalamazoo,
,

,

,

.

,

,

Michigan
"The Gounselor's Role," Personnel and Guidance
(1954), 33, pp. 74-77.

C.

Journal

,

W. Grant,

^^B. D. Rippee, W. E. Hanvey, and C. A. Parker, "The Influence
of Counseling on the Perception of Counselor Role," Personnel and Guidance
Journal, (1965), 43, pp. 696-701.
J. R. Brough, "Sources of Student Perceptions of the Role of
(1965), 43, pp. 597-599.
the Gounselor," Personnel and Guidance Journal
,
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as determiners of action has led us to overlook
the importance of

cognitive processes.

Thus Berdie feels tests are important.

Counseling can be generally reviewed as a process of assisting
students in choice making.

Froehlich's (1952) definition encompasses a viewpoint appro-

priate for high school counselors:

"Counseling is a process by which

an individual is stimulated to:

evaluate himself and his oppor-

tunities

2)

make a feasible choice in light of his unique character-

istics and opportunities,
and

4)

1)

3)

accept responsibilities for his choice

indicate a course of action consonant with his choice.
As we review the literature there is definitely confusion

within the ranks of counselors relative to their role as evidenced by
the research stated previously.

The Association for Counselor Educa-

tion and Supervision, American School Counselor Association (Divisions
of the American Personnel and Guidance Association) and the American

Association of School Administrators issued a joint statement concerning the School Counselor:

Educational excellence requires teaira^ork. The unique
contribution of the school counselor to the educational
team is not always clearly understood. Even though there
is general agreement about the need for counselors, there
is confusion about how best to make use of their potential.
This statement is designed to help superintendents and school
board members understand the conditions under which school
counselors can make their greatest contributions to educa-

Berdie, "Counseling— An Educational Technique." Educ
Psychol. Measmt ., (1949), 9, pp. 89-94.
^^C. H. Patterson, The Counselor in the School:

.

Selected Readings

61c. P. Froehlich, "Counseling, Its Use and Abuse,
Counseling Lectures, (1952), pp. 90-97.

Chico State

.
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tional excellence.
The superintendent and the school board
have a right to hold certain expectations of a school counselor.
In turn they have a responsibility to make certain commitments to him if their expectations are to be realized.
This policy statement explains the role of the secondary school

counselor in relation to the total school program and appears to be

similar to the guidelines established by the Massachusetts School

Counselors Association

All of the research so far indicates that most of the persons
in the field agree with certain parts of the role description.

The Professional Development Committee of the Massachusetts

School Counselors Association established guidelines for meaningful
and effective guidance programs in secondary schools in 1971.

Through the counseling relationship, the counselor
seeks to help each student to understand himself in relation to the world in which he lives; to know himself, his
strengths, his weaknesses and to develop an ability to
cope with and to solve problems.
In accomplishing this
goal in the high school environment, the counselor engages
in a number of activities

^^ ACES-ASCA Joint Policy Statement Concerning the School
American Personnel and Guidance AssoCounselor (Washington, D. C.
:

ciation, 1969).
^^ The Role of the Secondary School Counselor , A condensed
statement based on the ASCA "Statement of Policy for Secondary School
Counselors" and "Guidelines for Implementation," American School
Counselor Association, a division of American Personnel and Guidance

Association, 1964.
^‘^Massachusetts School Counselors Association Professional
Development Committee, Secondary Schools Guidance Programs for the
Roles and Functions Revised February, 1971.
70’s:
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Teamwork should be the key in the role of a successful counselor.

tion,

From the research there seems to be a problem with "role" percepAre we part of education?"

"Are we counselors or therapists?"

Although the setting may vary greatly, counseling means involvement.
He cannot serve all but he must be able to interact equally with other

human beings, staff and counselee.

Counselor-Student Ratio

As indicated previously counselor-student ratio or load creates

quite a dialogue.

Conant (1960) feels the ratio should be one for every

250-300 students.

Wrenn (1962) suggests one full-time counselor to

each 300 pupils would be adequate in some schools and inadequate in

others.

The American School Counselor Association (ASCA, 196A) recom-

mends approximately 250 pupils to one full-time counselor.

7

fi '

B. Conant, Recommendations for Education in the Junior
High School Years (Princeton: Educational Testing Service, 1960).

^^C. G. Wrenn, The Counselor in a Changing World (Washington:
American Personnel and Guidance Association, 1962)

67American School Counselor Association, Statement of Policy
for Secondary School Counselors (Washington: American Personnel and
Guidance Association, 1964).
James R. Brough and Harry B. Bergstein, "Day-to-day Problems,
School Counseling) 1967, A View From Within ed. by Alfred Stiller
(Washington: American School Counselor Association, 1st yearbook).
Gordon P. Liddle and Arthur M. Kroll, Punil Services for
Advisory
Massachusetts Schools - A Summary Report of the Massachusetts

Council on Education, September, 1969, p. 11.
Massachusetts School Counselors Association Professiona
Programs for the 70_s
Development Committee, Secondary Schools Guidance
Roles and Functions Revised February, 1971.
,
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ASCA conducted a study reported by Wrenn (1962) that
high
school counselors had student loads ranging from fewer than
100 students per counselor to over 1,000.
is up to 412 students.
1

to over 1,000.

"The median counselor-student ratio

Over 10 percent are in schools with ratios of

It is important to recognize when a counselor is

assigned 412 students immediately the counselor becomes potentially
involved with 412 "six teacher sets" and approximately 412 "two parent"
sets
In many school situations reducing the counseling load or adding

more counselors is not the total answer to the work load problem.

The

number of counselors needed depends upon other resources within the
school.

Guidance functions are the responsibility of the whole school,

and the degree to which the counselor is able to concentrate on individual

counseling will correlate highly with the degree of positive guidance

orientation of the entire program and staff of the school.

As various

school agents assist, the counselor can direct his efforts to the

higher level type guidance needs.
Studies have found that counselors do not spend that much time
on counseling, but spend it on clerical tasks.

Even when given extra

time to counsel they have lost their enthusiasm and spirit toward the

primary counseling function.

Such observations are reported by Hunger,

Wrenn, The Counselor In A Changing World

,

1962.

^^Brough and Bergstein, School Counseling, 1967, A View From
Within.
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Myers and Brown (1963); Brough (1964); and Gold (1962).

Wittmer (1971) takes the approach that the notion of counseling 250 to 300 students for one school counselor is a ridiculous concept.

If a counselor were to work five hours a day counseling on an

individual basis, it would require approximately 12 weeks for him to
see his 300 counselees a minimum of one time each.^^

Carkhuff (1971)

feels that this type of counseling is basically ineffective.

Even if

the counselor works at it, he has only a 50 percent success rate.^^

Possibly at this point we should abandon the notion that only
professionals with master’s degrees in counseling should work in guidPerhaps we should seek out those people who have the help-

ing others.

ing attitude and use them in the school’s guidance program.

Continu-

ing the same thought that there are many people in the school setting,

including teachers and students plus many people in the community who
can be of invaluable assistance in the total guidance program if given

the opportunity and if provided the necessary leadership by qualified

counselors

.

^^P. F. Hunger, R. A. Myers and D. F. Brown "Guidance Institutes
and the Persistence of Attitude: A Progress Report," Personnel and
Guidance Journal (1963), 41, pp. 415-419.
J. R. Brough, "An Analysis of Counseling Contacts," Minnesota

(1964), 4, pp. 16-21.
F. Gold, "A Counselor’s Time Study," The School Counselor
(1962), 10, pp. 68-70.

Counselor

,

71joe Wittmer, "The School Counselor:
Guidance Program," School Counselor 1971.

,

A Catalyst in the

,

^^Robert R. Carkhuff, Toward a Technology for Human and Com
A Blueprint for New Directions in the
munity Resource Development
Helping Profession Center for Human Relations & Community Affairs
American International College, 1971.
:

,

73w ittmer, op. cit.

A1

Several research studies have concluded that students do
not

view the counselor as an effective source of help in personal
emotional
problems.

Grant (1954) found that students at best perceived the coun-

selor as playing a minor role in assisting them with problems of a personal emotional nature.

Jenson (1955) found that high school students

preferred to discuss their personal problems with parents and peers.

There is evidence that peers (Wittmer, 1969) and paraprofessionals (Truax
and Carkhuff, 1967) can be effective helpers if provided leadership by

counselors

When one discusses counselor ratio it is questionable if the
load decreases, the counseling becomes more effective.

However, more

time for individual counseling could mean an increase in effectiveness
and in positive student assessments of the counseling function.

More

and more it becomes apparent that counseling is a school-wide process
a team activity.

-

One wonders why the teacher can't become more involved

in counseling and the counselor a consultant to the teacher.

W. Grant, "How Students Perceive the Counselor's Role,"
The Personnel and Guidance Journal, (1954), 33, pp. 386-388.

E. Jensen, "Students' Feelings About Counseling Help,"
The Personnel and Guidance Journal (1955), 33, pp. 498-503.
,

^^J. Wittmer, "The Effects of Counseling and Tutoring on the
Attitudes and Achievement of Seventh Grade Underachievers," The School

(1969), 16, pp. 287-290.
C. B. Truax and R. Carkhuff, Toward Effective Counseling
Training and Practice (Chicago: Aldine, 1967).
and Psychotherapy:

Counselor

,

A2

The Teacher’s Role in Counseling

The counselor, the teacher and the administration are team

members in the total school counseling program.

Wrenn (1965) in "A

Second Look" characterized the school counselor as a team worker always.^®
In the opinion of Howe (1966) the guidance function is properly perfor-

med by "a hierarchy of personnel

.

Strang, Dunsmoor and Miller, Ar-

buckle and Tennyson, through the books they have written, have made us

very much aware of the role of the teacher in the performance of the
guidance function.
Who should do the counseling has elicited tremendous discussion
and argument.

These points of view are generally considered:

1)

the

classroom teacher should do the counseling for he is the one who is in
direct contact with the student and is in the best position to know his
needs,

2)

the counseling should be left to the specialist because it

requires specific training and skill that most classroom teachers do
not possess and

a compromise between these two indicates that every

3)

member of the school faculty might do some counseling.

Frazer feels

F. Fan^ ell, "The Counselor's Role and Function: Conceptions
and Conflicts," Theory Into Practice (February, 1963), 2, pp. 10-16.
7

^^C. G. Wrenn "A Second Look," Counseling, A Growing Profession
D.C.
J. W. Loughary, R. 0. Stripling, P. W. Fitzgerald, eds. (Washington,
1965).
Association,
Guidance
and
American Personnel
,

Howe, Address before the Convention of the American Personnel
and Guidance Association, Washington, D.C. April, 1968.

Counselor
®^P. W. Hutson, "The Education of the Guidance Team,"
Education in Supervision, Summer, 1970.
Guidance,
^^Willey and Andrew, Modern Methods and Techniques in
1955.
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that teachers and counselors should join forces and work
together in

harmony to bring about better coordination in the counselor
process.
Four general headings illustrate the role of the teacher in the
guidance
program.
ality,

1)
3)

understanding the pupils,

2)

developing a healthy person-

dissemenation of occupational materials and

4)

counseling

Teachers perform guidance in the classroom and homeroom.

Pupils

may gain acquaintance with educational and vocational opportunities
through varied experiences which subjects afford.

Such self-knowledge

and world-knowledge are basic to rational choice.

Since these values

are not automatically retained, the teacher must be aware of them and

plan for their realization. 84

Continuing along these lines the home-

room has been one alternative described since it involves about seventy
percent of the faculty.

In large high schools it is ideally intended

to be an agency which brings about intimate contact between the pupil

and one teacher, a teacher who realizes the needs of the whole pupil.

Alexander 'Frazier "Teacher and the Counselor, Friends or
Enemies?" National Education Association Journal (February, 1949), 38,
pp. 104-105
,

Dunsmoor and Leonard M. Miller, Principles and Methods
International Textbook Company,
of Guidance for Teachers (Scranton, Pa.:
^^C.

1949)

C.

.

Jesse E. Rathbun and 0. I. Schmaelzle, "Classroom Teacher is
Vital in Guidance," Clearing House (January, 1944), 18, pp. 294-296.
A. D. Roberts, "Cooperative Personnel Approach for the School
Psychologist," Occupations (May, 1952), 30, pp. 599-600.
Willey and Andrew, op. cit.
,

,

84

Hutson, op. cit.

4 /.

The form and function of such a plan is described as:
The homeroom teacher has four major guidance duties to perform.

These are.

counsel witli individual students,

1)

ance sessions for the homeroom,

3)

and the special subject teachers and

2)

conduct group guid~

serve as contact between
A)

tlie

student

serve ns lalson between the

ss
scliool and tlie home.*^

Munson (1971) stated even though teachers have been warned
repeatedly that they are not counselors, they have been involved in classroom guidance activities for years.

Guidance represents the individual

and in the school, it is the teacher-learning process
the Individual.

tliat

represents

According to Wi.lley and Dunn guidance is character-

ized as a helping activity invoTving planning and decision making.

It

is continual and on going identifying four predominant areas of indi-

vidual concern, vocational, educational, social and personal.

Tliis

focus

must incorporate and account for the individual's experiences in his

classroom learning.

Teachers are involved daily with guidance tlirough

subject area, individualized Instrvictlon and by being accepting, under-

Robinson, "Every Student Every Day: Group Guidance
in Action, B ulletin of the National Association of Secondary-School
Principals (Marcli, 1967), 51, pp. 56-61.
F. X. Vogel, "Guidance in the Junior High School,"
Bulletin of tlie National Association of Secondarv-Scliool Principals
(October, 1962), A6, pp. 93-97
Hutson, op. cit.
A Catalyst in the Guidance
\>/lttmor, "The Scliool Counselor:

Program," 1971.
^^’ll.

L.

Munson, f^dmiir^_for Ed ucation in Revolution

,

1971.

,
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standing and trusting.

Teachers should be encouraged to becoine part

of the guidance team.^^

Regardless of the system of guidance followed in the school,
the teacher is involved in guidance daily during the regular class-

room and extracurricular activities
Shapiro and Sherman (1969) as the result of their study,

"Teacher-Counselor Communication" state teachers do wish to participate
in guidance activities.

They see themselves as engaged in a wide var-

iety of guidance activities on behalf of their own students. 89

Living

requires problem solving, no one person can help all students, but many
can help some students.

The teacher-counselor, with some training can

certainly extend his role.^^

Research incorporating teachers' effectiveness in counseling
has indicated that teachers can perform as effectively as the counselor

07

Roy DeVerl Willey and Melvin Dunn, The Role of the Teacher
in the Guidance Program (Bloomington, 111.: McKnight & McKnight
Publishing Co., 1964).
Johnston, Peters and Evraif f The Role of the Teacher in
,

Guidance

,

1959.

Traxler and Robert D. North, Techniques of
Guidance (New York: Harper and Row Publishers, 1966).

^\rthur

E.

Shapiro and Sherman, "Teacher-Counselor Communication,
The School Counselor September, 1969.
,

Janet Jacobs, "The Role of the Teacher-Counselor,"
Independent School Bulletin No 28 May 1969
.

,

,
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and in some cases come out even higher
on a scale.

Aspy and Hadlock

(1966) and Martin and Carkhuff (1967) stated
that teachers in a class-

room setting function at a higher level than
guidance counselors
Evidently the American School Counselor Association
and the

Department of Classroom Teachers feel that there is an
increasing
awareness that teachers and counselors are involved in the
same process,
that of assisting each young person to develop:

1)

meaningful values,

2)

realistic goals that are appropriate to himself and to society,

3)

sensitivity to and awareness of the factors that influence his be-

havior and learning,
5)

4)

realistic attitudes toward himself and others,

insight into his potential for growth and achievement,

6)

self-

dicipline by the assumption of responsibility for his o\m behavior,
7)

skills and attitudes that will enable him to achieve his goals.

Q1

D. Aspy and W. Hadlock,
"The Effects of High and Low
Functioning Teachers Upon Student Academic Performance and Truancy,"
Unpublished manuscript. University of Florida, 1966.
J. C. Martin and R. R. Carkhuff, "The Effect Upon Personality
and Interpersonal Functioning in a Summer Practicum for Guidance
Counselors," J. Clin. Psychol in press, 1967.
Robert R. Carkhuff and Bernard G. Berenson, Beyond Counseling
and Therapy (New York: Holt, Rinehart and Winston, Inc., 1967).
J. Steven Picour and Pedro F. Hernandez, "Perceived Sources
of Personal Aid and Influence for the Occupational Aspirations of
Black High School Seniors: A Rural-Urban Comparison," a paper presented
at the Annual Meeting of the Association of Southern Agricultural Workers,
Rural Sociology Section, (Memphis, Tenn. February, 1970).
Charles W. LaPradd, and Avon A. Bonner, "An Innovation in Guidance
Putting Theory Into Practice," 1969.
at St. Johns River Junior College:
,

^^The American School Counselor Association and The Department
of Classroom Teachers, Teachers and Counselors Work Together for a More
Effective Guidance Program American Personnel and Guidance Association
and the National Education Association of the United States, 1965).
,

A7

Guidance is inherent in the entire school, teachers and
other

helpers within the school cannot be divorced from the counseling
process. 93

Examples of programs that utilized teachers and other helpers

are Simon's Rock Early College and the Quabbin Regional High School.

The teacher is a vital agent in the counseling process.

work is a necessity as we attempt to "Humanize" education.
cannot be

paX'/ns

Team-

Students

in the various power plays in the educational society.

All the human resource possible must be rallied in order to meet the
need of the individual.

Teachers have day to day contact with students

and should be able to identify high and lows, advise vocationally and

just listen to the students when they want or need to talk to someone.

With the continuing uncertainty as to what the counselor does
in the school, it is not surprising to find much evidence as to unique-

ness of either the counselor or his task.

The question is not so much

whether what the counselor does is unimportant but rather whether it can
be done just as well by other school personnel.

In the oven^helming

majority of articles written in the professional magazines teacher could

^%ittmer, "The School Counselor: A Catalyst in the Guidance
Program," 1971.
Jones, Stef fire and Stewart, Principles of Guidance 1970.
,

^^Simon's Rock Early College, An interview with the Dean of
Faculty and staff and students. March, 1972.
Bulletin to Quabbin Regional High School Faculty from The
Sub-Committee,
Grade Level Guidance Coordinators NEACSS Self-Evaluation
the Learning
and
groups
Recommendations adopted by the two above
Re:
(March
6, 1972).
Coordinator Council for Guidance Services, 1972-73,
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just as well have been substituted for the word counselor.

Morin (1969)
said,

,

Frank

past president of the ASCA appeared concerned when he

We, the counselors, must become accountable for initiating

necessary changes in our profession or face the alternative of having
some other professional group determine our destiny.
late.

But the time is

It may even now be too late."^^

Future Dimensions of Counseling

The Ostrich Syndrone may be defined as burying one's head in
the sand when confronted with a stressful situation.

According to

Dworkin and Walz, (1971), guidance personnel are afflicted with the
Ostrich Syndrone.

They have been confronted with the efficacy of the

guidance process and have reacted by burying their heads in the sand.
It serves no purpose other than to maintain the status quo, and further

alienates guidance personnel from the critical problems confronting

American society.

Plagued with identity problems, cutbacks in federal

funding and a lack of respect from those individuals, guidance is supposed to be helping, has caused a loss of confidence by the public.

97

95

Dugald S. Arbuckle, "Does the School Really Need Counselors?
The School Counselor, May, 1970.
^^F. E. Morin, "The President's Message," School Counselor ,
(1969), 17, p. 3.

Model
^^Edward P. Dworkin and Garry R. Walz, "An Evaluation
(1971).
Revolution
for Guidance," Guidance for Education in

M
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Rapid changes are taking place in many sectors of our society
that have implications for guidance.

However, guidance must come to

grips with these throngs instead of remaining in a state of inertia.^®

The student, the teacher, and the counselor are an emerging

consortium as they have been established as a merging force in the
teacher-learning process.

The student is the center of the consortium

with the teacher gradually emphasizing individualized approaches to
study.

Within this framework, the counselor will have to get closer

to the classroom, helping the teacher to examine the impact of new

technology and methods.

Teachers and counselors working together

will cooperate in disseminating career information.

Young people will

need to develop flexibility in anticipating and meeting change.

Life

in the future will become a matter of continuing education and prepar-

ation for work.

Human relationships will be the central problem of the

modern society.

We are what we are and we will be what we can be only

through others.

Within this consortium, the counselor will become

a consultant to the teacher, an important agent in the development of

curriculum and instructional change.
^^Anthony C. Riccio and Garry R. Walz "Forces for Change in^
ion,
Counselor Education and Supervision," Counselor Education and Supervis
,

Vol. 6, 1967.
^ Munson,

Guidance for Education in Revolution

,

1971

Mueller,
^^^W. Wesley Tennyson, Thomas A. Soldahl and Charlotte
of EducaDepartment
Minnesota
A
The Te acher's Role in Career Development
Guidance
Vocational
National
tion Publication revised and reprinted by the
1971
Association,
Guidance
Association, Division of American Personnel and
Teacher,
the
to
Consultant
as
Counselor
Don Dinkmeyer, "The
The School Counselor, 1967.
,

[unson, op.

cit.
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The role of the computerized systems in guidance
and counseling

cannot be minimized.
of counseling. 102

Very easily the computer could be the "Big Brother"

Tiedeman (1965) proposed an Information System for

Vocational Decisions as the means of providing the facts and
data about
individuals that he requires for research on his concept of personal

determination in career development.

Information could be graded so

that it would be appropriate to users from age four to retirement

Loughary (1966) wanted a national program for a data center which would
utilize a computer-based data processing storage and retrieval system.
Systems have been set up providing youth with educational-vocational or-

ientation opportunities, a provision too often neglected because of the

difficulty of managing numerous complex categories of information about
the world of work, the educational avenues to work and the vocationally

relevant personal facts.^^^

John Vriend, "Computer Foxier for Guidance and Counseling,"
Guidance for Education in Revolution 1971.
,

103

D. V. Tiedeman, "The Organization and Intention of a Proposed
Data and Educational System for Vocational Decision-Making," Harvard
Studies in Career Development No. 42, Harvard University Center for
Research in Careers, 1965.
,

Loughary, "Some Proposed New Developments in Vocational
Aspects of Counselor Education," Paper read at American Personnel and
Guidance Association, Washington, April, 1966.
W.

^^^Frank J. Minor, Roger A. Myers, Donald E. Super, "An Experimental Computer-Based Educational And Career Exploration System,"
Personnel and Guidance Journal Vol. 47, February, 1969, pp. 564-569.
David V. Tiedeman, "Decision and Vocational Development: A
Paradigm and Its Implications," Personnel and Guidance Journal, Vol. 40,
,

1961, pp. 15-20.
David V. Tiedeman and Robert P. O'Hara, Career Development
Choice and Adjustment (Nex York: College Entrance Examination Board,
1963)
:

^7
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Career development models (Super, 1957) and the systematic

problem-solving models (Carkhuff, 1969) (Friel, 1972) have been tried
and appear to be effective. 106

Carkhuff suggests along with the com-

puter, "helper” skills could increase the counselor's effectiveness.

An effective computer program is better than the average working counselor.

.

.

."But a good computer program is not better than a good

program plus a counselor trained to utilize the program.

When the distinguished psychologist Gordon W. Allport delivered
the Terry Lectures at Yale on the subject "Becoming" he had hioman beings
in mind, not machines.

108

what machines may become.

Today we are in a position to discourse of

What man may become might very well depend

upon what he can make of his machines, his powerful extensions of himI

1. 109
self.

The ultimate power inherent in the computer is of a "becoming"
nature, there lies its beauty and its difference.

A computer without a program will do nothing, whether or not

Carkhuff, Helping Human Relations Vols. I and II (New
York: Holt, Rinehart and Winston, 1969).
The
T. Friel, "Educational and Career Exploration System:
Program,
Guidance
Career
Computer-Based,
Development of a Systematic
Journal of Clinical Psychology In press, 1972.
(New York: Harper
D. E. Super, The Psychology of Careers
and Row, 1957).
R.

,

,

,

^^^Carkhuff, Helping Human Relations

,

1969.

for a
^^^Gordon W. Allport, Becoming: Basic Conside rations
Press, 1955).
Psychology of Personality (New Haven: Yale University

^^^Vriend, "Computer Power for Guidance and Counseling,

1971.
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It xs plugged in, because computers
are not like other machines.

In

a sense the computer is not a machine
at all in its own right, and yet

it can become many machines, in fact,
anyone which can be fully described
to it.

The computer can do other things tomorrow.

of most machines is in what they do,

Whereas the power

the power of the computer rests in

what it can become, and the essential idea of a computer
is that it is
an incomplete machine ready to be completed in an
infinite number of

ways, each way producing a different machinery

Computers have the potential to be turned into guidance machines
and how far man will go in building counseling machines we cannot
pres-

ently predict.

Vriend (1970) stated,

One can imagine the machine-counselor of the future responding appropriately and effectively to every change in voice tone
and speed, to the slightest restlessness Indicated by body movement, to the most minute change in pulse rate, to moistened
palms, to loss of eye contact, to all physical harbingers of
affect, in short.
kTiere human counselors overlook such data, the computer
would not. Where human counselors frequently confound and
decelerate the counseling process in a rich assortment of erring
ways, whether it be to inappropriately reinforce, to completely
miss significant data, or to project their own feelings onto
clients at grossly inopportune times, the "ultimate” computercounselor, with its lack of ego, with its built-in will to
provide service, and with its never "tuned out" listening
capacity could become the totally attentive, effectively
pansophic counselor for which any client might pray. HI

H^Vriend, Ibid.
Allan B. Ellis and David V. Tiedeman, "Can a Machine Counsel?"
Project Report No. 17 (Cambridge, Mass.: Harvard University Graduate
School of Education, Information System for Vocational Decisions, 1968),
(Mimeo)

^^^John Vriend, "Report on the Harvard Invitational Conference
on Computer-Assisted Systems in Guidance and Education," Educational
Technology Vol. 9, March, 1970, pp. 15-20.
,

53

The dehumanization of interpersonal or social life through
the introduction of man— machine systems can only occur when
there is
an abdication of the part of those most qualified to promote humani-

zation of interpersonal and social life.

The systems will come.^^^

Mindel (1967) discusses the role of the guidance specialist
as the in-service education catalyst to teachers.

A three-pronged

approach is offered which requires the services of a developmental
guidance specialist whose function would be to:

1.

Maximize the development of all children within the school.

2.

Assist the administration in improving the continuity,
sequence and integration of guidance services of the
school and the community.

3.

Improve the competency of the teacher to a level where
the teacher can operate effectively as a guidance person within the classroom.

During the research the investigator observed a new specialist
in the guidance and counseling field - a Learning Development Specialist

.

Historically the guidance and counseling movement has been concerned

with what has been described as the adaptive function modifying the
institution to fit the individuals in it.

School counselors have placed

most of their efforts on the adjustive and information dissemination
needs of students.

As a result of this emphasis they have neglected

H^vriend, "Computer Power for Guidance and Counseling," 1971.
the
Tobey Mindel, "The Role of the Guidance Specialist in
45
Vol.
l,
Journa
Guidance
and
In-Service Education of Teachers," Personnel
March, 1967.
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assisting in the areas of curriculum and evaluation reform, student

management, community relations, in-service training, parent relations,
race relations, student directed learning and teacher-student interaction.

The Massachusetts School Counselors Association recognized an

essential function of guidance staff is to act as a consultant, change
agent and a learning catalyst in working with a variety of personnel
in the school.

It appears the Learning Development specialist activ-

ities would Include the same activities.
In June, 1971, at Lake Wilderness, Washington, the Report of

the National Conference of Pupil Personnel Services developed a new

model for Pupil Personnel Services.
What is interesting about this model, is that the school counselor has disappeared and is replaced by a Learning Development Con-

sultant

.

The Learning Development Consultant (LDC) serves primarily

as a facilitator and coordinator rather than as a direct provider of

specialized services as shown in Figure 1.^^^

^^^Massachusetts School Counselors Association Professional
r _ the 70
Development Committee, Secondary Schools Guidance Progr ams f
Roles and Functions, Revised February, 1971.
^^^

^

_s:

Serv ices
Report of the National Conference of Pupil Personnel
Washington,
Sponsored by U.S. Office of Education at Lake Wilderness,
1971.
August
28,
published
June 12-20, 1971. Report
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New dimension sometimes strike fear in those involved with
the function presently.

we expect to survive.

However, education change is inevitable if

Education is a team effort and no matter what

titles we use it will remain a team effort, possibly with staff having different goals, responsibilities and emphasis.

A relevant state-

ment for this time is Rosner (1969) which might be correct:

"My guess

is that guidance and counseling as it is currently defined and prac-

ticed will disappear but the disappearance wil]. be gradual.

counselors may

.

.

.

Some

move into the field of interpersonal relations,
Some may return to teaching or leave

some may elect administration.

the school for other social service agencies or enter industry.

Some

may take advantage of the information processing capabilities of the
computer.

1 1

The way the American public school is legally, administratively
and professionally organized makes it one of the most conservative and

rigid institutions in our society.
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Change is inevitable and change

we must to meet the contemporary needs of society.

Rosner, "A Different Problem and a Different Solution,
Personnel and Guidance Journal 1969, 48, pp. 108-110.
,

Age," (New York:
^^^A. Westin, "Civic Education in Crisis
in American
Education
and
Columbia University Center for Researcli
Liberties, 1969), (Mimeo)

CHAPTER

III

ORIGIN AND IMPLEMENTATION OF THE PROJECT

The previous chapter reviewed the literature related
to the

history of guidance, the role of counselor, and the role of the
teacher
in counseling.

The purpose of this chapter is to describe

ground of Monument Mountain Regional High School,

2)

1)

the back-

the origin of the

Teachers-as-Counselors Project at Monument Mountain Regional High School,
and

3)

the institution and/or organization of the Teacher-as-Counselor

Project at Monument Mountain Regional High School of the Berkshire Hills

Regional School District, Great Barrington, Massachusetts.

Background of Monument Mountain Regional High School

Monument Mountain Regional High School is a comprehensive high
school for grades 9-12 with an enrollment of 869 students.

Students

from the towns of Stockbridge, West Stockbridge, and Great Barrington,

with tuition students from Sandisfield, make up this enrollment.

There

is a teaching staff of 62 professionals with a student ratio of 1:14.7,

excluding counselors and one librarian.

The guidance staff includes one

director who devotes one-fifth of his time to counseling and two fulltime counselors.

The guidance director counsels 173 students, and each

counselor, 347 students.

Historically, Monument Mountain Regional High School is the
result of ten years of attempts to regionalize resources for students

from the Searles High School in Great Barrington, and West Stockbridge
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and Stockbridge students from the Williams High
School in Stockbridge.

Each of these high schools employed one trained counselor
each.

When

regionalization was finally accepted, the present guidance staff evolved

with one director and two counselors.

Monument Mountain Regional High

School opened in September, 1967, and has been operating with the

present guidance staffing for five years.

During this five-year period there have been many questions
raised about the role of guidance.

Students at the Student Advisory

Council meetings, parents at parent-teacher meetings, and members of
the Berkshire Hills Regional School Committee from time to time publicly

questioned the guidance program.
The Student Advisory Council raised strong objections to the
type of counseling being administered and to the number of times each

pupil was seen.

Some students saw a counselor only to set up their

programs during their four-year stay at Monument Mountain Regional High
School.

Parents felt that there was a lack of communication between

student and guidance.

A major part of the secondary school evaluation by the New
England Association of Secondary Schools and Colleges is a self-evaluation.
During the school year 1970-71 the Monument Mountain staff took part
in the self-evaluation in preparation for the formal evaluation by the

New England Association.

This self-evaluation was significant because

the same questions were reported by the staff and by the guidance staff

themselves in their self-evaluation.
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The Teacher-as-Counselor Project

The discussion of the Teacher-as-Counselor Project

1)

iden-

tifies the counseling areas needing improvement,

2)

describes the

development of the Teacher-as-Counselor Project,

3)

shows how the

approval of the Teacher-as-Counselor Project by the staff was gained,
and

4)

notes the steps leading to the approval of the Teacher-as-

Counselor Project by the Berkshire Hills Regional School Committee.

Counseling areas needing improvement
The information discussed in this section was collected from
the evaluation of Monument Mountain Regional High School by the New

England Association of Secondary Schools and Colleges.
The self-evaluation indicated the staff felt the guidance

department was well prepared and well qualified, administered a fine

program for placement of college students, and developed a fine testing program.

Areas of needed improvement mentioned were:

inter-staff

and intra-staff communication, rapport within the guidance department,

student-counselor rapport, and increased counseling staff.

These are

discussed in the following sections.
Inter-staff and intra-staff communication. - There was a lack
of communication within the department and between the department and

the entire teaching staff.

Teachers didn't fully understand the role

of the counselors, and the counselors didn't attempt to communicate

their role to the staff.

During the Student Advisory meetings the

students also discussed this openly.

Parents were aware of this lack

of communication as a result of parent-teacher or parent-counselor

conferences
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Rapport with guidance department. - Role definitions as they
related to counselors became confused, and problems occurred within
the department as it related to students, types of counseling, and
the teacher role.

Student-counselor rapport. - After interviews with the students
and parents, the self-evaluation indicated a need for improving the

image of the counselor and developing a closer relationship between

student and counselor.

It was thought that teachers and counselors

should consult more to promote a greater effectiveness in the personal

development of the student.
Increased counseling staff.

-

Since the student-counselor ratio

was high, the question of additional counseling staff became evident.

An increase in staff would improve the situation, and the counselors

would have more time to devote to individual students.

However, when

budgets were submitted and approved, additional counselors were not
forthcoming.

Although the district would like increased service, the

school committee wasn’t ready financially to accept the responsibility,
nor was the administration since it felt that additional counselors

were not the only remedy.^
Within the evaluative structure of the New England Association
of Secondary Schools and Colleges

,

the self-evaluation and the formal

stressed some major areas in need of improvement.

These areas included

^Information from the evaluation of Monument Mountain Regional
High School by the New England Association of Secondary Schools and
Colleges. November 7-10, 1971
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inter staff and intra staff communication,

guidance department and

c)

b) rapport with the

increased counseling staff.

This section

discussed these areas recommended for improvement.

Development of the Teachers-As-Counselors Project

After reviewing the self-evaluation and the discussions of the
Student Advisory Council, the Superintendent of Schools realized that
a problem existed but at that time didn’t have an apparent solution.

As a result of courses and relationships developed through the doctoral

program at the School of Education, a possible solution seemed to evolve.
This occurred in informal conferences with Dr. Jack Hruska and Dr. Ronald Frederickson of the School of Education at the University of Mass-

achusetts.

The idea of utilizing teachers as counselors was proposed

and the Superintendent of Schools pursued the idea, becoming the prin-

cipal investigator.

It became a component of the investigator's

doctoral program and leadership training program.
The idea was then discussed with the high school principal
(Joseph Wood) and the Director of Guidance (Myron Niedzwiecki)

.

At

first the administration^ wasn’t sure that the staff would be interested,
then
but if the staff felt the situation existed and should be improved,

involvement would help them to understand the role of guidance in the
school

the Superintendent, the High School
^The administration:
Principal and the Director of Guidance.
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The Director of Guidance felt the program had merit provided
it wasn’t an attempt to eliminate guidance in the school system.

After

assurances that it was an attempt to strengthen the guidance role and

initiate a greater involvement in the program by the teacher staff, the

guidance director developed a list of situations that would need careful consideration.
It was Important for the administration to discuss these areas

which involved the following:
1.

The facts that counseling takes time and that the process
of carrying out plans of action form.ulated through counse-

ling takes even more time.

It is important to understand

the need for time in effective counseling.
2.

The over-zealous teacher-counselor who has the answer for

everything, and generally based only on pseudo-scientific
reasons
3.

The teacher-counselor who does more talking than listening.

4.

Analysis of behavior problems based on man-in- the-street

psychology
5.

Responsibility for liaison between home and school.

6.

Responsibility for writing recommendations, filling out
forms, etc.

7.

Dependence of student on teacher-counselor rather than
growth and development of independence.

It is easier to

expression
give advice than it is to allow a lot of time for
of feelings.
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8.

The integrity of the teacher-counselor in safeguarding
the

confidential relationship between him and the counselee.
9.

The teacher-counselor as a threat

—wearing

two hats at one

time.

The administration with the director of guidance felt the

problem of providing more students with more frequent guidance services
to v>7hlch the students were entitled, could probably best be resolved

through lowering the case load of the counselor to an optimum level so
that his effectiveness could be readily felt.

In the absence of pro-

viding for additional specially trained personnel (guidance counselors)
the use of existing staff potential might be worthy of exploration.

The question at which grade level an experimental program should

be carried out required careful consideration.

In order to get an

experimental program successfully launched, using teachers as counselors,
that grade level which seems to require the lesser attention to its

immediate needs had to be considered.

The ninth grade was selected.

There were two-hundred twenty-seven students enrolled in grade nine.

teacher-counselor ratio of

f if teen-to-one

A

would require at least fifteen

personnel while a twenty-to-one ratio would require only twelve personnel.
One of the key questions that had to be answered was, who would
do the counseling?

Counseling takes place in many obvious and obscure

places and is a function that most teachers carry out at one time or
another.

There had to be a differentiation between the counselor as an

^Memorandum to the Administration from the Director of Guidance.
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information-giver, which is probably the easiest of all guidance
activities to perform, and that of the counselor who has been trained
to

identify and resolve the sub— surface problems that manifest themselves in
not quite obvious ways.

Special in-service training would have to

become a reality before the use of teachers as counselors began.

The

existing guidance staff would have to be available to act as resource
people and help organize the in-service program.

A tentative list of problem areas and conditions that teachercounselors might become involved in was formulated.
is not complete,

program.

Although the list

it was a start for further evaluation in the in-service

The areas considered were:

Health and physical development. - Problems within this area

would include physical defects involving sight, hearing, speech, or
deformity.

Malnutrition and lack of vigor or coordination were discussed

under this heading.

Physical unattractiveness was a particularly

important consideration.
Home and family relationships. - This essential area involved

many conditions; dominance of parents, lack of control by parents, lack
of home fellowship, and broken homes due to death, divorce, or separation.

Teachers should become more aware about the lack of cooperation from a

disapproving family in counseling a student.
Leisure time. - Lack of interest in sports, games, reading,

handicraft, or any worthwhile use of leisure time could develop into a

problem area.

Inspection of the resources affecting enjoyment, health,

or physical handicaps would be vital to this condition.
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Personality. - Personal characteristics such as
shyness, lack
of aggressiveness, extreme sensitiveness,
strong aversions, and a lack
of or an overabundance of self-confidence could
require additional

consultation with guidance personnel.

This area would include emotional

instability, inferiority or superiority feeling, lack of
sportsmanship,

delusions, carelessness, inability to get along with people, and
excessive

conceit or egotism.
School. - School life could easily be a problem to the student
or to the teacher-counselor.

Budgeting time, ineffective study habits,

lack of application, lack of independence, dislike for teacher or just

school itself, are a part of this condition.

In addition truancy, planning

work in preparation for college, choice of school or college, and poor
preparation are major contributing factors.
Social. - This condition cannot be underscored as so many factors

become relevant in counseling such as cheating, lying, stealing, lack of

moral standards, drugs, smoking, drinking, for example.

This area can

be expanded to include insufficient social life, excessive social life,

rebellion against authority, intolerance of others, disappointment in
love, perverted leadership, unreasonable restriction on friendships with
the opposite sex and racial handicaps.

Vocational. - One of the most challenging areas for a teacher-

counselor to be involved in would be this area as it related to the
student's present and future.

Insistence by parents on a certain voca-

tion, lack of freedom to choose a vocation, determining fitness for a

given vocation, electing the best preparation for the vocation, and a
lack of time or money to secure the preparation necessary for the chosen

vocation, can contribute to many challenges in counseling.
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It was decided by the administration in
order for the program
to be successful if initiated,

that an in-service program for the

teacher— counselors would be mandatory.^
This section reviewed the development of Teacher-as-Counselors

Project.

It identified some of the major areas, the administration

including the Superintendent of Schools, the Principal of Monument

Mountain Regional High School and the Director of Guidance at Monument
Mountain Regional High School.

The guidance director developed a ten-

tative list of problem areas to be considered in an in-service program.
This list included:

a)

family relationships,
f)

social problems, and

health and physical development,
c)

leisure time,
g)

d)

personality,

b) home and
e)

school life,

vocational interests.

Approval of the Teachers-As-Counselors
Project by the Teaching Staff

Before any further planning took place, the administration decided to discuss this program with the present guidance counselors.

The

guidance counselors were enthusiastic in their responses and wanted to
take part in the planning of the in-service program.

Their involvement

was welcomed and the administration and guidance staff were in complete

agreement about the project.
lors was:

One major concern expressed by the counse-

would the faculty respond favorably?

Anticipating this concern, the administration explained how the

program would be presented to the high school staff

‘^The

investigator took part in these sessions.

I'Jhen

the high school
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in September, 1971, for orientation, the superintendent,

his remarks, would discuss goals and innovations for the school year.

Included in his remarks would be possible alternatives to problems or
areas in need of improvement as a result of the staff self-evaluation.
This presentation occurred on September 7, 1971, with the super-

intendent mentioning the possibility of a Teacher-as-Counselor Project

being one of the alternatives offered to the staff and students.

In

describing the concept the superintendent referred to the teachers' contract as it pertains to secondary teachers:

a secondary teacher cannot

be assigned more than six teaching and/or duty periods per day.

Most of

the secondary teachers at Monument Mountain Regional High School teach
or have duty for only five periods out of an eight-period day.

Thus

time should not be a factor; if the teacher and administrators as profes-

sionals feel something needs improvement, then together they should want
to get involved

a)

to improve the condition,

understanding of the function, and

c)

b)

to develop a greater

to be part of the solution.

Staff

members interested in this alternative should make their feelings kno\>m
to the guidance department or the building principal.^

Twenty-six teachers

indicated an interest and signed up to take part in the program.

At the

first meeting of teachers interested in becoming teacher-counselors, they

have
suggested before involvement in counseling, it would be important to

had some exposure or in-service training.

September 7,
^Superintendent's opening remarks on Orientation Day,
19.71.
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Approval of the Tea chers-As-Counsp.1 nrs Pro.iect bv the
Berkshire Hills Regional School Committee

In-service training had started before the approval of the
School Committee was obtained.

The administration felt that if it

could secure genuine interest by the staff, it would be more difficult
for the Committee to respond negatively.

In early October of 1971, in

executive session, the superintendent and high school principal presented
a preliminary proposal, stating that on a voluntary basis teachers would

be available to ninth-grade students for guidance.

In-service sessions

would be set up by the guidance department, and discussions betv?een
counselors and the teacher-counselors would be held regularly.

This

arrangement would allow more time for guidance counselors to assist
grades 10-12 academically and vocationally.

It was tabled, until the

regular meeting where it would be presented again and voted upon.

This

matter was presented in executive session because it was imperative that
the public or the School Committee didn't receive the impression that

the administration was dissatisfied with the guidance staff or program.

This was an attempt to improve the services offered to students and ignite

teacher Involvement.

The administration was optimistic from the comments

made at the end of the executive session.
Regular School Committee meeting agendas are published prior to
the meetings and the teacher-counselor program appeared under the super-

intendent's report (11-1-71).

Public and press attend all regular School

General
Committee meetings under the open-meeting law according to the

Laws of the Commonwealth of Massachusetts.

All legal ramifications had

and the
been checked thoroughly by the School Committee's attorney,
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Berkshire Hills Teachers' Association endorsed the program.

The

superintendent described the program as one which is voluntary and

^ill attempt to lessen the pupil-load of the present guidance staff
and enable the counselor to meet with students more often.

Twenty-six

teachers have signed up for the in-service program and would be willing
to serve as teacher-counselors for grade nine.

It was hoped that since

some of the teachers have contact with the students daily, the student

would become more aware of the guidance program and the teacher would
be more aware of the student's needs.
One of the School Committee members felt that it sounded like
a good program but it might become tremendously expensive in the future;

it might mean more guidance personnel or the teachers would wish to get

paid for the additional services.

The administration could not guarantee

that this wouldn't happen in the future.

After discussion with the

School Committee and administrators the following objectives were selected.
1.

To increase students' awareness of guidance, particularly

those areas reported negatively by the New England Assess-

ment project.
2.

To improve the counselor-student ratio allowing more time

for the guidance counselor to be a consultant to the teacher.
3.

To determine community attitudes and support for the guidance

function.
4.

To improve the relationship and understanding between

teachers and counselors and to generate a better under-

standing of the guidance functions by the teachers.
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A motion was made to approve the program with review in the
summer of 1972.

It was so voted unanimously.^

The origin of the Teachers-as-Counselors Project at Monument

Mountain Regional High School has been described, identifying those
areas that needed improvement within the present guidance program.

A

description of the development of the Teachers-as-Counselors Project
was presented with the technique used to gain approval of

tlie

Teachers-

as-Counselors Project by the staff and the approval of the Teachers-as-

Counselors Project by the Berkshire Hills Regional School Committee.
Included in this section are the four objectives selected by
the School Committee and administration for the Teachers-as-Counselors
Proj ect
1.

To increase students’ awareness of guidance, particularly

those areas reported negatively by the New England Assess-

ment Project.
2.

To improve the counselor-student ratio allowing more time
for the guidance counselor to be a consultant to the teacher

3.

To determine community attitudes and support for the guidance

function.
A.

To improve the relationship and understanding between teachers
and counselors and to generate a better understanding of the

guidance functions by the teachers

^Minutes of the Berkshire Hills Regional School Committee,
November 1, 1971 - Superintendent's Report.
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Initiation and Implementation of the
Teachers-as-Counselors Project
This section presents the
the teachers-as-counselors,

2)

1)

in-service program training for

notification of student and parents

concerning the Teachers-as-Counselors Project,

3)

notification of the

regular teaching staff concerning the Teachers-as-Counselors Project,
and

4)

implementation of the Teachers-as-Counselors Project.

In-service program
In-service training was easily arranged since the Berkshire
Hills Regional School District has a regularly scheduled release time

in-service program throughout the school year for teachers.

Normally

it is designed for curriculum development, but a natural spin-off of

this was the teachers-as-counselors training periods.

The guidance

staff at Monument Mountain Regional High School prepared and developed
the materials and presented the in-service program.

First session - Outline of the program. - An outline of the

program was presented to the participating staff members.
Responsibilities of the teacher-as-counselor were discussed

including areas of personal counseling, school problems, social problems,

vocational problems, including career information, and school and college
information.

Home and family relationships, personality problems, leisure-

time problems, and liaison between home and school utilizing telephone

calls and parent conferences were part of the outline.

Within the frame-

work of responsibilities of the teachers-as-counselors were case conferences, liaison between pupil and school,

writing references, report forms

as well as individual teacher-counselor meetings with guidance counselor
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each week, and group teacher-counselor meetings with the
guidance

staff periodically.
Stress was placed on the importance of finding time for counseling both on an informal and formal basis.

The teacher— as— counselor

should be available as much as possible, particularly in times of stress
or crisis.

Along with this the importance of confidentiality betrveen the

counselor and teacher, counselor and administration, counselor and parent,
and counselor and outsider was emphasized throughout the first session.

Records were to be discussed only with the students or other auxiliary
services as needed in order to help the counselor and not as a part of

conversation in the faculty room or on the street.

Basic techniques of counseling were discussed informally relating
to such areas as information-giving versus counseling, listening versus

dominating, allowing time for expression of feelings, and methods of

motivating the student to communicate in more than monosyllabic form.
Fundamentally there must be good student response

—a

willingness to be

counseled.

Counselor ineffectiveness could develop from discipline problems

with the students, and from wearing two hats.

When this occurred it

would be essential that the teacher-as-counselor meet with the regular
counselor assigned to assist them.
Second session - Testing and records. - Testing always provides

excitement during an in-service program as it seems to generate
deal of interest on the part of teachers.

a great

Terms such as stanine, per

and explained.
centile, standard scores, and composite scores were discussed
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Some of the tests and test scores were described.

The district testing

program as it related to the teachers-as-counselors was
outlined.
1.

Lorge— Thorndike (gives
a.

b.
2.

Verbal I.Q.
Non-Verbal I.Q.

Predictive Value
Descriptive Value

Tests of Academic Progress
a.

b.
A.

separate scores)

Iowa tests of Basic Skills
a.
b.

3.

2

Comparison with present scores to those of
previous years.
Comparison with national norms.

Differential Aptitude Tests - In this category the
CEEB, PSAT, SAT and Achievement tests were defined.

This presentation included the purposes of testing, stressing
that tests should be used primarily to help the individual develop his

potentialities to the fullest and to his
emotionally, and academically.

o\^7n

satisfaction vocationally,

In curriculum development, tests can be

used as a resource for relevant planning.

To the guidance department it

is an aid for planning counseling programs.

For the counselor, tests provide information for precounseling,

information for the counseling process itself, and information relating
to the counselee's past counseling decisions.

It also has a non-

inf ormational use as a means to stimulate interest in areas not previously

considered and to lay groundwork for future counseling.
Students' folders and records were used as examples of how tests
and their results are recorded in the counseling process.

Third session - Counseling.

-

Counseling assists the counselee

individual potento better understand and accept himself and to develop his

7A

tial so as to become self-sufficient,
self-directive

regarding his present and future welfare.

,

and decisive

Guidance in contrast is

largely information giving and is data oriented.

In this session

this was given as the purpose of guidance.

A counselor should have certain qualities or abilities to
enable him to be effective.

One must have the ability to listen per-

ceptively and to be patient and understanding.

The ability to empathize

honestly, to be kind and supportive, and to be insightful,

counselee really saying?"

"I^lhat

is the

Above all, the counselor should have the

ability to admit personal limitations and look for other resources when
necessary.

Counseling environment requires a comfortable atmosphere, a

freedom from external distractions.
to confidential exchanges.

The atmosphere has to be conducive

Regardless of the environment, an essential

is for the counselor to be himself; a natural rather than an artificial

technique is most effective.

Anecdotal records should be written immediately after the session
and not during the counseling period.

They are to be brief and to the

point, in order to remind the counselor of the content of previous

counseling sessions.

Commit to writing that which is not of a highly

confidential nature.

These records should be kept in a safe place,

preferably under lock and key with the grade and date the counseling
session occurred.
Confidentiality is a key to effective counseling.

This mutual

trust that is shared between counselor and counselee is usually the

result of hard— won rapport with other students, with fellow teachers.
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and with the coirnmnity; this rapport should not be jeopardized.

Best

rule of thumb is not to betray a confidence unless the situation demands
it and then to secure the counselee’s permission first if possible.

Referrals should be directed to the full-time counselors if

exceptional problems are evident.

They in turn may well perceive a

need to refer even further.
In dealing with psychological and sociological dynamics of

behavior, the counselor has to exhibit the highest level of skill.
This is particularly true in discipline cases where the student has an

opportunity to learn the insight and control he needs and to realize
that some forms of restrictions are not repressing but only, in fact,

release him from self-limitations and open him up to the advantages of

meaningful inter-personal relationships.

Yet basically, the counselor

is a trusted confidant; he must gauge the level of maturity possessed

by the counselee and assist him to view discipline as a positive element
as it relates to mature personal development.

Fourth session - Guidance.

-

Different forms of guidance were

introduced to the prospective teachers-as-counselors

Educational Guidance
and post high school.

x^!’as

divided into two categories

:

in-school

In-school guidance included the selection of cur-

riculum that best fits the abilities, interests, and future needs of the
student; the development of work and study habits that enable the stud
appraisal
ent to achieve satisfactory success in studies as well as in
of fitness for continued study in a particular program.

Within the in-

to offer and the
school guidance is the discovery of all the school has

possibly gaming some
effort to plan a program of studies accordingly,
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experience in learning areas outside the particular field of special
interests and talents.

Tlie

counselor should attempt to have the

counselee elect exploratory courses in order to gain insight into

learning areas that still lie ahead and learn about the purpose and

function of the college or school the student might desire to attend
after his completion of high school.

Participation should be encour-

aged in out-of-class activities in which the student can develop

potential leadership qualities, keeping in mind, however, that all
students are not and cannot be leaders.
Post high school educational guidance should attempt to develop
the value to the individual and to society of further schooling.

In

order to advance the pupil's interests, the types of schools available,

entrance requirements, costs, and length of courses should be explored.
Based on the college or school selection, the opportunities for productive or satisfying activity after completing a course of study should

be available to the individual.

Vocational Guidance should assist

a pupil to acquire

knowledge

of the functions, duties, responsibilities, and rewards of occupations

that lie within the range of his choice.

This type of guidance should

enable the student to discover his own abilities and skills and to fit
them into the general requirement of the occupation under consideration.

Exploratory opportunities that will enable the learner to get the feel
experi
of several types of activities in the different areas of school

ences should be available.

An attempt should be made to instill in the

that
pupil a confidence in the teachers and other guidance personnel

vocational
will encourage him when he confers with them on personal and
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problems.

The counselor should assist the pupil to secure necessary

information about the facilities offered by various educational institutions involved with occupational training and provide information
for the student about admission requirements, the length of training,

and the cost of attending vocational training.

The pupil should be

alerted to the long-range training needed to become proficient in a

vocation and should be cautioned concerning fads and pseudoscientific
short cuts to vocational competency.

Recreational Guidance helps the pupil prepare for participation
in wholesome activities and encourages students to make wise use of

leisure time.

Attempts should be made to lead a pupil to participate

in out-of-class activities and to develop skills that will be of value
to him in later leisure-time living.

Health Guidance involves helping pupils prepare for healthful
living and to assist them to evaluate their o\m physical assets and

weaknesses.

This should also encourage pupils to

follov'? a

well-balanced

program of physical activities.
Fifth session - Information gathering. - Counselors have the

responsibility of keeping information current and interpreting it to
qualified personnel.

Undated or incomplete information is valueless.

Yearly the record should be reviewed and cleared of Information not

necessary for viev/ing the total growth of the child.
The individual inventory found in the cumulative file-record
for
folder located in the guidance office should include items useful

counseling.

Personal items such as name, date, place of birth, sex,

and residence of parents and pupil should be listed.

Items relating

or guardians, parent
to home and community including names of parents

s
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employment and marital status, number of siblings, sibling order of
the child are essential.

Test scores and ratings with I.Q., achieve-

ment, and other scores should be included.

Scholarship progress

relating to grades by year and subject, special reports on progress or
failure, and record of reading status should be available.

A complete

health file filled in by a physician complete with a record of disabilities, vaccination record, and disease census should be incorporated in the available information, along with school attendance,
records, and dates of schools attended.

Employment records during

school, vocational plans, counselor's notes, and teacher anecdotal

reports make up additional material available for the counselor's use.
Sixth session - Placement. - The key points to keep in mind
in placement are to know your student and how he fits into the place-

ment activity.

Some examples of the more common placement activities

include grouping students within classes so that they can achieve
some skill or understanding in specific areas and assisting pupils
in the selection of curriculum or school subjects.

Similarly aiding

pupils in their transfers from one grade to another or from one school
to another and assisting pupils in the selection of extra-class activ-

ities in the school or other activities in the community are parts of

placement

Helping pupils to find part-time and summer employment or to
they
aid pupils in locating and securing permanent employment when

placement.
leave school after graduation or othen^ise involves one in
pupils in their
Another example of placement would be the assisting of

training siteffort to enter college, vocational school, or any other
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uation when they leave school.

The counselor must be continually aware

of the placement opportunities within the
community to be effective.

Seventh session - Follow through. - Follow through
implies

counselor and counselee participation beyond the time and
place of the
counseling experience.

Ideally it should be sought outside of the

counseling setting although it could occur within the setting too.
The realities of the many hours and days beyond the counseling
session

necessitates counselor-counselee planning for check points (other than
counseling) to determine if all is going well.
a telephone call, a brief meeting in the hall,

counselor.

This may be done via
a "report

back" to the

A counseling session may be needed sooner than the next

one scheduled.

Students should check in to determine their progress

in the desired directions.

The "check-ins" are brief but important.

Evaluation of adjustment and progress of former students
provides a method of determining if the school's program is being
effective.

This type of evaluation can determine what improvements

are necessary in the curriculum according to changes in the community
and the people the school is serving.

It also can stimulate better

teaching by letting the teacher increase his sense of accomplishment.
The value of the guidance services can be increased by demonstrating
the various areas that need emphasis.

Local occupational and education

information for students currently in school could be provided by
such evaluations as well as establishing better school-community rela-

tionships

.

Leadership in initiating a follow-up study should be provided
by the Director of Guidance Services.
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Some of the methods of follow-up would include combination
of

questionnaire and personal interview, follow-up letters, and an acknowledgement of the reply.

Group guidance activities are advisable before

a student leaves school to discuss the need and purpose of follow-up.

The summary report on any study to be prepared should be done promptly,

briefly, and in objective fom.

Eighth session - Teacher-as-counselor responsibilities. - During
this last session some of the specifics were discussed as they related
to the role of the teacher-as-counselor.

Most pertinent were the teacher-

counselor logs, which should provide information relative to the number
of times a student was counseled.

ing which occurred:
3)

crisis counseling,

school),

6)

1)

The log indicates the type of counsel-

personal problems,
4)

academic problems,

post high school plans,

parent conference and

9)

7)

2)

individual counseling,
5)

educational plans (in

jobs and placement,

career-vocational.

8)

counselor-

In addition to the different

types of counseling, the teacher-as-counselor was to initiate case studies
of students with special problems and write recommendations and evalua-

tions

.

Certain responsibilities to the Director of Guidance were established so lines of communication would not be confused.

All recommend-

ations were to go through the Director's office, and case studies were
to be cleared by that office.

Regular guidance counselors would serve as team leaders during
areas and for
the project to help the teacher-as-counselor with problem

possible referral of students to guidance personnel.

The group was

nineteen teachers
divided into three teams of six, six, and seven;
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completed the in-service program.

Each guidance counselor served as

a resource person in a specific area.

One was responsible for job

placement, the other, personal and special problems, and the director,
schools, colleges, and careers.
At this last meeting, the group expressed concern about the

number of pupils they felt they could counsel adequately.

The consensus

was ten students; however, a compromise was reached with each teacher-

as-counselor having twelve clients (students).

This meant the project

would involve all (227) grade nine students.
Availability of stations for counseling was a main concern of
the group, and it was indicated that an answer would be forthcoming.

The group agreed to submit first a list of those freshmen they prefer
to counsel and additional students will be assigned as needed.

This

was permitted in an attempt for the teachers-as-counselors to recommend
those students they come in constant contact with through daily classes
or extra-class activities.^

During the in-service phase of the teachers-as-counselors program eight sessions were held for the nineteen teacher-counselors.

The

regular guidance counselors and the guidance director planned and conducted each of the eight sessions.

These sessions included

line of the Teachers-as-Counselors Project,

mation gathering, and record keeping,
d)

c)

educational and vocational placement,

b)

a)

the out-

student testing, infor-

counseling versus guidance,
e)

follow-through and

f)

as-counselor responsibilities.

the
^Ditto outlines for each in-service session prepared by
guidance personnel.

teacher-
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of Students and PnrGnts Conccrnlnp
Teacher-As-Counselor Prefect
oti

During the first week in January, 1972, all the ninth grade
students were asked to come to the auditorium for a guidance assembly.
The guidance staff announced that the ninth grade class had been selected to take part in a pilot project utilizing teachers-as-counselors

Each student was to be assigned to a teacher-counselor, and the listing would be posted in each homeroom.

Most of the ninth graders hadn't

seen a counselor yet, so there wasn't any great excitement shown.

Very

few to this date had been counseled unless they had had a special problem.

This was not uncommon, as most students were only seen on a reg-

ular basis once a year and there were still six months left in the
school year.
Parents were notified by letter through the U.S. mail service.

Announcements were also made in the two
the local radio station.^

(2)

local newspapers and on

The letter stated is sho^^m in Figure

2.

After the letters were sent to the parents, there was a time
lag of ten days waiting for any parental rejection.

It

is important

to note that there was not one parental call requesting their child be

removed from the program.

Therefore, all two hundred twenty-seven (227)

ninth graders were officially a part of the project.

^Press releases were reviewed by the investigator to two (2)
local newspapers and tfie local radio station.
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Re

:

(name of student)

Dear Parent,
A new program utilizing teachers-as-counselors
has begun. Your child's counselor is

This new approach will undoubtedly provide better
services to each student at your high school. The
teacher/pupil ratio will be no greater than 1 to 12;
consequently it will be possible for your child to see
his/her counselor more frequently.
If you have any question about this program, please
call the high school guidance director.

—

Letter sent to the parents informing them of the
Teacher-as-Counselor Project at Monument Mountain Regional high
School
Fig.

2.

Notification of the Regular Staff of
Teachers-as-Counselors Project

After the completion of the in-service program for the Teachers-

as-Counselors Project and the selection of the ninth-grade students to
take part in the project, the administration felt it was necessary to

inform the entire teaching staff of the characteristics of the project.
In Figure 3 is illustrated the general bulletin about the

Teachers-as-Counselors Project.

^Copy of letter sent to the parents informing them of the
Teacher-as-Counselor Project at Monument Mountain Regional High
School

8A

To all staff members:

The Monument Mountain Teachers-as-Counselors will
begin on Wednesday, January 5, 1972.
A list of counselors along with their free periods
is enclosed.
Wherever possible the teacher's choice
was honored.
Posted in each ninth-grade homeroom will
be listing of pupil assignments to teacher-counselors.

A list of rooms available for counseling purpose
is enclosed.
Counseling may take place in the library

conference rooms, main office conference, departmental
conference rooms, free classrooms, a corner of the studyhall - in other words, in any free place available.
Students will continue to be counseled only during
free periods, before or after school.
Students should
only be removed from regular classes if a special probGuidance passes are enclosed. Planning
lem develops.
ahead will be very important so tliat passes can be
distributed to pupils during homeroom. Please turn
these passes into the guidance office so we can distribute them for you.

Appointments by
in or self-referral
made by the student
Emergency cases may
In such
counselor.
be notified as soon

the student can be made on a callSelf-referrals should be.
basis.
directly to the teacher-counselor.
have to be referred to the regular
cases the teacher-counselor v^ill
as possible.

Each teacher-counselor has been assigned to one of
the regular counselors for consultation purposes. The
regular counselor will be available to meet with you if
any problem develops.

Teachers who wish to make student referrals will
do so directly to the teacher-counselor.
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Figure

3

Continued

A counselor's daily schedule form should be maintained as a record of having seen the student. These
should be submitted to the guidance director each
Friday morning. A record of the counseling session
should be made on the Record of Guidance Interviews
form.
This should include purpose of session, recommendations made, etc. These will be maintained in the
teacher-counselor's office as confidential information

Problems that the teacher-counselor feels need
special attention should be referred to the counselor
assigned to work with you.
Good luck.^*^

Fig.

3

— Bulletin

to all teachers about the Teachers-as-

Counselors Project.

This bulletin as described in Figure

3

informed the regular

teachers that the Teachers-as-Counselors Project was being implemented.
It described to the regular teachers what the role of the teacher-

counselor would be, a list of counselors, and information where this
counseling would take place.

It explained how appointment by students

would be administered and where the regular teacher should refer a
student to the teacher-counselor.

Times when a student would be coun-

seled were stated.

Information gained from these referrals and guidance sessions

would be kept in the teacher-counselor office as confidential information.

The teacher-counselor was required to keep a record of all

referrals and counseling sessions indicating

a)

the purpose of the

l^Copy of the bulletin to all teachers from the High School
Principal of Monument Mountain Regional High School and the Director
of Guidance.
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session and

recommendations.

b)

Weekly each teacher-counselor sent

a record of the number and types of sessions held during
each week.

The major actors of this Teacher-as-Counselor Project are:
a)

the administration,

guidance counselors,

(as previously defined),
c)

b)

the three regular

the nineteen teacher-counselors (one dropped

from the program voluntarily because of other duties) and two hundred

twenty-seven ninth grade students.
Figure

2

and

3

illustrated the information and procedures in

the notification of parents, students, and regular teachers that

occurred to implement the project.
in these figures was discussed.

Counselors Project were
counselors, and

c)

a)

Pertinent information contained

The major actors of the Teacher-as-

the administration,

b) nineteen teacher-

two hundred and twenty-seven ninth-grade students.

Implementation of the Teachers-as-Counselors Project

The teachers-as-counselors began initial interviews with their

counselees during the week of January 12, 1972.

A Counselor’s Daily

Schedule Form was kept by each teacher-counselor identifying the purpose
of the guidance session as previously stated, personal problems, indi-

vidual problems, crisis-counseling, career-vocational, educational plans
in school, academic problems, jobs and placement, and counselor-parent

conferences

Prior to the beginning of the Teachers— as— Counselors Project,
each regular guidance counselor kept a daily student log of interviews.
and
This log was established originally by the guidance department

approved by the administration.

The log is a record of the guidance
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counselors' sessions with the students.

Notes from the conversation

and recommendations for follow-through activities are recorded for

future counseling sessions.

As a student is interviewed the log is

updated and becomes part of the student's guidance folder.

This log

was explained to the teachers who were interested in participating in
the Teacher-as-Councelor Project.

During each interview session it

was necessary to record the purpose and content of the counseling
These were to be kept updated with the number of counseling

session.

sessions and were to be available for review by the guidance department

.

During the teacher-as-counselor in-service program in addition
to the student's guidance log a classification of the different types

of counseling was discussed and became a part of the student log.

This

was classification of the types of counseling sessions that took place

during the meeting with the student.

These classifications were the

results of the sessions betx^een the teacher-as-counselors and the reg-

ular guidance staff during the in-service program.

would be classified as

a)

Counseling sessions

initial interview - first meeting the student,
crisis counseling,

b) personal problems,

c)

individual problems,

career-vocational,

d)

educational plans in school,

e)

problems,

h)

post high school plans,

counselor-parent conferences.

i)

d)

g)

academic

jobs and placement and

This log as shown in appendix A contains

session,
the date of interview, grade of the student, comments about the

classification of the session, length of counseling session, and the
counselor's initials.
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A second log was jointly developed by teachers-as-counselors
and the regular guidance staff from the discussions during the in-

service program for the teachers-as-counselors.

This log as sho\m in

appendix A is a weekly log for the teachers-as-counselors to record
the number of times a student was seen by the teacher-as-counselor

during the previous week and the classification of the session from
the student’s log.

At the end of each week this log would be turned

in to the guidance director to help determine the amount and types of

counseling taking place during the Teachers-as-Counselors Project.
This information provided the administration with a record of the num-

ber of times the individual counselee was seen by the teacher-ascounselor.

The log also included the types of counseling that took

place and how often each one of the counseling categories occurred.

A number of the teacher-counselors had their counselees in
class daily or two or three times per week.

teacher-as-counselors

,

Nine of the nineteen

or 47 percent reported this incidental type

of guidance meeting; although it did not appear in the log it helped

the teacher-as-counselor observe the counselees

’

attitudes and habits

The teacher— as— counselors found this helpful and convenient for coun-

seling sessions.

Ihe table below Indicates the number of times each counsel ee

was seen by the teacher-counselor during the project period

TABLE

.

^

^

1

NUMBER OF TIMES AN INDTVTDUAT. STUDENT WAS
SEEN BY A TEACHER-COUNSET, OR
January 1972 - June 1972

Number of Times Seen
By a Counselor For An
Individual Student

Number of
Students

Numlicr of

Times

6

19
73
60
32
20
16

1A6
180
128
100
96

7

5

25

8

1

8

9

1

9

227

711

1
2

3
A
5

Total

19

In this table is included the total number of official times

students were seen by teacher-counselors:

711 as recorded in the

teacher-counselor logs of the ninth-grade students.

Only nineteen

students, or 8 percent, were seen but once by the teacher-counselor

during the project period.
One hundred and thirty-five (135) students, or 60 percent met
period.
their teacher-as-counselor more than twice during the project

were
One hundred and twelve (112) students, or A9 percent,
seen a total of three, four, or five times:
lA percent -

four times, and

9

26 percent - three times

percent - five times.

^^Data from the teacher-counselor logs.
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Sixteen (16) students or

7

percent were seen six times,

five students, seven times, and one student seen eight times,
and

another seen nine times by the teacher-counselor during the project.
In discussion and interviews with the regular guidance counse-

lors it was atypical for a ninth— grade student to be seen more than

once by the regular counselor during a complete school year.

Dividing the number of students (227) into the number of
times a student was seen by the teacher-counselor (711) gives us the

average number of times a student was seen (3.14) on a formal basis

with the teacher-counselor.
These figures represent that time period only from January to
June.

In previous years a freshman student would have been seen at

least once during the school year - this usually was to arrange the

following year's program of studies.
Included in the counseling log as mentioned previously the

teacher-as-counselor had to identify the purpose of type of counseling
that took place during a session.

one type of counseling.
1

A session could involve more than

In Table 2 the types of counseling session

<y

are presented.

^^Table

2

data from the teacher-counselor logs.
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TABLE

2

TYPES OF COUNSELING SESSIONS

Type of Counseling
Session

Number of
Sessions

Initial Interviews
Personal Problems
Individual Problems
Crisis Counseling
Career - Vocational
Educational Plans in School
Academic Problems
Post-High School Plans
Jobs and Placement
Counselor-Parent Conference

Total

227
100
207
1

16

151
179
12
3

22

918

As illustrated in this table each student was seen initially

after the program began by the teachers-as-counselors

,

(227 sessions).

Six hundred and ninety-one sessions were held after the initial interV i ex'/s

.

As stated previously a counseling session could involve more

than one type of counseling.

From one of the teachers-as-counselor

'

s

logs a student was seen for a personal problem, and at the same time

academic problems and educational plans in the school were discussed.
Three hundred and seven counseling sessions were held involving

personal and individual problems, 33 percent.

Three hundred and fifty-

eight conferences, or 36 percent were sessions involving, vocational,

educational plans, academic problems, and post high school plans.
There

\<;as

only one student referred for further testing in a

crisis situation, and the teacher-counselor referred it to the guidance

counselor and the guidance counselor to the school psychologist.
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Career and placement counseling as well as jobs and
placement

would be higher in the upper grades than at the freshman
level.
Career-vocational sessions were recorded primarily when the
students were counseled for the forthcoming year.
It appears to the investigator that the counselor-parent

conferences were low.

One possible reason this would be was that a

guidance night for freshmen parents was presented.

There was a good

representation of parents at this meeting to discuss the program of
studies.

The teacher-as-counselor didn't record this as a counselor-

parent conference.

Teacher-As-Counselor Workshop Session

During the period from the week of January 12, 1972, through
June 9, 1972, three more teacher-as-counselor group sessions were held

with the administration.
First session - Second week of March. - This session was devoted
to three areas:

a)

discussion of any problems that existed during the

initiation of the project,

b)

the announcement of forthcoming community

telephone survey to seventy five parents and

c)

the administering of

the Teacher Inventory of Guidance Awareness (TIGA) to ten of the teachers

serving as counselors.
It was interesting at this point to log the enthusiasm of the

group; very minor problems existed mostly due to communication snags.

One teacher was upset at an administrator who by force of habit, sent
a child to a regular counselor instead of the teacher-counselor.

was quickly cleared up.

A group of teachers stated they didn

t

This

realize
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that guidance did this much with students.

Everything was still new

and even though time-consuming, it was not a boresome task.

The initial telephone survey was explained to the group as a

basis for the next group session along with the results of the Teacher's

Inventory of Guidance Awareness.

These procedures will be fully explained

in Chapter Five.

Second session - Last week of April. - During this group session

problems were the first item on the agenda.

Quite a bit of discussion

developed concerning the in-service program described previously in this
chapter.

Although they felt the in-service program was valuable

a

major

component was missing, "How does a teacher-as-counselor start an inter-

view and draw the student out?" and "How do we develop a good dialogue?"
This seemed to be the problem with most of the group.

Through question-

ing of the teacher-counselor we found that each one of them who had

difficulty went to the regular counselor for direction and advice.

We

thought these were constructive criticismis.

Time needed for counseling was becoming a factor.

The teachers

felt that in order to perform more effectively, they would like more

time with the students.

An observation made by the group was that many

students didn't want to be counseled and had a great deal of self-

direction educationally and vocationally
inResults from the telephone survey were discussed and some

sights gained from the TIGA.

As a result of the phone survey a press

was progressing and
release was published emphasizing that the program
interest.
operative, and hoping to encourage more community
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Third session

looking

for\<7ard to

Second week of June. - The administration was

this final session.

The teacher-counselor reviewed

some of the problems they encountered and discussed what they thought

were the highlights of the program.

Counselor logs were turned in and

the whole group took the Teacher's Inventory of Guidance Awareness.

Following the completion of the TIGA a questionnaire was distributed
relating directly to the program.

These will be discussed in more

detail

Guidance counselor interviews
During and at the completion of the Teacher-as-Gounselor Project,
the full-time counselors were interviewed.

A questionnaire was prepared

by the investigator for the guidance counselor to evaluate the teacher-

as-counselor program.

T\^o

of the questions are pertinent at this time;

the remainder of the survey will be discussed in Chapter Five.
To the question, "To what extent did the teacher-counselor con-

fer with the regular counselor?" the guidance counselor reported initially

very slowly; as the project gained momentum approximately once every
other week.

Some solicited advice and help more often if they felt they

were weak in a particular type of counseling.

Prior to the project,

teachers didn't frequent the guidance offices.
To the question, "To what extent did the teachers-as-counselor

refer pupils to the regular counselor?

it was noted that during the

project, only one counselor was referred to a regular conference for a

teacher-as-counselor in a crisis situation as indicated by the teacher-

part
investigator as a member of the administration took
in these group sessions
^^TVie
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as counselor log.

Acacleiulc

problems of three students initiated group

meetings (teachers, teacher-counselors, regular counselors) to
determine
a course of action for the student

.

The full-time counselors encouraged

the teacher-as-counselor to solve his own problems.

During the Interview with the guidance counselor, the investigator questioned

tlie

regular counselor about the counseling load during

the period of the project.

The Teacher-as-Counsel or Project allowed

each counseling load to be lighter.

Each of the full-time counselor's

ratio was 233 students to one counselor; prior to the project it was 3A7

students to one.

This enabled the full-time counselor to meet with

students with serious problems more often.

Implementation of the Teacliers-as-Covinsclors Project has

Tlie

been described.
ing:

and

the number of times a teacher-as-counsclor met with the student,

a)

b)

Information from the tcacher-as-counsclor logs, Includ-

the type of counseling that took place at these sessions was

analyzed.

A description of the teacher-as-counsclor role and function

was presented.

During the project, group sessions with the tcacher-as-

counselor were presented and their relationship with
lors referred to.

regular counse-

The regular counselor pupil ratio was lowered as a

result of the project.

lA

tlie

Interviews with the Investigator.

CHAPTER

IV

METHODOLOGY USED FOR ASSESSING THE
TEACIIER-AS-COUNSELOR PROJECT

In the previous chapter, a description of the inception,

in-service, and implementation of the Monument Mountain Project was

presented in narrative form.

Chapter IV will describe the method-

ology used for assessing the effectiveness of the Teacher-as-Counselor

Project in meeting the four established objectives:

1)

to increase

students* awareness of guidance particularly those areas reported

negatively by the New England Assessment Project,

2)

to improve the

counselor-student ratio allowing more time for the guidance counselor
to be a consultant to the teacher, 3) to improve community attitudes

and support for the guidance function, and A) to improve the relation-

ship and understanding between teachers and counselors and to generate
a better understanding of the guidance function.

Methodology Used for the Assessment of Objective

//I

The first objective of the Teacher-as-Counselor Project was
to try to increase students' awareness of guidance, particularly those

areas reported negatively by the New England Assessment Project.

In

January, 1972, as explained in Chapter III, all of the ninth grade

students (227) of Monument Mountain Regional High School were involved
in the Teacher-as-Counselor Project.

These students were administered

at the
the Students* Inventory of Guidance Awareness in June, 1972,
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completion of the Teacher-as-Counselor Project.

The inventory was

administered in the auditorium at Monument Mountain Regional High
School to all of the ninth grade students simultaneously.
The Students' Inventory of Guidance Awareness (SIGA)

v;as

derived from a similar inventory developed by Dr. H. Eugene Wysong
of the Ohio State Department of Education which

V7 as

revised by

Mr. Clarence Steinberger of the Connecticut State Department of

Education.

Hiis inventory

v;as

used by the New England Educational

Assessment Project during the spring of 1969 and concerned with
the evaluation of available guidance services by students, teachers
I

and administrators.

This project originally selected schools randomly

in the six New England state boundaries to 10 percent of the student

population.

Connecticut and New Hampshire did not participate in

the study therefore only 74 schools were surveyed instead of the

intended 100.
SIGA showed a 74 percent response rate with 68,000 students
from 69 junior and senior high schools contacted and 50,781 students
from 56 schools responding.

Of the junior and senior high school

populations in these four states, 12 percent were sampled.
P.

Robert

O'Hara of Harvard University analyzed the data from the Students'

Inventory of Guidance Awareness for the New England Educational Assess-

ment Project.^

The Students' Inventory of Guidance Awareness includes

thirty-five questions, each of which is answered by a

yes

or

no.

in Figure 4.
The questions are arranged in fourteen categories as shown

Research
^The New England Educational Assessment Project
Report, op. cit.
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Number
1
2

3

4
5
6
7

8
9

10
11
12
13
14

Category

Number of
Questions

Facilities and personnel
Orientation and study skills
Tests and appraisal
Educational guidance
Occupational information and career
development
Military information
Self understanding
Sense of agency
Group work
Personal problems
Counseling relationship
Parent consultation
Post high school plans
Jobs and placement

2
3
5

5
5
1
2
2
2

1
1

3
1
2

Total

35

—

Fig. 4.
The categorization of the thirty-five questions
of the Students* Inventory of Guidance Awareness.^

The questions are shown here by category.

The Students'

Inventory of Guidance Awareness as used in the New England Assessment

Project and the Monument Mountain Project is shown in the appendix.

Facilities and personnel
Do you know who is your school counselor?
Do you know where your school counselor's office is

located?

Orientation and study skills
you given help in learning about your high school
when you first attended?*
VIere

Were you helped before grade nine to plan your high
school program?

Have you had help in improving study skills and habits?

^Student's Inventory of Guidance Awareness , New England
Educational Assessment Project, ibid.

Tests and appraisal
Does your school counselor discuss
test results
with you individually?
Do you get help in understanding test
results,
i.e., meaning of percentile, achievement
testing,

aptitude?

Does your school send home information or have
a
meeting with your parents about tests you have
taken at school?

Have tests given by the guidance department or
school been helpful in planning future training
and/or a job?

Have you had help to decide if you have the ability
to succeed in some training after high school, i.e.
trade apprenticeship, school or college?
Educational guidance
Has your school counselor discussed your school
program v/ith you?

Have you had help in planning which subjects and
what activities you need and want to take in high
school?
Has your school counselor helped you find better
ways to solve problems about school or other things
you’ve had to face?

Have you been satisfied with the courses you have
selected?
Do you know where to find information about schools
and/or colleges v;hich you might attend after high
school?

Occupational information and career development
Do you know where to find information about occupations in your school?

Do you know yourself better in terms of picking a
job or occupation as a result of visiting your
school counselor?

Has your counselor discussed your occupational or
job plans with you?
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Did your counselor suggest you look up personal
qualifications and training requirements for jobs
you might consider?
Do teachers talk about the jobs which relate to
the subjects they teach?

Military information
Does your school provide information about military
obligation of the boys?

Self-understanding
^

Do you get help in understanding yourself from your
school counselors?
Do you Icnow yourself better as a student as a result
of visiting your school counselor?

Sense of agency
Has school helped you to grow in your ability to
make real plans for yourself?

Has school given you a chance to feel more independent?

Group work
Does your school provide opportunities for groups of
students to meet and discuss these problems?

Have you been to a group discussion meeting?
Personal problems
Does your school provide materials which help in
solving personal and social problems?

Counseling relationship
Can you talk about your real feelings about things
with your school counselor?

Parent consul tation
Have your parents ever talked to your school counselor?
Have your parents visited your counselor about your
school program?

Have your parents visited your counselor about your
plans after high school?
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Post hlp,h school plans

Are you thinking and planning what to do when you
finish high school?
Jobs and placement

Has the school helped you learn about getting a job?

Have you had help in becoming familiar with job
possibilities in your community and surrounding areas?

The data will be presented in Chapter V in tabular form

with percentages.

The first table will present a listing and

ranking in descending order according to the strength of the

positive responses from the questions on the Students' Inventory
of Guidance Awareness.

It will also indicate the differences in

percentages of the positive responses between the New England Assess-

ment Project and the Monument Mountain Project.

Categories from

which the items are a part of will be included in this ranking.

The

investigator will identify the upper third of the ranking of positive
responses by the participants in the Monument Mountain Project.

This

will be done by analyzing the category, items and differences in
tabular form.

Eleven items will be considered in the upper third of

the ranking of positive responses above the 60th percentile.

A simi-

lar analysis will be presented for those twelve items that are below
the 39th percentile in the ranking of positive responses.
the
Further analysis of the data will be presented that met

following criteria:

1)

those items that are below the 60th percentile

in the New England Assessment Project,

2)

those ten items from the

Monument Mountain Regional
data that appear to the guidance director of
improvement and
High School and the investigator to be in need of
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warrant continued emphasis.

These items will be categorized and the

data summarized.
The methodology used for assessing Objective

presented.

//I

has been

An analysis of the data is presented in Chapter V,

Methodology Used for the Assessment of Objective

//2

The second objective of the Teacher- as -Counselor Project was
to improve the counselor-student ratio allowing more time for the

guidance counselor to be a consultant to the teacher.

This will be

done by developing a team approach to counseling utilizing teachers
and counselors.

During the period of the Teacher-as-Counselor Project,

January, 1972, through June, 1972, the guidance director will evaluate

through supervisory visits and inspection of daily counseling reports,
the number of times each student is counseled by a member of the

This report will indicate the number of students seen

guidance staff.

by the regular counselor to verify the counselor-student ratio.
In order to determine if the counselor and teacher-as-

counselor have consulted, the counseling reports and structured interviews were used.

Questions from the structured interviex^s are included

in this section.

Also responses on items from the Teachers' Inventory

of Guidance Awareness that pertain to this objective will be analyzed
in Chapter V.

The Teachers' Inventory of Guidance Awareness will be

Objective
fully presented in the assessment procedures used in assessing
//4.

be
Items from the Teachers' Inventory of Guidance Awareness will

presented in tabular form

v/ith

percentages.

used in
Chapter III described the teacher-as-counselor logs
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the Teacher-as-Counselor Project.

These logs provide information

relative to the number of times a student was counseled.
also indicate the type of counseling that occurred:

1)

The logs
personal

problems,

2)

individual counseling,

problems,

7)

jobs and placement, 8) counselor-parent conference, and

3)

crisis counseling, 4) academic

career-vocational
At the completion of the Teacher-as-Counselor Project, the

investigator submitted four questions to the teacher-as-counselors
to determine possible attitudes to the team approach to counseling

utilizing teachers and counselors.
1.

VJhat do

These questions were:

you consider the strong points of the teacher-

as-counselor program to be?
2.

VJhat

do you consider the weaknesses of the teacher-as

counselor program to be?
3.

\^at recommendations do you as a participant in the

Teacher-as-Counselor Project have for the future of
the program?
A.

Has you attitude towards guidance in Monument Mountain

Regional High School changed as a result of your participation in the Teacher-as-Counselor Project?

Please

explain if possible.
and analyzed
The results of these questions will be presented
in narrative form in Chapter V.
a part of the
Student interviews were held informally and as

administration's Student Advisory Council meetings.

The Student

all four grades at
Advisory Council is composed of students from

104

Monument Mountain Regional High School.

They are selected from differ-

ent areas of interest, i.e. academic, vocational, business, student

government, liberals and conservatives.

During the duration of the

project additional freshman students involved in the Teacher-as-

Counselor Project were invited to the Student Advisory Council meeting
to discuss the strengths and weaknesses of the project.

At the completion of the Teacher-as-Counselor Project the

investigator interviewed each of the three guidance counselors.

The

questions during the interviex^ related to role identity and the guid-

ance counselors' attitude toward the team approach to the guidance
function utilizing teachers as counselors.
1.

To what extent did the teachers-as-counselors confer with
you, the regular counselor?

2.

Did you have any pupil referrals from the teacher-

counselors to the regular counselor?
3.

Have you had any reaction from other staff members not
involved in the Teacher-as-Counselor Project toward the
project?

4.

Has there been any reaction to the Teacher-as-Counselor

Project from parents to you?
5.

program
Has the reaction of the freshman students in the

been positive or negative?
6.

a result of
Was your student-counselor ratio lowered as

the Teacher-as-Counselor Project?
7.

Project as a threat
Do you see the Teacher-as-Counselor
to regular guidance function?
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8.

What do you see as the positive outcome
from the Teacher-

as-Counselor Project?
9.
10.

I'Jhat

do you consider the negative aspects of the
Teachcr-

as-Counselor Project?
VJhat

is

your general evaluation of the Teacher-as-Counselor

Project?

The information from these questions will be analyzed and

presented in narrative form.
A review of the methodology used to assess Objective

presented.

//2

was

Information from Chapter III will be used in the data

presentation in Chapter V.

Questions used in the interviews to

evaluate the Teacher-as-Counselor Project with the teacher-as-counselor
and regular guidance counselors was presented.

Methodology Used for the Assessment of Objective

The third objective of the Teacher-as-Counselor Project was
to attempt to improve community attitudes and support for the guidance

In order to accumulate data to assess this objective, two

function.

structured telephone surveys were conducted.

A structured telephone

survey was selected because of the high response rate.

The highest

response the Berkshire Hills Regional School District ever received
for a mailed survey out of a random sampling of 1000 parents was
22 percent.

As indicated in Chapter V the response from the structured

telephone survey is much higher than that of a mailed survey.
The form for this survey was adapted from an instrument
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devised to measure community attitudes by the Project Lighthouse
(Title III ESEA-Project No OE93-7-7-3878574) Staff and the

Rockland Junior High School Study in Team Governance by John Rogers.^
In March, 1972, seventy-five parents of those ninth grade

students involved in the Teacher-as-Counselor Project were randomly

selected and called by teacher-aides from Monument Mountain Regional

High School.
manner.

Each parent was asked the same question in the same

The results of this first survey were used for discussion

in the group sessions during the Teacher-as-Counselor Project as

described in Chapter III.

Again in June, 1972, seventy-five parents of those ninth
grade students involved in the Teacher-as-Counselor Project were

randomly selected and called by the teacher-aides from Monument

Mountain Regional High School.

Again each parent was asked the

same question in the same manner.

The results of the March survey

and the June survey were processed and presented in tabular form
in Chapter V with percentages.

in
^John Rogers, ’’The Rockland Junior High School Study
of
University
Team Governance" (unpublished Ed.D dissertation.
Massachusetts, 1972).
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In order to determine what the
level of significance is

between the positive responses on the
March survey and the June
survey, the following formula will be
used:

p*

X «

- p2

i

-

+

ilH:

= percent of group one that possess same trait
“ percent of group one that do not possess the trait

P 2 ® percent of group two that possess same trait
2

Q

= percent of group two that do not possess the trait
= number of participants in group one

= number of participants in group two

N

Upon completion of the "T" formula, find the "D.F" using

D.F =

the formula:
*=

N

2

- 2

number of participants in group one

= number of participants in group two

A

Any "T" answer that has a level of significance above .05
will be shown at the bottom of respective table and explained as
part of the narrative.

Sixty-six percent of the parents of the ninth grade students

involved in the Teacher-as-Counselor Project were surveyed.

Koenker, Simpl ified Statis tics, (Bloomington, Illinois
McKnight and McKnight Publishing Company, 1961), pp. 100-101.
^R.

II.
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The investigator has included a sample of the telephone

survey form used by the teacher-aides in the Monument Mountain

Teacher-as-Counselor Project.

MONUMENT MOUNTAIN PROJECT
Telephone Survey

Name

Phone

Address

Good morning (or good afternoon)
I

!

My name is

am calling you on behalf of the guidance office at Monument

Mountain Regional High School to get your opinion about our 9th
grade teacher-counselor guidance program.

Would you be willing

to help by answering a few questions?

no

yes

Thank you!

am going to ask you some questions about our guidance

I

Will you answer yes or

program.
N = No.

^

to each question?

(Y = Yes.

= Don’t know.)

?

.

Y

N

?

Do you know who your child’s counselor is?

2.

Y

N

?

Has your child been seen by his counselor?

Y

N

?

2A

Y

N

?

2B

1

Do you know how many times this year?

Has the counselor talked with your child
about his future educational and vocational
plans?
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3.

— Continued

Y

N

?

2C

Has the counselor talked with your child
about his success or failure in his school
work?

Y

N

?

2D

If your child had a special problem did
his counselor discuss this with him?

Y

N

?

Have you had occasion to contact your child's
counselor by telephone about any problem?

Y

N

3A

What was the problem?

3B

Do you feel the counselor acted on this

problem satisfactorily?
4.

Y

N

Have you ever visited your child's counselor
at school?

5.

Y

N

Do you feel your child is seen often enough
by his counselor?

6.

Y

N

Has the counselor established a satisfactory
relationship with your child?
Do you have any suggestions for improving the
guidance program at the high school using the

7.

teachers-as-counselors?

8.

Additional Comments
Do you have any negative comments about the teacher-ascounselor guidance program?
Do you have any positive comments about the teacher-ascounselor guidance program?

'Thank you again.

The investigator has described the methodology used to assess
those
community attitudes and support for the guidance function of
Project.
parents who had students involved in the Teacher-as-Counselor
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A structured telephone survey was selected because of its high
response
pattern.

Methodology Used for the Assessment of Objective

The fourth objective of the Teacher-as-Counselor Project

was to improve the relationship and understanding between teachers
and counselors and to generate a better understanding of the guidance
function.

In March, 1972, ten of the teachers-as-counselors in the

Monument Mountain Project were administered the Teachers’ Inventory
of Guidance Awareness.

The results of this sampling were used for

discussion in the group sessions during the Teacher-as-Counselor
Project as described in Chapter III.

In June, 1972, all nineteen

teachers-as-counselors were administered the Teachers’ Inventory of

Guidance Awareness.

Twenty regular teachers from Itonument Mountain

Regional High School not participating in the Teacher-as-Counselor

Project were also administered the Teachers’ Inventory of Guidance
Awareness in June, 1972, and their results were compared to the

nineteen teachers-as-counselors’ responses on the inventory.
results will be analyzed in tabular form with percentages.

The
If there

is any level of significance between the positive responses of the

two groups,

this also will be presented.

Ill

In order to determine what the level
of significance is

between the positive responses on the March
survey and the June
survey, the following formula will be usedi

T =
.

N

P-

.

Q-

N-

= percent of group one that possess same trait
= percent of group one that do not possess the trait

P
Q

2

2

= percent of group two that possess same trait
= percent of group two that do not possess the trait
= number of participants in group one

N

2

= number of participants in group mro

Upon completion of the "T" formula, find the "D.F" using
the formula:

D.F =

- 2

= number of participants in group one

N

2

= number of participants in group two

Any "T" answer that has a level of significance above .05

will be shown at the bottom of respective table and explained as
part of the narrative.

The Teachers' Inventory of Guidance Awareness (TIGA) was

derived from a similar inventory developed by Dr. H. Eugene Wysong
of the Ohio State Department of Education which was revised by
Mr. Clarence Steinberger of the Connecticut State Department of

112

Education.

This inventory was used in a study by the New
England

Educational Assessment Project of the evaluation of
available guidance
services by students, teachers, and administrators.

Seventy-four

junior and senior high schools were surveyed from Maine, Vermont,

Rhode Island and Massachusetts.
Of the 3911 teachers from seventy-four junior and senior

high schools contacted for the Teachers’ Inventory of Guidance Awareness, there was a 64 percent response rate.

Two thousand four hundred

and ninety-eight inventories were returned.

Terence J. O'Mahoney was

the author of the final report of Teachers' Awareness of Guidance
for the New England Educational Assessment Project.^

The Teachers' Inventory of Guidance Awareness (TIGA) presents

thirty-seven questions which are ansv;ered with "yes" or "no" responses.
Two responses are requested for each item:

1)

to be given in terms

of what the teachers feel guidance services should be like in their

schools, the Optimum , and

2)

what the teachers see as being the existing

state of guidance in their schools, the Current condition.

The

investigator is interested in the responses relating to the Current
condition.

The thirty-seven questions in the Teachers' Inventory

of Guidance Awareness are grouped and discussed under the following

headings as shown in Figure

5.

^Teachers' Inventory of Guidance Awareness , New England
Educational Assessment Project, op. cit.
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Number
1
2
3
4

5
6
7

8
9

10
11

Number of
Questions

Category

Counselor-teacher conferences
Counselor-parent conferences
Counseling services - availability and use
Testing and appraisal - cumulative records
Orientation of new students
Research and evaluation - follow-up
studies
Educational and vocational information
and planning
Personal and social development
Place of guidance program in school
organization
Guidance staff services
Placement services
Total

'

3

3
6
9
3

^
5
2

3
1
l

37

—

Fig. 5
Categorization of the thirty-seven questions
on the Teachers* Inventory of Guidance Awareness.^
.

The questions that are included in the eleven categories
on the Teachers' Inventory of Guidance Awareness are presented here.
In the appendix the Teachers' Inventory of Guidance Awareness is

shown as it was administered to the regular teachers at Monument

Mountain Regional High School and the teachers -as-counselors

Counselor-teacher conferences
Has the staff cooperatively planned the guidance
program?

Have you participated v;ith the counselor and other
teachers in case conferences concerning students?
Does the staff plan cooperatively the evaluation
of the achievement of students in relation to their
potential?

^Ibid.

114

Counselor-parent conferences
Are counselor-parent conferences held concerning
students?
Do you hold conferences with parents concerning
their child?

Are parents informed of their childrens' standardized
test results?
Counseling services:

availability and use

Is an organized program of guidance available to

all students?
Is individual counseling of students part of the

guidance program?
Do you seek assistance of the counselor in helping

students?
Do teachers accept and take advantage of the guidance

services offered?
Do students accept and take advantage of the guidance

services offered?
Do you make referrals of students to the school counselor?

Testing and appraisal;

cumulative records

Do cumulative records contain information about the
educational and vocational plans for students?

Do you know the educational and vocational plans of
the students in your class?
Do the cumulative records contain information about
the home and family background of the student?

Are standardized test results interpreted for teacher use?
Do cumulative records contain information which indicates
special abilities or talents of students?

Are the cumulative records of students accessible to
teachers in your building?
Do the cumulative records show an educational growth
pattern of students?
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Are teachers provided with sumiuaries of important
data from records on tests?
Do the cumulative records contain anecdotal reports
or summaries of student progress written by teachers?

Orientation of new students
Have guidance services been provided to orient new
students in the school?
Is help given to students in planning an educational
program to meet individual needs?

Are organized activities provided to assist students
in developing good study habits?

Research and evaluation:

follow-un studies

Docs the current guidance program include research and
evaluation studies?

Educational and vocational informat 5 on and plannin^^
Do you discuss with your students the vocational
application of your subject matter field?

Are organized activities provided to assist students
in planning careers?
Are informational materials on education provided for
students?
Do you discuss with your students the educational
implications of your subject matter field?

Are informational materials available to your students
concerning occupational opportunities and requirements?
Personal and social development

Are informational materials available to students
concerning personal and social development?
to
Is an opportunity provided for groups of students
them?
to
concern
of
discuss matters
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na ce

of guidance prop,rain In school organization

Are teacher responsibilities in the guidance
program
clearly defined and understood?
Does the administrative staff support and
assist
in the development of the guidance program?

Are group procedures used in the guidance program?

Guidance staff services
Do you have an in-service education program for the
staff in guidance services?

Placement services
Are placement services provided to assist students
to obtain additional education or training?

The data will be presented in Chapter V in tabular form with

percentages and the level of significance between responses that are

above .05 on the categorical analysis will be presented.

Hie first

table will present a listing and ranking in descending order according
to the strength of the positive response to the questions by the teachers-

as-counselors on the Teachers* Inventory of Guidance Awareness.

This

table will include the regular teachers' responses and the difference

between the two groups within the category from which the item is related.
From the data in the table, the Investigator will analyze in Chapter

V,

those items that appear in the upper third of the ranking of positive

responses by the teachers-as-counselors relating to the current
conditions of guidance.

related categories.

This will include t\;elve items with their

Further analysis of the data will include those

items that appear in the lower third of the ranking of positive responses

by the teachers-as-counselors with their related categories.
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An analysis of the items that do not appear in the upper
third or the lower third of the ranking of positive responses on
the Teachers’ Inventory of Guidance but have a level of significance

above .05 will be presented.

From the data, ten items will be

discussed that meet the following criteria:

1)

those items that do

not appear in the upper third of the ranking of positive responses
by the teachers-as-counselors in the Teachers' Inventory of Guidance,
2)

those ten items the investigator and guidance director of Monument

Ifountain Regional High School feel warrant further improvement and
I

emphasis.

Related information to this objective will also be pre-

sented in the analysis of data for this objective.

CHAPTER

V

PRESENTATION AND ANALYSIS OF THE FINDINGS

In the previous chapter a description was given of the methodology

employed for gathering and processing the data to be utilized in the

assessment phase of the present study.
analyses of these data.

In this chapter are presented the

More specifically, the task was to determine the

relative degree of effectiveness of the Teacher-as-Counselor Project in

achieving the four selected objectives for the program.

The four objec-

tives are as follows:
1.

To increase the students' awareness of guidance, particularly

those areas reported negatively by the New England Assessment
Project.
2.

To improve the counselor-student ratio allowing more time
for the guidance counselor to be a consultant to the teacher.

This will be done by developing a team approach to counseling
utilizing teachers and counselors.
3.

To improve community attitudes and support for the guidance
function.

4.

To improve the relationship and understanding between

understanding
teachers and counselors and to generate a better
of the guidance function.
the four objectives are
In the following sections the data for each of

presented and analyzed.
separately

treated
In these analyses, each objective is
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Presentation and Analysis of the Data
Relating to Objective Number One
The first objective of the Teacher-as-Counselor Project was to
Increase students' awareness of guidance, particularly those areas reported

negatively by the New England Educational Assessment Project.

The major

Instrument for assessing this objective was the Students' Inventory of

Guidance Awareness.

This Inventory was administered to 215 ninth graders

at the Monument Mountain Regional High School.

All of the ninth grade

students (227 students) participated In the Teacher-as-Counselor Project;
however, twelve students were absent In June, when the regular guidance

staff administered the Instrument to the ninth grade student body.

As was described earlier In Chapter IV, the Students' Inventory
of Guidance Awareness Includes thirty-five questions, each of which Is

answered by a "yes" or "no."

The Items In the Inventory fall under one

of fourteen categories, the details of which are presented In Figure

Number
1
2

3
4
5
6
7
8
9

10
11
12
13
14

Category
Facilities and personnel
Orientation and study skills
Tests and appraisal
Educational guidance
Occupational Information and career
development
Military Information
Self understanding
Sense of agency
Group work
Personal problems
Counseling relationship
Parent consultation
Post high school plans
Jobs and placement
Total

6.

Number of
Questions
2
3
5
5

5

1
2
2

2
1

1
3

1

_2
35

thirty-five questions of
Figure 6.— The categorization of the
Awareness.
the Students' Inventory of Guidance
d Administrators' Awaren^^^
1a Survey of Students', Teachers' a n
and
Island,
ode
nf r.uldan7nT7lIlne. Massachuset ts . Rh
Rhode Island, 1969,
Providence,
England Educational Assessment Project,

(Robert P. O'Hara), p. 9.
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In Table 3 are presented the students' responses to the Students'

Inventory of Guidance Awareness.

The data in this table Indicates the

results of the New England Survey, as well as, the Monument Mountain Project survey.

The items in the table are listed in a rank— order, according

to the percent of positive responses made by the students participating

in the Monument Mountain Project survey.

The information in Table

3

also

Indicates the differences in percent of positive responses between the

New England Survey and the Monument Mountain Project survey.
As is Illustrated by these data, the greatest percent of positive

response for any one item in the Monument Mountain Project survey was 100
percent; while the lowest percent of positive response was

9

percent.

For

the New England Survey, the greatest percent of positive response for any

one item was 92 percent; while the lowest was 15 percent.
In the Monument Mountain Project survey 46 percent of the items
(16 items) elicited positive responses from over one half of the partici-

pants.

The results of the New England Survey indicate that 37 percent of

the items (13 items) elicited positive responses from over half of the

participants.

Fourteen items (40% of the items) elicited a greater percent of

positive responses from the New England Survey participants than from the
participants of the Monument Mountain Project.

The greatest degree of

difference for any one of these twelve items was 37 percent.
of
Twenty items (57% of the items) elicited a greater percent

Mountain Project,
positive responses from the participants of the Monument
than from the New England Survey participants.

The greatest degree of

percent.
difference for any one of these twenty items was 28
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TABLE 3
STUDENTS' RESPONSES TO THE STUDENTS' INVENTORY OF GUIDANCE
AWARENESS
ORDER ACCORDING TO STRENGTH OF POSITIVE RESPONSES

- LISTED IN

Positive
Response

Rank

Project

Positive
Response
to H.M.
Project

X

Z

to N.E.

Item

Question

A DESCENDING

Differencs
X

Cstegory
No.

1

1-Do you know your school counselor

92

100

+

6

1

2

2-Do you know where your school counselor Is located

79

100

+21

1

3

ll-Has your school program been discussed

65

81

+16

4

4

33-Thlnklng and planning after high school

71

81

+10

13

S

15- Informat Ion about schools and colleges

74

78

+

4

4

6

11-Help Id planning subjects In high school

58

76

+18

4

4-Helped before grade

7

9

for high school

54

71

+17

2

8

14-Satlafled vlth courses

61

68

+

7

4

9

20-Teachers talk about Jobs

59

67

+

8

5

10

16-Infonnatlon about occupations

71

64

- 7

5

11

lO-Uelp to decide future training

34

62

+28

3

12

18-Counselor discussed occupational plans

40

59

+19

5

13

7-Belp in understanding tests' results

52

57

+

5

3

14

3-Uelp In learning about high school

46

55

+

9

2

41

52

+11

12

37

51

+14

2
7

15
16

30-Parents ever talked to school counselor
5-Belp to Improve study habits

17

22-Bclp in understanding yourself

39

49

+10

18

24-Belp to make real plans for yourself

53

48

- 5
4

11

8

19

29-Talk about real feelings with counselor

43

47

+

20

26-Opportunltles for group meeting of students

37

42

+

5

9

21

13-Belp In solving problems

32

41

+

9

4

- 1

3

22

6-Diacuss test results individually

40

39

23

25-Sehool makes you feel Independent

51

39

-12

8

12
5

24

31-Parents visited your counselor

15

36

+21

25

19-Suggest qualifications and training for jobs

37

34

- 3

26

23-Know yourself better after visiting counselor

36

31

- 5

7

31

27

- 4

12

29

26

- 3

5

25

25

0

3

14

plans after high school

27

32-Parent visited counselor:

28

17-Know yourself in picking a job or occupation

29

8-Tests' results to parents

30

34-Help you learn about getting a job

28

23

- 5

28

22

- 6

10

31

28-Provlding material for personal and social probl ems

35-Fanlllar with job possibilities in community

23

12

-11

14

32

18

12

- 6

9

18

11

- 7

3

46

9

-37

6

33
34

35

27-Attendcd group discussion meeting

9-Test helpful in planning future
21-Informatlon about military obligation
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In the following sections are presented a more
detailed analysis

of the students’ reactions to the items on the Students'
Inventory of

Guidance Awareness.

In these presentations, an analysis of the data is

made in the following manner:

a) an analysis of the positive responses

in the upper third of the ranking,

b) an analysis of the positive

responses in the lower third of the ranking, and

c)

a further analysis

of other areas in need of improvement, as determined from the results of
the survey.

Analysis of the positive responses
in the upper third of the ranking
Using an arbitrary cutoff point of 60 percent positive response,
there are eleven items in the upper third of the Inventory as determined

by the percent of positive responses made by the participants in the

Monument Mountain Project survey.

As is indicated in Table 3, the percent

of positive responses for these top eleven items range from 62 percent to
100 percent.

Two items had a positive response of 100 percent, while

nine items elicited positive responses from 81 percent to 62 percent of
the participants.

These eleven items, representing the upper third of the positive
responses on the Inventory, are clustered under one of six separate categories on which the Inventory focused.
by these items are
c)

a)

The six categories represented

facilities and personnel,

post high school plans,

d)

b)

educational guidance,

orientation and study skills,

pational information and career development, and

f)

e)

occu-

tests and appraisal.

the students'
In the following tables are presented the results of

responses to the items in each of these separate categories.
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The results presented in Table 4 are focused
specifically on the
upper- ranked items falling within the category of "Facilities
and Personnel."

TABLE 4
A COMPARISON OF THE NEW ENGLAND SURVEY STUDENTS POSITIVE REACTIONS
TO THE MONUMENT MOUNTAIN
STUDENTS POSITIVE REACTIONS TO THE QUESTIONS IN THIS CATEGORY RANKED
IN THE UPPER THIRD OF
THE INVENTORY THAT SPECIFICALLY RELATES TO "FACILITIES AND PERSONNEL"

Percent of Responses

N.E.
Survey

Statement of the Question
and (N for N.E, Survey)

Z

M.M.
Project
(215)
Z

Difference
Z

Do you know your school counselor
(N"50631 - N.E. Survey)

92

1(X)

+

Do you know where your school
counselor is located
(N-37885 - N.E. Survey)

79

100

+21

8

As is indicated by the data in this table, both questions relating
to facilities and personnel were in the upper third of the positive re-

sponses on the Inventory.

These two questions were the only items in the

Inventory which reached the level of 100 percent positive response from
the participants of the Monument Mountain Project.

It appears that almost

all of the participants in both surveys know who their school counselor
is.

On the other hand, only 79 percent of the participants in the New

England Survey knew where their school counselor was located, while 100
percent of the participants in the Monument Mountain Project survey knew

where their counselor was located.
These data appear to indicate that one of the strongest outcomes
the Project
of the Monument Mountain Project was that the participants in

school counhave gained a greater knowledge as to the location of their

selor.

participants
This is supported by the fact that 100 percent of the
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knew where their school counselor was located, while
slightly less than
80 percent of the participants in other school counseling
programs know

where their school counselor is located,
III

Table

5

are presented the results of the students’ reactions

to the upper- ranked items focused specifically on the category of

"Educational Guidance."
TABLE

5

A COMPARISON OF THE NEW ENGLAND SURVEY STUDENTS POSITIVE REACTIONS TO TIE MONUIENT MOUNTAIN
STUDENTS POSITIVE REACTIONS TO THE QUESTIONS IN THIS CATEGORY RATJKED IN THE UPPER THIRD OF
THE INVENTORY THAT SPECIFICALLY RELATES TO "EDUCATIONAL GUID.i^NCE"

Percent of Responses

Statement of the Question
and (N for N.E. Survey)

N.E.
Survey
Z

M.M.
Project
(215)
Z

Difference
Z

Has your school program been
discussed
(N-50165 - N.E. Survey)

65

81

+16

Information about schools and
colleges
(N-A9303 - N.E. Survey)

74

78

+ 4

Help in planning subjects In
high school
(N»25782 - N.E. Survey)

58

76

+18

Satisfied with courses
(N-36298 - N.E. Survey)

61

68

+

7

Out of a total of five Inventory items relating to the category
of "educational guidance," there were four items representing this category in the upper third of positive responses, of the Monument Mountain

Project survey.

The range of positive responses from the Monument Moun-

range
tain Project survey was from 81 percent to 68 percent, while the

from the New England Survey was 74 percent to 61 percent.
For both surveys, the four items listed in Table
the upper third of positive responses.

5

fell within

On the other hand, the item
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focused on the help received by the student
in plannlnR subjects In high
school elicited positive responses from
18 percent more participants in
the Monument Mountain Project survey than
from the participants in the

New England Survey.

Similarly there was a 16 percent difference relating

to the question, "Has your school counselor discussed
your school program

with you?"
category.

This question received the highest positive response in this

According to Table

5,

68 percent of the students responded

positively in the Monument Mountain Project compared to 61 percent of the
students in the New England Assessment Project to the question, "Have

you been satisfied with the courses you have selected?"
higher than the New England Assessment Project.

This was

7

percent

This might raise a ques-

tion for future analysis, why 31 percent of the ninth graders are dissatisfied with the courses they have selected when they have had help planning

their program.

These data appear to indicate that another aspect of the Monument

Mountain Project which has shown strong results, is focused on the assistance being provided for the students in planning their high school programs.

This is supported by the fact that over three fourths of the participants
in the Project perceive that they are obtaining help with their high

school programs, while less than two thirds of the students participating
in other guidance programs indicate that they are receiving help in plan-

ning their high school programs.
In Table 6 are presented the results of the students' reactions to

the item focused specifically on the category of "Post High School Plans.
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TABLE

6

A COMPARISON OF THE NEW ENGLAND SURVEY STUDENTS POSITIVE REACTIONS TO
THE MONUMENT MOUNTAIN
STUDENTS POSITIVE REACTIONS TO THE QUESTIONS IN THIS CATEGORY RANKED
IN THE UPPER THIRD OF
THE INVENTORY THAT SPECIFICALLY RELATES TO "POST HIGH SQIOOL PLANS"

Percent of Responses
M.M.

StAtemenc of the Question
And (N for N.E, Survey)

Thinking and planning after high
school
(N-37917 - N.E. Survey)

N.E.
Survey

Project

Difference

(215)

Z

Z

71

81

Z

+10

There is only one question in the Students' Inventory of Guidance

Awareness that relates to post high school plans.

The percent of positive

responses to this question placed it fourth in the overall rankings

Eighty-one percent of the ninth grade students in the Monument Mountain

Project are thinking and planning what to do when they finish high school.
I

This is a 10 percent greater positive response than from the participants
in the New England Assessment Project.

grades 9-12.

The New England Survey cauivassed

The investigators of that survey suggested that the 29

percent negative response might fall largely in grades

9

and 10 because

students in grades 11 and 12 may be showing more signs of vocational

maturity.^

However, the ninth grade students in the Monument Mountain

Project did have a higher positive response than the New England Assessment
Project.

As these students move on to the higher grades, further student

reactions to this item should be assessed.

^Ibld, p. 17.

This should be done in order
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to maintain a high degree of positive response to
this aspect of the

guidance program.
The results presented in Table

7

are focused on the upper-ranked

item falling within the category of "Orientation and Study Skills."

TABLE

7

A COMPARISON OF THE NEW ENGLAND SURVEY STUDENTS POSITIVE REACTIONS TO THE MONUMENT MOUNTAIN
STUDENTS POSITIVE REACTIONS TO THE QUESTIONS IN THIS CATEGORY RANKED IN THE UPPER THIRD OF
THE INVENTORY THAT SPECIFICALLY RELATES TO "ORIENTATION AND STUDY SKILLS"

Percent of Responses

Statement of the Question
and (N for N.E. Survey)

Helped before grade 9 for high
school
(N-36853 - N.E. Survey)

N.E.
Survey

M.M.
Project
(215)
Z

Z

54

71

Difference
Z

+17

As is indicated by the data in this table, 71 percent of the

students in the Monument Mountain Project received help before grade
nine to plan their high school program.

This is the only item, of the

three in the inventory relating to this category, that is in the upper

third of positive responses.

This item deals with assistance provided

for the student before he has actually participated in the Monument

Mountain Project.

Although it represents a very important aspect of

the total guidance program, the difference in the results between the
two surveys cannot be attributed to the Project.

In Table 8 are presented the results of the students' reactions
of
to the top-ranked items focused specifically on the category

pational Information and Career Development."

Occu-
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TABLE 8

A COMPARISON OF THE NEW ENGLAND

SL^RVEY STUDENTS POSITIVE REACTIONS TO THE MONUMENT MOUNTAIN
STUDENTS POSITIVE REACTIONS TO THE QUESTIONS IN THIS CATEGORY RAI;KED IN THE UPPER THIRD OP
THE INVENTORY THAT SPECIFICALLY RELATES TO "OCCUPATIONAL INFORI'ATION AND CAREER DEVELOPMENT"

Percent of Responses

Statement of the Question
and (N for N.E, Survey)

N.E.
Survey
Z

M.M.
Project

Difference

(215)
Z

Z

Teachers talk about jobs
(N-37705 - N.E. Survey)

59

67

+ 8

Information about occupations
(N-50119 - N.E. Survey)

71

64

- 7

Of the five questions in the Inventory relating to the category
of "occupational information and career development," only two of these

items ranked in the upper third of positive responses.

Sixty-seven per-

cent of the ninth grade students felt that teachers talk about the jobs

which relate to the subjects they teach.

Even though the question, "Do

you know where to find information about occupations in your school?"
was in the upper third; this item elicited positive responses from

7

percent fewer participants in the Monument Mountain Project than from
the participants in the New England Assessment Project.

With the present

emphasis on career development, it would appear that there might have

been a greater positive response for this item.

However, it suggests an

five
area that might be designated for improvement since only two of the

third
questions on the inventory in this category were within the upper
of positive responses.
the results of
In the following table (Table 9) are presented

focused on the category
the students' reactions to the upper-ranked item
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of "Tests and Appraisal."

TABLE

9

ENGLAND SURVEY STUDENTS POSITIVE REACTIONS TO TOE MONUMENT
MOUNTAIN
REACTIONS TO THE QUESTIONS LN THIS CATEGORY RANKED IN niE
THE INVENTORY THAT SPECIFICALLY RELATES TO "TESTS AND
APPRAISAL"

™r

Percent of Responses
M.M.

Statement of the Question
and (M for M.E. Survey)

N.E.
Survey
Z

Project
(215)
Z

Difference
Z

Help to decide future training
(N"252A9 — N.E, Survey)

34

62

•t-28

At Monument Mountain Regional High School there is an extensive

guidance testing program.^

However, only one of the five questions that

relate to tests and appraisals is in the upper third of positive responses.
Two of the questions are in the lower third of the ranking, and will be

discussed in another section that will follow.

The question, "Have you

had help to decide if you have the ability to succeed in some training
after high school?" elicited positive responses from 62 percent of the

Monument Mountain Project students; while the same question elicited a
3A percent positive response from the New England Survey participants.

This is a difference of 28 percent, and could be attributed to the

emphasis placed upon this aspect of guidance through the in-service
program.

Still, to the investigator, this entire category of "tests and

appraisal" may be an area that needs further investigation.

^Berkshire Hills Regional School Committee Policy Book, Guidance
Testing Policy, Stockbridge, Massachusetts.
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In summary, in the present section a detailed analysis has been

made of the upper-ranked items on the Students' Inventory of Guidance

Awareness.

These data relate to the Items ranked in the upper third of

the Inventory, as determined by the percent of positive responses made

by the ninth grade students in the Monument Mountain Project.

There

were eleven upper-ranked items, each of which falls within one of six
separate categories.
ranked items are
c)

a)

The six categories represented by these upperfacilities and personnel,

post high school plans,

d)

b) educational guidance,

orientation and study skills,

pational information and career development, and

f)

e)

occu-

tests and appraisal.

The results from an analysis of these appear to indicate that two
of the major strengths of the Monument Mountain Project are

a)

the

participants in the Project have gained a greater knowledge as to the
location of their school counselor; and

b)

the participants are being

provided greater assistance in planning their high school program.

These

premises are supported by the fact that the items related to these two
aspects of the guidance program elicited a high percent of positive

responses from the participants of the Project; while the same items

elicited positive responses from a relatively lower percent of students

participating in other types of guidance programs.

Analysis of the positive responses
in the lower third of the ranking
concentrate on the
In this section, the analysis of the data will
Inventory, as determined
twelve items which fall in the lower third of the
the participants of the
by the percent of positive responses made by

Monument Mountain Project survey.

As is indicated in Table 3, the percent
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of positive responses for these bottom twelve
items range from 39 percent
to 9 percent.

Each of these twelve items, representing the lower third of the

positive responses on the Inventory, are clustered under one of eight
separate categories on which the Inventory focused.

represented by these items are

a) parent consultation,

information and career development,
appraisal,
and

e)

c)

jobs and placement,

h) military information.

The eight categories

f)

b) occupational

self-understanding,

personal problems,

d)
g)

tests and

group work,

In the following tables are presented the

results of the students’ responses to the items in each of these eight

separate categories.
The results presented in Table 10 are focused specifically on the

lower-ranked items falling within the category of "Parent Consultation."

TABLE 10

A COMPARISON OF THE NEW ENGLAND SURVEY STUDENTS POSITIVX REACTIONS TO THE MONUMENT MOUNTAIN
STUDENTS POSITIVE REACTIONS TO THE QUESTIONS IN THIS CATEGORY RANKED IN THE LOWER THIRD OF THE
INVENTORY THAT SPECIFIC-ALLY RELATES TO "PARENT CONSULTATION"

Percent of Responses

StatenenC of the Question
and (N for N.E. Survey)

Parents visited your counselor
(N-50029 - N.E. Survey)

Parents visited counselor:
after high school
(N-37093 - N. E. Survey)

N.E.

M.M.
Project

Survey

_.(215)_.

Difference
Z

Z

Z

15

36

+21

31

27

- 4

plans

The Inventory includes a total of three items which are related
to the category of "Parent Consultation."

As is indicated from the data

in the lower
in Table 10, two of the three items in this category fall
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third of the ranking.

Twenty-seven percent of the participants in the

Monument Mountain Project survey responded positively to the
question,
"Have your parents visited your counselor about your plans after high
school?" while 31 percent of the participants in the New England Survey

responded positively to the same question.
The question, "Have your parents visited your counselor about your
school program?" elicited positive responses from 15 percent of the partici-

pants in the New England Survey; while 36 percent of the participants at

Monument Mountain responded positively to the same question.
to be significant,

This appears

in that, it is the only item in the lower third of the

Inventory which elicited

a

greater percent of positive response from the

participants of the Monument Mountain Project survey, than from the participants of the New England Survey.

The difference in these results may be

due to the fact that the Monument Mountain Project survey included 100

percent of ninth grade students; while the New England Survey included
the full range of high school students.

This is important, in that ninth

grade parents are generally more concerned about their child when he
enters a new building, such as the high school.
In Table 11 are presented the results of the students' reactions
to the lower-ranked items focused specifically on the category of

"Occupational Information and Career Development."
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TABLE

U

A COMPARISON OF THE NEW ENGLAND SURVEY STUDENTS POSITIVE REACTIONS TO THE MONUMENT MOUNTAIN
STUDENTS POSITIVE REACTIONS TO THE QUESTIONS IN THIS CATEGORY RANKED IN THE LOWER THIRD OF THE
INVENTORY THAT SPECIFICALLY RELATES TO "OCCUPATIONAL INFORMATION AND CAREER DEVELOPMENT"

Percent of Responses

N.E.
Survey

Statement of the Question
and (N for N.E. Survey)

M.M.
Project
(215)
Z

Difference
I

Suggest qualifications and
training for jobs
(N*A9146 - N.E. Survey)

37

34

- 3

Know yourself In picking a Job
or occupation
(N-48672 - N.E. Survey)

29

26

- 3

Only 34 percent of the participants in the Monument Mountain
Project responded favorably to the question, "Did your counselor suggest

you look up personal qualifications and training requirements for jobs
you might consider?"

This is 3 percent less than the positive responses

to the same item provided by the participants of the New England Survey.

There was only a 26 percent favorable response to the question, "Do you
know yourself better in terms of picking a job or occupation as a result
of visiting your school counselor?"

compared to a 29 percent positive

response provided by the participants in the New England Survey.
results together with the results presented in Table

8,

These

indicate a need

for improvement in the counseling of students in the areas related to

occupational information and career development.
In Table 12 are presented the results of the students' reactions
to the lower-ranked items focused specifically on the category of

"Self-understanding.
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TABLE 12

A COMPARISON OF THE NEW ENGLAND SURVEY STUDENTS POSITIVE REACTIONS TO THE MONUMENT MOUNTAIN
STUDENTS POSITIVE REACTIONS TO THE QUESTIONS IN THIS CATEGORY RANKED IN THE LOWER THIRD OF THE
INVENTORY THAT SPECIFICALLY RELATES TO "SELF-UNDERSTANDING"

Percent of Responses

Statement of the Question
and (N for N.E. Survey)

Know yourself better after visiting
your counselor
(N“50205 - N.E. Survey)

N.E.
Survey
X

36

M.M.
Project
(215)
X

31

Difference
Z

- 5

The specific question, "Do you know yourself better as a student
as a result of visiting your school counselor?" elicited a positive

response from only 31 percent of the Monument Mountain participants;

while 36 percent of the participants in the New England Survey gave
positive responses to the same item.

Assisting students in making valid

self appraisals is a function counselors regularly perform.^

Thus, in

view of the results of the students' reactions to this item, the investigator feels there is a need for improvement in this aspect of the Teacheras -Counselor Program.

The results presented in Table 13 are focused on the students'

reactions to the lower-ranked items falling within the category of "Tests

and Appraisal."

4

Survey of Guidance Awareness, op. cit.. p. 14
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TABLE 13

A COMPARISON OF THE NEW ENGLAND SURVEY STUDENTS POSITIVE REACTIONS TO THE MDNUMENT MOUNTAIN
STUDENTS POSITIVE REACTIONS TO THE QUESTIONS IN THIS CATEGORY RANKED IN THE LOWER THIRD OF THE
INVENTORY THAT SPECIFICALLY RELATES TO "TESTS AND APPRAISAL"

Percent of Responses

Statement of the Question
and (N for N.E. Survey)

Test results to the parents
(N«50314 - N.E. Survey)

Tests helpful In planning
future
(N-25109 - N.E. Survey)

N.E.
Survey
Z

M.M.
Project
(215)
Z

Difference
Z

25

25

0

18

11

- 7

Two of the five questions in this category of "tests and appraisal"
are in the lower third of the ranking on the inventory.

The question,

"Does the school send home information or have a meeting with your parents

about tests you have taken at school?" elicited positive responses from
25 percent of the participants in both survey groups.

Only 11 percent of

the participants in the Monument Mountain Project survey provided positive

responses to the question, "Have tests given by the guidance department at

school been helpful in planning future training and/or a job?"

while 18

percent of the participants in the New England Survey gave positive
responses to the same item.

According to the Guidance Director at Monument Mountain Regional
High School, by the time a student reaches the ninth grade, he has had
achievement tests each year; and has had periodic I.Q. tests and the

Differential Aptitude Tests.

Nevertheless, 89 percent of the students

report they are not used in student counseling sessions.

According to

of improvement
this data, it would appear that this is an area in need
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in the Teacher-as-Counselor Program.
In the following table (Table 14) are presented the results of

the students' reactions to the lower-ranked items focused on the cate-

gory of "Jobs and Placement."

TABLE lA

A COMPARISON OF THE NEW ENGLAND SURVEY STUDENTS POSITIVE REACTIONS TO THE MONUMENT MOUNTAIN
STUDENTS POSITIVE REACTIONS TO THE QUESTIONS IN THIS CATEGORY RANKED IN THE LOWER THIRD OF THE
INVENTORY THAT SPECIFIC<\LLY RELATES TO "JOBS AND PLACEMENT"

Percent of Response

N.E.
Survey

Statement of the Question
and (M for N.E. Survey)

Z

M.M.
Project
(215)
Z

Difference
Z

Help you learn about getting
a Job
(N-36999 - N.E. Survey)

28

23

- 5

Familiar with Job possibility
In community
(N“25566 - N.E. Survey)

23

12

-11

Both of the questions in this category are in the lower third
of the ranking on the inventory.

According to the report of the New

England Survey, counselors regularly or occasionally help students or
graduates find jobs.^

However, it seems from the results presented in

Table 14, that this function is not clear to the teachers in the

Teacher-as-Counselor Program.

This notion is supported by the fact

low
that the participants in the Monument Mountain Project gave a

percent of positive responses to the items in the category of
and Placement."

Jobs

Since the Monument Mountain Project included only

the low positive
ninth graders, this could be a partial rationale for

^Ibid, p. 18.
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response.

Nevertheless, there appears to be a need for improvement
in

the Teacher- as-Counselor Program in assisting
the students to become

familiar with job possibilities in their community and
surrounding
areas.

This assistance should be provided early in the
students'

secondary school career.
The results presented in Table 15 are focused specifically on the

lower-ranked item falling within the category of "Personal Problems."
TABLE 15
A COMPARISON OF THE NEW ENGLAND SURVEY STUDENTS POSITIVE REACTIONS TO THE MONUMENT MOUNTAIN
STUDENTS POSITIVE REACTIONS TO TrlE QUESTIONS IN THIS CATEGORY RANKED IN THE LOWER THIRD OF THE
INVENTORY THAT SPECIFICALLY RELATES TO "PERSONAL PROBLEMS"

Percent of Responses

N.E.
Survey

ScaCemcnt of the Question
and (N for N.E. Survey)

Z

Providing materials for personal
and social problems
(N-25796 - N.E. Survey)

28

K.M.
Project
(2ISJ
Z

22

Difference
Z

- 6

Both surveys elicited a low percent positive response to the
question, "Does your school provide materials which help in solving

personal and social problems?"

According to the Director of Guidance,

the ninth grade students in the Monument Mountain Project should know

where they can obtain materials for solving personal and social problems.
This was covered in the orientation of students and in the orientation

program for the teachers.

However, from the response, it would appear

that this area needs improvement.
In Table 16 are presented the results of the students' reactions
to the lower-ranked item focused on the category of "Group Work.
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TABLE 16

A COMPARISON OF THE NEW ENGLAND SURVEY STUDENTS POSITIVE REACTIONS TO THE MONUMENT MOUNTAIN

STUDENTS POSITIVE REACTIONS TO THE QUESTIONS IN THIS CATEGORY RANKED IN THE LOWER THIRD OF THE
INVENTORY THAT SPECIFICALLY RELATES TO "GROUP WORK"

Percent of Responses
M.M.
Project

N.E.
Survey

Statement of the Question
and (N for N.E. Survey)

Attended group discussion
meetings
(N-49562 - N.E. Survey)

Difference

(215)
Z

Z

18

Z

- 6

12

The question, "Have you been to a group discussion meeting?"

elicited a positive response from only 12 percent of the students in
the Monument Mountain Project.

New England Survey.

This is compared to 18 percent on the

The investigator found, in discussions with the

guidance staff, that group discussion sessions have been kept to a

minimum in the present guidance program.

Individual counseling seems

to attract their talents; however, they would like to become more

involved with group sessions.
In Table 17 are presented the results of the students* reactions
to the item related to the category of "Military Information."

TABLE 17

A COMPARISON OF THE NEW ENGLAND SURVEY STUDENTS POSITIVE REACTIONS TO THE MONUMENT MOUNTAIN
STUDENTS POSITIVE RFACTIONS TO THE QUESTIONS IN THIS CATEGORY RANKED IN THE LOWER THIRD OF THE
INVENTORY THAT SPECIFICALLY RELATES TO "MILITARY INFORMATION"

Percent of Responses

Statement of the Question
and (N for N.E. Survey)

Information about military
obligation
(N-23591 - N.E. Survey)

N.E.
Survey
Z

46

M.M.
Project
(215)
Z

Difference

9

-37

X
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This question would be pertinent only to those boys eligible
for or thinking about the military.

For the most part ninth graders

probably wouldn’t be thinking about their military obligation.

However,

the investigator found that the guidance department does have available

information about the armed forces.
In summary, the investigator has analyzed the data that relate
to those positive responses in the lower third of the ranking in the

Students’ Inventory of Guidance Awareness; as determined from the ninth

grade students in the Monument Mountain Project.

Those items in the

lower third had a range of positive responses from
the students.
items are:

to 36 percent of

The eight categories represented by these lower-ranked

1) parent consultation,

2)

self-understanding,

pational information and career development,
and appraisal,

9

6)

jobs and placement,

7)

4)

group work,

3)

occu-

5)

personal problems, and

tests
8)

military obligations.
Only one of the lower-ranked items elicited a greater positive

response from the participants of the Monument Mountain Project, than
from the New England Survey participants.

This item related to the

question, "Have your parents visited your counselor about your school

program?"

These results do not support the conclusion that the Teacher—
namely,
as-Counselor Program is achieving its first stated objective;

particularly those
"To increase the students’ awareness of guidance,

Assessment Project.
areas reported negatively by the New England
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Analysis of other areas reported
negatively by the New England Survey

Keeping In mind that the first objective of the Monument
Mountain

Project was "To Increase the students' awareness of guidance,
particularly
those areas reported negatively by the New England Assessment
Project;"
a further analysis of the negatively -ranked Items Is presented In
this

section.

An analysis Is made of the Items which fall within both of the

following two criteria:

1)

those Items eliciting less than 60 percent posl-

tlve responses from the participants of the New England Assessment Project,
and

2)

those Items that the Investigator and the Director of Guidance feel

are In need of Improvement and warrant continued emphasis.

items which meet both of these criteria.

There are ten

These ten items represent five

separate categories.
In the following table (Table 18) are presented the results of

the students’ reactions to the negatively reported items focused on the

category of "Occupational Information and Career Development."

TABLE 18

A COMPARISON OF THE NEW ENGLAND SURVEY

STIKIENTS POSITIVE REACTIONS TO THE IDNUMENT IDUNTAIN
STUDENTS POSITIVE REACTIONS TO THE QUESTIONS THAT MEET THE CRITERIA FOR IMPROVEMENT SPECIFICALLY
IN THE CATEGORY OF "OCCUPATIONAL INFORMATION AND CAREER DEVELOPMENT"

Percent of Responses

SUtement of the Question

N.E.
Survey

M.M.

Project

Difference
Z

I

Z

Counselor discussed occupational
plans

40

59

+19

Suggest qualifications and training
for Jobs

37

34

- 3

Know yourself In picking a Job
or occupation

29

26

- 3

lAl

As was indicated in a previous analysis, relating to occupational

information and career development, an important function of guidance is
to prepare the students for the future.

There was a 59 percent positive

response to the question, "Has your counselor discussed your occupational
or job plans with you?"

On the other hand, the results of the students'

reactions to the other items in this category indicate that, in the

Teacher-as-Counselor Program, more emphasis should be on discussing
occupational plans with the student.

The counselor should suggest to

the students that they investigate the qualifications and training

necessary to fulfill their occupational goals.

As a result of visiting

the counselor, and utilizing the resources available, the student should

gain a greater knowledge of themselves in terms of picking an occupation

or type of future training.
The data presented in Table 19 are focused on the results of
the students' reactions to the negatively reported items falling within
the category of "Tests and Appraisal."

TABLE 19

A COMPARISON OF THE

KEi; ENGLAND SURVEY STUDENTS POSITIVE REACTIONS TO THE MONUMENT MOUNTAIN
STUDENTS POSITIVE REACTIONS TO THE QUESTIONS THAT MEET THE CRITERIA FOR IMPRO'/EMENT SPECIFICALLY
IN THE CATEGORY OF "TESTS AND APPRAISALS"

Percent of Responses

Statement of the Question

N.E.
Survey

M.M.
Project

Difference
Z

Z

Z

Discuss test results Individually

40

39

- 1

Test results to parents

25

25

0

Tests helpful In planning future

18

11

- 7
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Only 39 percent of the students in the Monument Mountain
Project

responded positively toward the notion that the school
counselor discusses
tests' results with the individual student.

If testing is vital to the

guidance program than the results should be interpreted for
the student
and parent for future planning.

The low percentage of positive responses

to the items in this category indicate that this is an area
that needs

improvement in the Teacher-as-Counselor Project.
The category of "Parent Consultations" is represented by the
two items presented in Table 20.

TABLE 20
A COMPARISON OF THE NEW ENGLA.ND SURVEY STUDENTS POSITIVE REACTIONS TO THE MONUMENT MOUNTAIN
STUDENTS POSITIVE REACTIONS TO THE QUESTIONS THAT MEET THE CRITERIA FOR IMPROVEMENT SPECIFICALLY
IN THE CATEGORY OF "PARENT CONSULTATIONS"

Percent of Responses

Statement of the Question

N.E.
Survey

M.M.
Project

Difference

Z

Z

Parents ever talked to school
counselor

41

52

+11

Parents visited your counselor

15

36

+21

Z

For these two items there was a higher percent of positive

response made by the students of the Monument Mountain Project than
those surveyed in the New England Assessment Project.

However, these

data indicate that this area of parent consultation appears to need

improvement in the Teacher-as-Counselor Project.

More parents have to

be encouraged to come in and discuss their child's program and future
plans.

Increased interaction and involvement between counselors and

parents could result in a better coordination of the areas of parent

1A3

consultations, interpreting test results, and occupational information
and career development.

The results presented in Table 21 are focused specifically on
the negatively-reported item falling within the category of "Jobs and

Placement."
I

TABLE 21
A COMPARISON OF THE NEW ENGLAND SURVEY STUDENTS POSITIVE REACTIONS TO THE MONUMENT MOUNTAIN
STUDENTS POSITIVE REACTIONS TO THE QUESTIONS THAT MEET THE CRITERIA FDR IMPROVEMENT SPECIFICALLY
IN THE CATEGORY OF "JOBS AND PLACEMENT"

Percent of Responses

Statement of the Question

Familiar with job possibilities
In community

N.E.
Survey

M.M.
Project

Z

Z

23

12

Difference
Z

-11

Continued emphasis should be placed on familiarizing the students

with the career and job opportunities in the community and surrounding
areas.

The data in Table 21 indicate that the item in this category

elicited a 12 percent positive response.

From these results, it would

appear that this area of the Teacher- as-Counselor Program should be
emphasized as the student continues through high school.
In Table 22 are presented the results of the students' reactions
to the negatively reported item falling within the category of

Educational

Guidance."
TABLE 22

mNUM^T MOW^^
POSITIVE REACTIONS TO
A COMPARISON OF THE NEW ENGLAND SURVEY STUDENTS
THE CRITERIA FOR IMPROVEMENT SPECIFICALLY
STUDENTS POSITIVE REACTIONS TO THE OUESTIONS THAT MEET
IN THE CATEGORY OF "EDUCATIONAL GUIDANCE"
Percent of Responses

Statement of the Question

Help In eolvlng problems

N.E.
Survey

M.M.

Project

Z

I

32

41

Difference
J

+ 9

Of the five items falling within the category of
"Educational

Guidance;" the question, "Has your counselor helped you find better

ways to solve problems about school or things you've had to face?"
is the only item reported negatively from the New England Survey.

This

item elicited a positive response from 41 percent of the participants
in the Monument Mountain Project survey.

These results indicate that a greater effort should be made, in
the Teacher-as-Counselor Project, to assist students in finding ways
to solve problems, and encourage students to come to them with problems.

In summary, the data, presented in this section reveal that,
for most of the items on the Students' Inventory of Guidance Aware-

ness, the participants from both surveys provided similar reactions.

These results

^ not

support a conclusion that the Teacher-as-Counselor

Project is successfully achieving Objective Number One.

This is

supported by the fact that the participants of the Monument Mountain
Project do not have a greater awareness of guidance in those areas
reported negatively by the New England Assessment Project.

Presentation and Analysis of the Data
Rel ating to Objective Number Two

Tlie

second objective of the Teacher-as-Counselor Project at

Monument Mountain Regional High School was to improve the counselorstudent ratio allowing more time for the guidance counselor to be a

consultant to the teacher.

This was to be accomplished by developing

a team approach to counseling,

close working relationship.

utilizing teachers and counselors in a
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The major procedures used to assess this objective, and the
data

resulting from the utilization of these assessment procedures,
were presented in Chapter III of this report.

In the following sections are

presented a summary of these results in addition to other findings related
to Objective Number Two.

In these presentations an analysis of the data

is made in the following manner;

counselor— student

ratio;

b)

a)

the findings relating to the

the findings relating to a team approach

of utilizing teachers and counselors;

c)

related findings as determined

by teacher interviews and open-ended questionnaire items; and

d)

related

findings as determined by interviews with the counseling staff.

Findings relating to counselor-student ratio
In Chapter III was presented a description of the inception of
the Teacher-as-Counselor Project, the development of the in-service

program, and a summary of the program in action.

In this presentation

the data illustrating the number of times a student was seen by a

teacher-counselor was shown in Table

1 and the data

illustrating the

type of counseling which occurred was presented in Table 2.

As is

indicated by the data in these tables, nineteen teachers served as

teacher-counselors to 227 ninth grade students during the Teacher-as-

Counselor Project.

This is a ratio of one teacher-counselor to twelve

ninth grade students.
Prior to this project it was atypical for a ninth grade student
counselor
to be seen more than once during the school year by the regular

during the school year.

Within the project the average number of times

teacher-counselor was
a ninth grader was seen on a formal basis by a

146

3.14 times on a formal basis.

period from January to June.

This figure represents only that time
In the teacher-counselors* logs the type
of

counseling sessions that occurred were categorized
according to the following;
4)

personal problems,

1)

academic problems,

school plans,
and

7)

5)

2)

Individual counseling,

educational plans (in school),

jobs and placement,

8)

3)

crisis counseling,
6)

post high

counselor-parent conferences,

career-vocational

9)

The Teacher-as-Counselor Project helped to lighten the regular

counselors

student load.

The investigator, through questioning of the

guidance staff, found that prior to the Teacher-as-Counselor Project
each regular counselor had a load of 347 students; and the guidance
director’s student load was 165 students.

While the project was in

operation each of the full-time counselors' student load dropped to 233
students.

This was a 33 percent decrease in the counselor load.

This

enabled the counselor to meet more often with students with serious
problems
Findings relating to a team approach
of utilizing teachers and counselors

Two items on the Teachers' Inventory of Guidance Awareness relate
to cooperative planning and mutual participation of counselors and teachers.

The data in Table 23 present the results of the teacher-counselors and the
regular teachers in the Monument Mountain reactions to the two questions

related to this cooperative planning and mutual participation in the

counseling program.
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TABLE 23

A COMPARISON OF THE TEACHER-COUNSELOR REACTIONS WITH THE REGULAR TEACHERS REACTIONS TO THE
ITEMS FOCUSED SPECIFICALLY ON THE QUESTIONS

Percent of Responses

Monument Mountain Survey

A
Regular
Teachers
Statement of the Question

Response
Pattern

(N-20)
Z

B

T.C.
Teachers
(N-19)
Z

Has the staff cooperatively
planned the guidance program?

Yes
No

25
75

67

Have you participated with the
counselor and other teachers
In case conferences concerning
students?

Yes
No

31
69

58
42

« P

> .01 < .001

Difference
Between
A & B
Z

+42*

33

+27

(t - 2.85)

As is indicated from the data in this table, the question, "Has

the staff cooperatively planned the guidance program?" elicited a posi-

tive response from 67 percent of the teacher-counselors; while 25 percent
of the regular teachers responded positively to this same question.

The

difference of 42 percent between the positive responses of both groups
reached a .01 level of statistical significance

(t = 2.85).

These results

indicate that the participants of the Teacher-as-Counselor Project plan

cooperatively with the guidance staff to a greater extent than do the
regular teachers

The data in Table 23 indicate that 58 percent of the teachercounselors participated in case conferences with the regular counselor

concerning students; while only 31 percent of the regular teachers

participated in such conferences.

Although the difference in the reactions

significance,
between both groups does not reach a level of statistical

these results support the notion that the participants of the Teacher-as
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Counselor Project mutually participate with the
guidance staff to a
Extent than do the regular teachers

•

As was described in Chapter III, the investigator
interviewed
the regular guidance counselors concerning their rolein the Teacher-

as-Counselor Project.

One of the questions that was asked was, "To what

extent did the teacher-counselor confer with the regular counselor?"

The response to this question was that initially conferences were few
but as the project developed, teacher-counselors met with the guidance

counselors approximately once every other week.
teachers didn't frequent the guidance offices.

Prior to the project,
The data in Table 23

substantiate this statement with 58 percent of the teacher— counselors
conferring with counselors; as compared to only 31 percent of the

regular teachers confer with these counselors.
In summary, the data presented in Chapter III indicate that

cooperative planning took place during the project.

The results from

the responses to the questions on the Teachers' Inventory of Guidance

Awareness indicate this also.

Responses in interviews with the guidance

counselors indicate a continued increase in interest to the team approach
to counseling throughout the project.

Related findings as determined by teacher
interviews and open-ended questionnaire items
During the operation of the program, and at the completion of the

Teacher-as-Counselor Project the administration conferred with the teachercounselors to discuss their attitudes toward the program.

At the final

writing, to
group session each teacher-counselor was asked to respond, in

four questions.

The results of the responses to three of these questions
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are discussed under the present program objective.

The results of the

responses to the fourth question are described under Objective Number
Four.

The first open-ended question to which the teacher— counselors

were asked to respond was,

*'

Q.ease identify what you feel are the strong

points of the Teacher-as-Counselor Program.*'

In the following list are

presented the teacher-counselors' responses to this question:
1.

Students have easier access to a counselor. Constant
contact with the counselee for those who have them in
class. Counselees were seen often when necessary.

2.

Counselees had individual sessions prior to registering
for 1972-73 school year. The teacher-counselor was able
to recoTimend courses to fit their abilities since they
had observed their assets and liabilities in the classroom.

3.

Developed a good relationship

A.

It afforded a healthy teacher-student relationship, it
enabled the teacher-counselor to get to know their

V7ith guidance.

students.
5.

6.

Faculty became more aware of guidance problems and the
role of guidance.

Able to help students in some small way with their problems

.

7.

Students volunteered discussion more readily since they
had easy access to teacher-counselors

8.

A better understanding of other departments and teachers
developed on the part of teacher-counselors.

teacher-counselors
The second open-ended question to which the

you feel are the weakwere asked to respond was, "Please identify what
nesses of the Teacher-as-Counselor Program."

In the following list are

this question:
presented the teacher-counselors' responses to
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1.

Lack of experience on the part of the counselor in
relating with the students.

2.

At times unaware of personal problems handled directly
guidance which might or might not have been advan—
tagious to the teacher-counselor.

3.

How long can a volunteer program continue?

4.

Need for more private meeting places.

5.

Need more time to counsel adequately.

6.

Guidance counselor should be available to meet with
the teacher-counselors more frequently.

7.

At times there seems to be too much paperwork.

8.

Students should be assigned at the beginning of the year.

9.

Some teachers never actually believed that other teachers
were students' teacher-counselors and thought they were
prying or meddling.

The third open-ended question to which the teacher-counselors

were asked to respond was, "What do you recommend, as a teacher-counselor,
for the future of this Project?"

In the following list are presented the

teacher-counselors' responses to this question:
1.

All of the counselors recommended that the program be
continued. Some wanted to continue with the same
students through to graduation, others wanted to begin
with programing the eighth grader even before they
came into the high school.

2.

Expand the teacher-counselor program into the middle
school

3.

Attempt to interest more people into the teachercounselor project.

4.

Keep the ratio at one to twelve.

5.

one teacher-counselor
Extra pay is not desired
suggested extra pay for this program.
.

.

.
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6.

If possible allow more free time for the
teachercounselor to counsel students.

7.

Expand the in-service program for college credit.

8.

Meet more often with regular counselor on problems.
Regular counselors should not have any regular
counselee load but act as a consultant to the teacher.

The teacher-counselors' responses to the interview questions

indicate that some of the staff came to realize the very significant
role counseling plays with the vocationally oriented students, and the

non— college bound student.

It also became increasingly evident to

these teachers that much time and effort needs to be expended by the

teacher-counselor, in order to establish the rapport needed for a confi-

dential relationship to exist between the student and the counselor.
As teacher-counselors, they realized the difficulty in establishing a

one-to-one relationship with the student.

Some of the teacher-counselors

found it difficult to discuss students' problems with other teachers.

There was a general feeling that the services of the guidance
staff should be expanded.

Some of the teachers felt that a greater

attempt should be made to encourage more teachers to become more inten-

sively involved in the guidance process.

As a result of conducting the

interviews the investigator received the impression that the teacher-

counselor expecially enjoyed the team approach to guidance and counseling.

Related findings as determined by
interviews with the guidance staff
During the operation of the program and at the completion of the

Teachers-as-Counselors Project, the full-time counselors were interviewed.
- did
The focus of these interviews tended to relate to role identity
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they consider the teacher-as-counselor program a threat
to their role

within the education process at Monument Mountain Regional High
School?
Most importantly, they did not see their identity, or role,
threatened.
They did not perceive that their area of expertise was being taken away.
They liked the role of a referral-resource person; and by involving the
teachers, they felt a positive team approach had been developed.

Further-

more, they felt that counselors should do some teaching of students on
a regular basis.

The counselors were asked if they had received any reaction from
teachers outside of the project.

The counselors perceived that some

of the staff outside of the project felt they were already performing

these counseling services; and they were critical of this type of innovation, thus opted to get involved.

One interesting comment made to a

counselor by a regular teacher was,

"Guidance is a waste of money, stu-

dents need to become more responsible and all guidance does is hold

their hand."

The investigator checked this teacher's folder and found

that the teacher is taking courses to become certified in guidance;
and has applied for a guidance position in the school district.

According to the guidance counselors, the students; reactions
toward the project have been positive.

The counselors perceive that

the major contributing factor was that the students knew someone was
.readily available to see them.

In general, the attitude of the full-time counselors was highly

positive toward the project.

They felt it had developed improved

in
communication between the staff and the guidance office; resulting

extensiveness of the
an improved teacher awareness of the complexity and
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guidance process.

Being used as a referral-resource person
was a role

with which they liked to be identified.
of potential and should be expanded.

They felt the project had a lot

Finally, they were self-assured

that the teacher-counselors realized that their
function as a teacher-

counselor is information giving and not psychological
counseling.
In summary, the results presented in this section appear to

indicate that the Teacher- as -Counsel or Project has achieved its second
objective.

This data indicates that there was an improvement in the

counselor— s tudent ratio allowing more time for the guidance counselor
to be a consultant to the teacher.

Presentation and Analysis of the Data
Relating to Objective Number Three

The third objective of the Teacher-as-Counselor Project was
to improve community attitudes and support for the guidance function.

As described in Chapter IV two structured telephone surveys were con-

ducted.

The first one was in March, 1972, when seventy-five parents

of the students in the Monument Mountain Project were called.

In June,

1972, seventy-five additional parents of those students involved in the

project were called.

The questions were asked in the same manner for

r~

both surveys.
in*

Data from these surveys will be processed and presented

tabular form with percentages analyzing community attitudes and

support for the guidance function.
a level of significance

Those percentage tables that have

^.05 will be noted

at the bottom of the table.

A total of one hundred and fifty parents were contacted which
is 66 percent of the parents of the students participating in the
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Monument Mountain Project.
In Table 24 and 25 the results of the parent participation in
the telephone survey in March and June are presented.

TABLE 24
RESULTS OF PARENT PARTICIPATION IN THE MARCH TELEPHONE SURVEY

No. of Parents
Contacted

75

Percent of Parents
of 9th Grade
Students
Contacted

No. of Contacted

Parents Vho
Participated In
Survey

Percent of
Contacted Parents
Who Participated
In Survey

61

81Z

33Z

The results in Table 24 indicate that 81 percent of the parents

participated in the March telephone survey.

Fourteen parents or 19 percent

refused to participate in the March telephone survey.

Seventy-five par-

ents is 33 percent of parents involved in the Monument Mountain Project.

TABLE 25
RESULTS OF PARENT PARTICIPATION IN THE JUNE TELEPHONE SURVEY

Ho. of Parents

Contacted

75

Percent of Parents
of 9th Grade
Students
Contacted

33Z

No. of Contacted

Parents Who
Participated In
Survey

75

Percent of
Contacted Parents
Who Participated
In Survey

lOOZ

that
In Table 25 results of the June telephone survey indicate

100 percent of the parents participated.

Seventy-five parents is 33

Project.
percent of the parents involved in the Monument Mountain

between
There was a difference of 19 percent in participation
survey according to
the March telephone survey and the June telephone

Tables 24 and 25.

response by
The telephone survey elicited a strong
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the parents of the students of the Monument Mountain Project.

Findings relating to Question

//I

The data in Table 26 specifically focuses on the parents* responses
to the question, "Do you know who your child's teacher-counselor is?"

TABLE 26

RESULTS OF THE PARENTAL RESPONSES MADE TO THE QUESTION, "UO TOU KNOW WHO TOUR CHILD'S TEAQIERCOUNSELOR IS?"
A
March

Total

Difference
Between

B

June®

A & B

Response Pattern
Tes
No

f

97
37

Z

72
28

S

45
16

Z

«

74
26

52
21

Z

Z

71
29

3
3

*Tvo persons didn't respond to the question

According to the responses as indicated in Table 26, 74 percent
of the sixty-one parents in the March survey knew their child's teacher-

counselor.

Seventy-one percent of the seventy-three parents contacted

in the June survey knew their child's counselor.

These two figures

survey
relate favorably to each other with only 26 percent in the March

and 29 percent in the June survey responding negatively.

In the total

teacher-counselor.
survey 72 percent of the parents knew their child's

Findings relating to Question #2
to, "Has
The second question on the telephone survey related

your child been seen by his counselor?"
in Table 27

These findings are set forth
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TABLE 27
RESULTS OF THE PARENTAL RESPONSES MADE TO THE QUESTION "HAS
TOUR CHILD BEEN SEEN BY HIS
*
COUNSELOR?"

A
Total

B

March

Difference
Between

June*

A 4 B

Response Pattern

Tes
Mo
Don't Know

*

93
11
31

Z

i

69
8
28

Z

Z

«

Z

36

59

57

77

8

13
28

3

4

14

19

17

*One person didn't respond to the question

* P

>

.05

<

.02

18*
9
9

(t

2.25)

Data in Table 27 indicates that 77 percent of the parents of
the students in the Monument Mountain Project knew their child had been

seen by the teacher-counselor.

The March survey reported 59 percent of

the parents knew their child had been seen by a teacher-counselor.

Data

in the June survey reveals only 4 percent responded negatively and 19

percent didn't know as compared to 13 percent negative responses and a
28 percent don't know in the March survey.

Sixty-nine percent of the

parents in both surveys knew their child had been seen by the teachercounselor.

The difference of 18 percent between the positive responses

on the March survey and the June survey reached a

cance (t = 2.25).

.05 level of signifi-

These results indicate that an improvement in the

awareness on the part of the community might be developing.
Findings relating to Questions 2A, 2B, 2C, 2D

The data in Tables 28, 29, 30 and 31 relate to questions 2A,
2B,
1)

2C,

and 2D on the telephone survey.

These four questions inquired;

Did the parent know how many times their child was seen by the

teacher-counselor?

2)

about his future plans?

Has the teacher-counselor talked with your child
3)

Has the teacher-counselor talked with your

child about his success or failure in his school work? and

4)

If your

this
child had a special problem, did the teacher-counselor discuss

with him?
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TABLE 28
RESULTS OF THE PARENTAL RESPONSES fL\DE TO THE QUESTION
WAS SEEN BY THE TE;\CHER-COUNSELOR?"

"DO YOU KNOW HOW MANY TIMES YOUR CHILD

A
March

Total

Difference
Between

B

June®

A 4 B

Response Pattern
Tea
No

f

X

79

65
35

42

z

#

36
25

f

Z

59

43

41

17

Z

72
28

13
13

•Fifteen persons didn't respond to the question

TABLE 29
RESULTS OF THE PARENTAL RESPONSES HADE TO THE QUESTION, "HAS THE TEACHER-COUNSELOR TALKED WITH
TOUR CHILD ABOUT HIS FUTURE PLANS’
A
March®

Total

Response Pattern

f

Tee
No
Don't Know

78
20
36

Z

Z

1

58
15
27

Difference
Between
A & B

B

June^

Z

«

Z

34

46

44

61

13
15

25
29

7

10

21

29

15
15
0

*Nlne persons didn 't respond to the question

^Three persons didn't respond to Lhe question
I

TABLE 30
RESULTS OF THE PARENTAL RESPONSES MADE TO THE QUESTION, "HAS THE TEACHER-iCOUNSELOR TALKED WITH
YOUR CHILD ABOUT HIS SUCCESS OR FAILURE IN HIS SCHOOL WORK?"

A
March®

Total

Response Pattern

Tea
No
Don't Know

Z

f

47
18

54
21

41

35

Z

#

20

12
11

Difference
Between
A & B

B
June**

f

47
28

34
9

25

30

z

z

47
12
41

0
16
16

•Eighteen persons didn't respond to the question

^Four persons didn't respond to the question

TABLE 31
RESULTS OF THE PARENTAL RESPONSES MADE TO THE QUESTION, "IF YOUR CHILD HAD A SPECIAL PROBLEM
DID THE TEAQIER-COUNSELOR DISCUSS THIS WITH HIM?"

A
March®

Total

Difference
Between

B

June^

A 4 B

Response Pattern
Tea
No
Don't Know

f

Z

f

35
20

38
28

14
9

37

40

13

Z

39
25
36

•Twenty-five persons didn't respond to the question
**Nlneteen persons didn't respond to the question

f

21
11
24

Z

Z

38
20

1

42

6

5
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The data in Table 28 indicated that 72 percent of the
parents
that answered in the June survey knew how many
times their child had

been seen by the teacher-counselor.

The March survey, according to

Table 28 Indicated 59 percent knew how many times their
child had been
seen by the teacher-counselor and 41 percent replied with a "no"
while
the June survey had a negative response of 28 percent.

The average

positive response for both surveys was 65 percent.

According to the data in Table 29, 61 percent of the parents
that answered in June knew the teacher-counselor had talked with their

child about his future plans.
in March.

Forty-six percent responded favorably

Both surveys had 29 percent that didn't know.

Only 10

percent replied negatively in the June survey as compared to 25 percent
in the March telephone survey.

Both surveys had an average positive

response of 58 percent.
Both the March and June telephone surveys, according to the

data in Table 30, had the same positive response of 47 percent to the
question, "Has the teacher-counselor talked with your child about his

success or failure in school?"

Twenty-eight percent in March replied

negatively and 12 percent in June.

Forty-one percent didn't know in

June and 25 percent didn't know in March with fourteen less persons

responding to the question.

Again in Table 31 both the March and June surveys recorded almost
the same positive responses to the question, "If your child had a special

problem did the teacher-counselor discuss it with him?" In March there
was’ a 39 percent positive response and in June a 38 percent positive
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response.

In June there were A2 percent that
didn't know as compared

to 36 percent that didn't know in March.

The data in Tables 28 and 29 indicated
an improvement in an
awareness of the teacher-counselor's role in
the Monument Mountain

Project by the parents surveyed.

Although not overwhelmingly positive,

the results in Tables 30 and 31 appear to indicate
that there was some

communication between parent and child relating to their
child's teachercounselor.

Findings relating to Question

3,

3A,

3B

Results of the positive responses to questions

presented in Tables 32, 33, and 34.

3A, and 3B are

3,

These three questions related to:

1) Have you had occasion to contact the teacher-counselor by telephone?
2)

What was the problem? and

3)

Do you feel the teacher— counselor acted

on the problem satisfactorily?
TABLE 32
RESULTS OF THE PARENTAL RESPONSES MADE TO THE QUESTION, "HAVE YOU HAD OCCASION TO CONTACT THE
TEACHER-COUiiSELOR BY TELEPHONE?"
A
March*

Total

Response Pattern
Tea
No

#

16
88

t

Z

16

5

10

11

84

48

90

40

Z

Difference
Between
A & B

June

Z

Z

t

22
78

12
12

•Eight persons didn't respond to the question
**Twenty-four persons didn't respond to the question

TABLE 33
RESULTS OF THE PARENTAL RESPONSES MADE TO THE QUESTION, "WHAT WAS THE PROBLEM?" (The Investigator
developed a response pattern as a result of the parent responses to this question.)

A
March

Difference
Between

B

June

A & B

Response Pattern

Planning for next year's courses
Falling notices
Racial problem
Occupational training

*

I

36
23

3

60

4
4

36
37

9

40

1
2

9

2

18

22
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TABLE 3A
RESULTS OF THE PARENTAL RESPONSES MADE TO THE QUESTION, "DO TOD FEEL THE
TEACHER-COUNSELOR
ACTED ON THE PROBLEM SATISFACTORILT?"

A
March

Total

Response Pattern

Tes
No

f

16

Difference
Between
A & B

B

June

Z

f

Z

100

5

100

1

11

Z

Z

100

0

Tables 32, 33, and 34 indicate the number of times a parent

contacted a teacher-counselor by telephone, the type of problem and
if the parent was satisfied with the teacher-counselor's handling

of the problem.

Only five parents or 10 percent of the March survey

had occasion to call the teacher-counselor.

In June there were eleven

parents or 22 percent that called the teacher-counselor as indicated
in Table 32.

The types of problems were arranged in tabular form with

percentages as indicated in Table 33.

Of the five problems in the

March survey, three of them or 60 percent were a result of failing
notices and the other two (40 percent) were inquiries relating to

entering their child in occupational training.

The June survey revealed

eleven phone calls from the parents to the teacher-counselors.

Thirty-

six percent of them were related to planning for next year's program,
entrance of
37 percent to receiving a failing notice, 18 percent for

their child into occupational education and one phone call

(9

percent)

relating to a racial problem.
satisfaction
All of the parents responded positively in their
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of the teacher-counselor's action as illustrated
in Table 34.

The

investigator might assume from this data, that when a parent
had a problem with their child in school, their contact with the
teacher-counselor

proved satisfactory

.

Also the teacher— counselor had sufficient knowledge

or know how to resolve the problem.

A problem that

is solved for the

parent with satisfaction usually produces a positive attitude towards
the function.

Findings relating to Question

//4

The data in Table 35 focuses specifically on the parental responses
to the question,

"Have you ever visited your child's teacher-counselor at

school?"

•

TABLE 35
RESULTS OF THE PARENTAL RESPONSES MADE TO THE QUESTION, "HAVE YOU EVER VISITED YOUR CH1LD"S
TEACHER-CMUNSELOR AT SCHOOL?"

A
March“

Total

Difference
Between

B
June'’

A & B

Response Pattern

Tes
No

#

15
86

Z

15
85

9

Z

4

10
90

35

1

11
51

Z

Z

18
82

8
8

•Twenty-two persons did not respond to the question
**Thlrteen persons did not respond to the question

Table 35 indicates only four parents or 10 percent, ever visited
their child's teacher-counselor at school according to the March survey.
In the June survey, 18 percent or eleven parents that were surveyed

visited the teacher-counselor at school.

According to the guidance

about average.
director, a 15 percent positive response to this question is
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Findings relating to Question

//5

The parental responses to the question,

*’Do

you feel your child is

seen often enough by the teacher-counselor?" are summarized in Table 36.
TABLE 36
lESULTS OF THE PARENTAL RESPONSES MADE TO THE QUESTION, "DO YOU FEEL YOUR CHILD IS SEEN OFTEN
ENOUGH BY THE TEACHER-COUNSELOR?"

A
March^

Total

Difference
Between

B
‘June**

ABB
Response Pattern
Tes
No
Don't Enow

Z

#

76
18

13

Z

f

t

71

31

17
12

8

72
19

45
10

4

9

9

Z

Z

70
16
14

2
3
5

•Eighteen persons didn't respond to the question

^Eleven persons didn't respond to the question

Table 36 indicates that of the parents surveyed in March, 72 percent of them felt their child had been seen often enough by the teacherIn March only

counselor as compared to 70 percent in the June survey.

19 percent responded negatively and in June, 16 percent responded nega-

tively.

This appears to indicate a positive attitude toward the Teacher-

as Counselor Project and the guidance function.

Findings relating to Question #6

The data in Table 37 specifically relates to the teacher-

counselor's relationship with the child.

TABLE 37
"HAS THE TEACHER-COUNSELOR ESTABLISHED
lESHLTS OF THE PARENTAL RESPONSES MADE TO THE QUESTION,
A SATISFACTORY RELATIONSHIP WITH YOUR CHILD?"

Response Pattern
Tes
No
Don't Enow

f

#

Z

Difference
Between

B

A
March*

Total

June^

f

Z

ABB
Z

Z

86

28

55

90

8

5

3

5

9

8
6

78
14

12

83

3

8

3

5

3

6

question
•Twenty-five persons did not respond to the
question
^Fourteen persons did not respond to the
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Ninety percent of the parents surveyed in June
according to

Table 37 felt the teacher-counselor had established
a satisfactory
relationship with their child.

In March, 78 percent reacted favorably

with only five parents (14%) responding negatively.
parents (5%) replied negatively.

In June, three

An average of 86 percent positive

response for both surveys is a possible indication of a positive
attitude for the guidance function that was developed from the Teacher-as-

Counselor Project.

Findings relating to Question #7

The last question on the survey solicited comments about the

Teacher-as-Counselor Project at Monument Mountain Regional High School.

These comments were categorized by the investigator and described in
the following table.

TABLE 38
RESULTS OF THE PARENTAL RESPONSES MADE 10 THE QUESTION, "DO YOU HAVE ANY COMMENTS ABOUT THE
TEACHER-COUNSELOR PROJECT, POSITIVE OR NEGATIVE?"

June

March

Response Pattern

1.

Teacher-as-Counselor Project was a good Idea

«

Z

7

44

1

Z

19

^632

90Z

/

/

2.

Teacher-counselors were doing a good job

3

19

8

27

3.

Students have trouble communicating with teachers

1

6

1

3

4.

Want to talk to their child more about the project

4

25

-

-

5.

Students should choose their own counselors

1

6

-

-

6.

There should be more teacher-parent contact

-

-

2

7

Table 38 categorizes the comments made to the surveyors from
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the parents willing to comment on the Teacher-as-Counselor
Project and

the guidance function.

In March, 63 percent felt the Teacher-as-Counselor

Project was a good idea and that the teacher-counselor was doing a good
job.

Twenty-five percent of the parents wanted to talk to their child

more about the project.

In June, 90 percent of the parents responded

positively toward the project and the teacher-counselors.

None of the

parents wanted to talk with their child before commenting in June.

One

parent in the response added, "Teacher-as-Counselor Project was excellent,
even worth paying for."

The parental positive comments increased in

June from the March survey indicating that the group sessions as described
in Chapter III and IV with the teacher-counselors were effective.

The parent in the March telephone survey who commented that
"Students should choose their own counselor" also wrote a letter about
the project.

In the letter the parent praised the project and the

teacher-counselor her child had been assigned to.

However, the parent

constructively questioned, "Suppose the student and teacher-counselor

relationship didn’t develop satisfactorily?"

The investigator followed

this up with a phone call reassuring the parent that the child had an

option then to select another teacher-counselor.

This parent seemed

satisfied with the comment.
In summary, one of the teacher-aides commented following the

completion of the June telephone survey that the ninth grade parents were
of
certainly aware of the Teacher-as-Counselor Project just as a result

the telephone survey itself.

The responses in Table 25 indicated 100

percent participation by the parents in the June survey.

Increases in
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positive responses from the March survey
to the June survey appear to
indicate an improvement in positive
attitudes toward the guidance

function and the Teacher-as-Counselor
Project as shown by Tables 29,
37, and 38.

The structured telephone survey with its
personal contact

helped to develop this attitude and generate a
support for the project
as previously indicated by the investigator.

Presentation and Analysis of the Data
Relating to Objective Number Four

The fourth objective of the Teacher-as-Counselor Project was
to improve the relationship and understanding between teachers and

counselors and to generate a better understanding of the guidance function.

The major instrument for assessing this objective was the Teachers' Inventory of Guidance Awareness

The Inventory was administered to the nineteen teachers-ascounselors in the Monument Mountain Project and to twenty teachers from
the regular teaching staff at Monument Mountain Regional High School.
As was described earlier in Chapter IV, this instrument was administered

by the guidance director and the administration of the school district.
The Teachers' Inventory of Guidance Awareness presents thirty-

seven questions which are answered with "yes" or "no" responses.

These

items in the Inventory fall under one of eleven categories, the details
of which are presented in Figure 7.
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Number of
Questions
1.
2.
3.

4.
5.
6.
7.
8•
9.

10.
11.

Counselor-teacher conferences
Counselor-parent conferences
Counseling services: availability and use
Testing and appraisal: cumulative records
Orientation of new students
Research and evaluation:
follow-up studies
Educational and vocational information and planning
Personal and social development
Place of guidance program in school organization
Guidance staff services
Placement services
Total

Figure 7.
Awareness.

— Areas

3
3
6
9
3

1
5
2
3

1

1

37

of the Teachers* Inventory of Guidance

In Table 39 are presented the teacher-counselors' responses
and the regular teachers' responses to the Teachers' Inventory of

Guidance Awareness.

The items in the table are listed in a rank-order,

according to the percent of positive responses made by the teachercounselors.

The information in Table 39 also indicates the difference

in percent of positive responses between the teacher-counselors and

the regular teachers in the Monument Mountain Regional High School

ninth grade program.
As is illustrated by these data, the greatest percent of positive

response made by the teacher-counselors, for any one item, was 100 percent.
Seven of the items elicited a positive response of 100 percent from these
teacher-counselors.

The lowest percent of positive response from the

teacher-counselors, for any one item, is 16 percent.

O'Mahoney,
^Op. cit. Teachers' Awareness of Guidance, Terence J.

Harvard University.
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The greatest percent of positive response made
by the regular
teachers, for any one item, was also 100 percent.

Four of the items

elicited a positive response of 100 percent from
the regular teachers.
The lowest percent of positive response from the
regular teachers,
for any one item, is 11 percent.

Eighty-nine percent of the items elicited positive responses
from over one half of the teacher-counselors; while 62 percent of
the
items elicited positive responses from over one half of the regular

teachers

Twenty-six items (70 percent of the items) elicited a greater

percent of positive responses from the teacher-counselors than from the
regular teachers.

The greatest degree of difference for any one of these

twenty-six items was 83 percent.

Eight items (22% of the items) elicited a greater percent of

positive responses from the regular teachers than from the teachercounselors.

The greatest degree of difference for any one of these eight

items was eleven percent.
In the following sections are presented a more detailed analysis
of the teachers’ reactions to the items on the Teachers’ Inventory of

Guidance Awareness.

In these presentations, an analysis of the data is

made in the following manner:

a)

in the upper third of the ranking;

an analysis of the positive responses
b)

an analysis of the positive

responses in the lower third of the ranking;

c)

an analysis of the items

not in the upper third, but indicate successful results; and
analysis of other items in need of improvement.

d)

an

TABLE 39
RKcular tfachf.r rksponses to the teachers’ ikntntory
op

Rank

f

Question

I'Organlzed program available to all students

1

R.T.

T.C.

X

X

Difference

Category 1

7A

100

*u

3

23-In-service for staff in guidance services

79

100

21

10

3

16-Admlnlstrstlve support for guidance

7A

100

26

9

A

31-Cumulatlve records - growth pattern

58

100

+42

A

5

30-Planned program to meet Individual needs

70

100

30

5

3

2

6

9-Individual counseling part of guidance

100

100

-

7

25*-Cumulative record - accessible to teachers

100

100

-•

8

lO’^Materials on education provided for students

100

95

- 5

9

lA-Teachers* responsibilities in guidance defined

10
11

A
7

12

95

83

9

6-Placeinent services to assist students

89

95

6

11

^Guidance orient new students

79

95

16

5

12

24*Referrals of students to counselor

13

20~Discuss educational implications of subject field

lA

15

90

95

5

3

100

89

-11

7

22-Seek assistance of counselor for students

90

89

- 1

3

29-Students take advantage of guidance services

53

8A

31

3

16

A-Vocatlonal application of subject matter field

79

84

5

7

17

28*Counselor-parent conference concerning students

89

8A

- 5

2
7

18

27-Katerlals for occupational opportunities

88

84

- 4

19

12-Cooperatlve planning In evaluation of students

79

83

4

1

20

11-Knowledge of plans of students In your class

65

83

18

A

21
22

23
2A

25

53

82

29

A

17-lnformatlonal materials available to students for
personal development

11

82

71

8

19-Teachers take advantage of guidance

A1

82

+41

3

79

79

-

7

83

76

- 7

2

4

Q. Cumulative records - educational and vocational plans

7-Organlzed activities on planning students' careers

32-Conferences with parents concerning their child

26

IS-Standardized test results for teachers* use

33

68

35

27

13-Curoulative records - home and family background

25

67

42

4

25

67

42

1

28

2-Staff cooperatively planned guidance program

29

21-Cumulatlvc records - abilities and talents of students

33

67

34

4

30

26-Opportunlty - student group discussions

A8

59

11

8

31

58

27

1

25

52

27

A
9

31

32

5-Teachers and guidance - case conferences

36-Cumulatlve records - anecdotal records

33

18-Croup procedures used in guidance

53

52

- 1

37-Culdance Include research and evaluation

A1

A8

7

6

3A

35-Parents Informed of standardized test results

AO

33

- 7

2

35

33-Actlvltlcs to help develop good study habits

28

32

3

5

36

34-Summarles of test data provided for teachers

11

16

5

4

37
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Analysis of the positive responses
In the upper third of the ranking
The upper third of the ranking consists of the twelve items in
the Inventory which elicited positive responses from the greatest percent

of the teacher-counselors.

As is indicated in Table 39, the percent of

positive responses from the teacher-counselors for these top twelve items
range from 95 percent to 100 percent.

Seven items elicited positive

responses from 100 percent of the teacher-counselors; while five items

elicited positive responses from 95 percent of the teacher-counselors.
The percent of positive responses from the regular teachers
for the twelve upper-ranked items range from 12 percent to 100 percent.

Three items elicited positive response from 100 percent of the regular
teachers; while nine items elicited positive responses from 90 percent
to 12 percent of the regular teachers.

These twelve items, representing the upper third of the positive
responses on the Inventory, are clustered under one of six separate

categories on which the Inventory focused.
by these items are,
c)

a)

counseling services,

orientation of new students,

school organization,
planning,

f)

e)

The six categories represented

d)

b)

testing and appraisal,

place of guidance program within

educational and vocational information and

guidance staff services, and

g)

placement services.

on
The results presented in Table AO are focused specifically

"Counseling Serthe upper-ranked items falling within the category of

vices."

to
There are a total of six questions on the Inventory relating

this category.
ing.

rankThree of these items are in the upper third of the

groups, the teacher-as
As is indicated from the data in Table 40, both
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counselors and the regular teachers, felt that individual counseling

was part of the current guidance program.

According to the data, 90

percent of the regular teachers and 95 percent of the teachers-ascounselors made referrals to the regular school counselor.

To the

question, "Is an organized program of guidance available to all students?"

there was a 100 percent positive reaction by the teachers-as-counselors,

compared to 74 percent of the regular teachers.
reactions between the two groups reached a

^.02

The difference in the
level of statistical

significance (t = 2.58).

TABLE 40

A COHPARISON OF THE TEACHER-COUNSELOR REACTIONS WITH THE REGULAR TEACHERS REACTIONS TO THE
BlGirER RANKED ITEMS FOCUSED SPECIFICALLY ON THE CATEGORY OF "COUNSELING SERVICES - AVAILABILITY
AND USE"

Percent of Responses

Monument Mountain Survey

Statement of the Question
and (N for N.E. Survey)

Response
Pattern

Is an organized program of
guidance available to all

Yes

students?
(N-2429 - N.E. Survey)

No

Is Individual counseling of
students part of the guidance
program?
(N-2368 - N.E. Survey)

Do you make referrals of
students to the school
counselor?
(N-2318 - N.E. Survey)

• P

>

.02

<

.01

Yes
No

Yes
No

N.E.
Survey

A
Regular
Teachers

B

T.C.

Teachers

Difference
Between
A & B

(N-20)
Z

(N-19)
Z

Z

97

74

100

+26

3

26

0

98

100

100

2

0

0

97

90

95

3

10

5

Z

Level
of Significance
.02*

0

08

+ 5

ns

(t - 2.58)

the teachers’ reactions
In Table 41 are presented the results of

on the category of "Testing and
to the upper-ranked items focused
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Appraisal."

TABLE 41

Percent of Responses

Monument Mountain Survey

A
Statement of the Question
and (N for N.E. Survey)

Are the cumulative records
of students accessible to
teachers in your building?
(N-2327 - N.E. Survey)

Do the cumulative records
show an educational growth
pattern of students?
(N“2219 - N.E. Survey)

*

P>

.001

Response
Pattern

N.E.
Survey

B

Regular
Teachers

T.C.

(N-20)

(N=19)

Z

Teachers

Z

Z

Z

Yes

98

100

100

No

12

0

0

Yes

95

58

5

42

No

100
,

Difference
Between
A & 6

0

+42

Level
of significance

na

.001*

0

(t - 3.70)

According to the data in this table there are two questions,
of the nine questions, that relate to tests and appraisal in the upper

third of the ranking.

Both groups provided a 100 percent positive

response to the question of the accessibility of cumulative records to
teachers at Monument Mountain Regional High School.

One hundred percent

of the teacher-counselors indicated that the cumulative records provided

an educational growth pattern of students.

Only 58 percent of the regular

teachers reported positively to this question.

The difference between

the two groups in their positive responses to this question was significant
at the

>.001 level

(t = 3.70).

These results indicate that the teacher-

counselors have a greater awareness of this aspect in the use of cumulative records.
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In Table 42 are presented the results of the
teachers' responses
to the upper-ranked items focused on the
category of "Orientation of

New Students,"

TABLE 42

A COMPARISON OF THE TEACHER-COUNSELOR REACTIONS WITH THE REGULAR TEACHERS
REACTIONS TO THE
HIGHER RANKED ITEMS FOCUSED SPECIFICALLY ON THE CATEGORY OF "ORIENTATION
OF NEW STUDENTS"

Percent of Responses

Monument Mountain Survey

Statement of the Question
and (N for N.E, Survey)

Response
Pattern

Have guidance services been
provided to orient new
students In the school?
(N-2365 - N.E. Survey)

Is help given to students In
planning an educational program to meet individual needs?
(N-2321 - N.E. Survey)

* P

>

.01

<

.001

Yes
No

Yes
No

N.E.
Survey
2

A
Regular
Teachers
(N-20)
2

B
T.C.
Teachers
(N=19)
2

96

79

95

4

21

5

97

70

100

3

30

0

Difference
Between
2

Level
of signlf Icance

+16

ns

+30

.01*

A & B

(t " 2.92)

There are a total of three questions in the Inventory that relate
to this category.

ing.

Two of these items are in the upper third of the rank-

As is illustrated by the data in Table 42, 95 percent of the

teacher-counselors indicate that guidance services are provided to orient

new students in the school; while 79 percent of the regular teachers

perceive this to be true.
is a

According to the guidance director, there

program of orientation of new students and it might be that the

regular teachers don't understand what is involved in the orientation
program.

One hundred percent of the teacher-counselors responded

positively that planning to meet individual needs was taking place in
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the guidance program.

Seventy percent of the regular teachers surveyed

gave a positive response to the same item.

The difference of 30 percent

is significant at the ^.01 level (t = 2.92).

These results indicate

that the teacher-counselors have a stronger belief, than the regular

teachers, that the guidance program is providing assistance to the

students in planning an educational program to meet the students'

individual needs.
In Table 43 are presented the results of the teachers' reactions
to the upper-ranked items focused on the category of "Place of Guidance

Program Within the School Organization."
There are a total of three items on the Inventory relating to
this category.

ranking.

Two of these items fall within the upper third of the

The data in Table 43 indicate that all of the teacher- counselors

(100%) feel that the administrative staff supported and assisted in the

development of the guidance program.

This is compared to a 74 percent

positive response from the regular teachers.

There was a 95 percent

positive response by the teacher-counselors to the question, "Are teacher
responsibilities in the guidance program clearly defined and understood?"

while only 12 percent of the regular teachers responded positively to
this question.
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TABLE 43

A COMPARISON OF THE TEACHER-COUNSELOR REACTIONS WITH THE REGULAR TEACHERS REACTIONS
TO THE
HIGHER RANKED ITE>!S FOCUSED SPECIFICALLY ON THE CATEGORY OF "PLACE OF GUIDANCE
PROGRAM
WITHIN SCHOOL ORGANIZATION"

Percent of Responses

Monument Mountain Survey

Statement of the Question
and (N for N.E. Survey)

Does the administrative staff
support and assist In the
development of the guidance
program?
(N"2294 - N.E. Survey)

Response
Pattern

Yes

B
T.C.

(N-20)

(N=19)
Z

2

Z

Teachers

95

74

100

5

26

0

Yes

90

12

95

No

10

88

5

No

Are teacher responsibilities
in the guidance program
clearly defined and understood?

N.E.
Survey

A
Regular
Teachers

Difference
Between
Z

Level
of significance

+26

.02*

+83

.001**

A & B

(N-2337 - N.E. Survey)

* P
** P

>

>

<

.02
.001

.01
(t - 2.58)
(t = 9.07)

These results indicate that the teacher-counselors have a far
greater belief, than the regular teachers, that the teachers' responsi-

bilities in the guidance program are clearly defined and understood.

The

difference in reactions, between the participants and non-participants
of the Teacher-as-Counselor Program, to this item, appears to be one of
the most significant in the entire study.

In Table 44 are presented the results of the teachers' reactions
to the upper-ranked item falling within the category of "Educational and

Vocational Information and Planning."
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TABLE

A

A COMPARISON OF THE TEACHER-COUNSELOR REACTIONS WITH THE REGULAR TEACHERS REACTIONS TO THE
HIGHER RANKED ITEMS FOCUSED SPECIFICALLY ON THE CATEGORY OF "EDUCATIONAL AND VOCATIONAL
INFORMATION AND PLANNING"

Percent of Responses

Monument Mountain Survey

Statement of the Question
and (N for N.E. Survey)

Response
Pattern

Are Informational materials
on education provided for
students?
(N”2357 - N.E. Survey)

N.E.
Survey
Z

Yes
No

A
Regular
Teachers

T.C.

(N-20)
Z

(N-19)
Z

B

Difference
Between
A A B

Teachers

98

100

95

2

0

5

Level
of slgnlf Icance

Z

-5

Only one item, of the five that relate to this category, is in
the upper third of the ranking.
to this item,

All of the regular teachers responding

(100%) indicated that informational materials on education

were provided for the students.

Ninety-five percent of the teacher-

counselors felt that these materials were provided.
In Table 45 are presented the results of the teachers' reactions
to the upper-ranked item falling within the category of "Guidance Staff

Services

."

TABLE

A

REGULAR TEACHERS REACTIONS TO THE
A COMPARISON OF THE TEACHER-COUNSELOR REACTIONS WITH THE
"GUIDANCE STAFF SERVICES
OF
CATEGORY
IHE
ON
SPECIFICALLY
FOCUSED
ITEMS
FANNED
HIGHER
Percent of Responses
Monument Mountain Survey
;

statement of the Question
end (N for N.E. Survey)

N.E.
Survey

Response
Pattern

Do you have an In-servlcc
education program for the staff
In guidance services?
(N-2290 - N.E. Survey)

>

.05

<

.02

(C - 2.2A)

T.C.

(N-20)

(N-19)

Teachers

Difference
Between
A A B
Z

Z

Z

Z

Yes

8A

79

100

No

16

21

0

\
* P

B

A
Regular
Teachers

+21

Level
of sign!f Icance

.05*
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According to the data on Table 45, 100 percent of the teachercounselors responded positively to the question related to in-service

education for the staff.

Seventy— nine percent of the regular teachers

responded positively to the same item.

While an extensive in-service

program for the teacher-counselors was in progress, there was some
in-service training for the regular teachers going on at the same time.

According to the guidance director, the regular teachers might have
considered these sessions as orientation and not in-service.
The results presented in Table 46 are focused specifically on
the upper-ranked item falling within the category of "Placement Services."

TABLE 46

A COMPARISON OF THE TFJiCHER-COUNSELOR REACTIONS WITH THE REGULAR TEACHERS REACTIONS TO THE
HIGHER RANKED ITEMS FOCUSED SPECIFICALLY ON THE CATEGORY OF "PLACEMENT SERVICES"
Percent of Responses
Monument Mountain Survey

Statement of the Question
and (N for N.E. Survey)

Are placement services provided to assist students to
obtain additional education
or training?

Response
Pattern

Yes
No

N.E.
Survev

A
Regular
Teachers

B
T.C.

(N-20I

(N=19)
Z

Teachers

Z

Z

95

89

95

5

11

5

Difference
Between
A 5 B
Z

Level
of slgnlf Icance

+6

ns

(N-2334 - N.E. Survey)

Both the regular teachers (89%) and the teacher-counselors (95%)
question
gave a relatively high percent of positive response to the only
in this category.

The regular staff and the teacher-counselors felt

obtain addithat placement services are provided to assist students to

tional education or training.
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In summary, in this section a detailed analysis has been
made

of the twelve items representing the upper third of the
ranking of posi-

tive responses made by the teacher-counselors on the Teachers'
Inventory

Guidance Awareness.

These twelve items represent seven separate

categories on which the Inventory focused.

counseling services,
students,

b)

These categories are

testing and appraisal,

c)

a)

orientation of new

place of guidance within the school organization,

d)

cational and vocational information and planning,
services, and

g)

f)

e)

edu-

guidance staff

placement services.

Of these twelve items, seven items elicited positive responses
from 100 percent of the teacher-counselors; and five items elicited

positive responses from 95 percent of the teacher-counselors.
The item which elicited the greatest difference in percent of

positive responses between the teacher-counselors and the regular teachers
was, "Are teachers' responsibilities in the guidance program clearly defined

and understood?"

The teacher-counselors provided an 83 percent greater

positive response for this item than did the regular teachers.
Five of the remaining upper- ranked items elicited a statistically

significant higher percent of positive response from the teacher-counselors
than from the regular teachers.

These questions are:

a)

organized program of guidance available to all students?"

"Is an
b)

tive records show an educational growth pattern of students?

Do cumulac)

Is help

given to students in planning an educational program to meet individual

needs?"

d)

"Does the administrative staff support and assist in the

development of the guidance program?" and

e)

"Do you have an in-service

178

education program for the staff in guidance
services?"

Analysis of the positive responses
in the lower third of the ranking
In this section the analysis of the data will
concentrate on the

twelve items which fall in the lower third of the Inventory,
as determined
by the percent of positive responses made by the
teacher-counselors.

As

is indicated by the data in Table 39, the percent of positive
responses

made by the teacher— counselors for these twelve lower— ranked items range
from 68 percent to 16 percent.

The percent of positive responses from

the regular teachers for these twelve lower-ranked items range from
53 percent to 11 percent.

Each of these twelve items, representing the lower third of the

positive responses on the Inventory, are clustered under one of seven
separate categories on which the Inventory focused.
represented by these items are:

a)

counselor-teacher conferences,

ing and appraisal - cumulative records,
d)

orientation of new students,

and social development, and

zation.

g)

e)

The seven categories

c)

b)

counselor-parent conferences,

research and evaluation,

f)

personal

place of guidance in the school organi-

In the following tables are presented the results of the

students’ responses to the items in each of these seven categories.

The results presented in Table 47 are focused specifically on
the lower-ranked items falling within the category of "Counselor-

Teacher Conferences."

test-
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TABLE 47

A COMPARISON OF THE TEACHER-COUNSELOR REACTIONS WITH THE REGULAR TEACHERS PilACTIONS
TO THE
lower ranked ITEMS FOCUSED SPECIFICALLY ON THE CATEGORY OF "COUNSELOR-TEACHER
CONFERENCES"
Percent of Responses
Monument Mountain Survey

Statement of the Question
and (N for N.E. Survey)

Have you participated with
the counselor and other
teachers in case conferences
concerning students?

Response
Pattern

Yes

N.E.
Survey
Z

A
Regular
Teachers

T.C.

(N-20)
Z

(N=19)
Z

B

Teachers

94

31

58

6

69

42

Yes

86

25

67

No

14

75

33

No

Difference
Between
A & B
Z

Level
of slgnlf Icance

+27

ns

+42

.01*

(N»2482 - N.E. Survey)

Has the staff cooperatively
planned the guidance program?
(N-2374 - N.E. Survey)

* P

>

.01

<

.001

(t - 2.85)

Two questions, of the three items in the category of counselor-

teacher conferences, appear in the lower third of the ranking.

Fifty-

eight percent of the teacher-counselors have participated with the

guidance counselors and other teachers in case conferences concerning
students; while 31 percent of the regular teachers have participated
in this type of conference.

In commenting on the results of this item,

the Director of Guidance feels that 100 percent is not necessary; since

only special problems may require case conferences.

Sixty-seven percent of the teacher-counselors felt the staff
cooperatively planned the guidance program; while 25 percent of the

regular teachers felt this to be true.

between the two groups to this item
(t = 2.85).

is

The difference in the reactions
significant at the ^.01 level

However, the low percent of positive response from the
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teacher-counselors to this item is difficult to understand, since the

Teacher-as-Counselor Project was cooperatively planned and evaluated.
In Table 48 are presented the results of the teachers' reactions
to the lower-ranked items falling within the category of "Testing and

Appraisal - Cumulative Records."

TABLE «8

A COMPARISON OF THE TEAQIER-COUNSELOR REACTIONS WITH THE REGULAR TEACHERS REACTIONS TO THE
LOWER RANKED ITEMS FOCUSED SPECIFICALLY ON THE CATEGORY OF "TESTING AND APPRAISAL CUMULATIVE RECORDS"

Percent of Responses

Monument Mountain Survey

Statement of the Question
and (N for N.E. Survey)

Response
Pattern

N.E.
Survey
X

A
Regular
Teachers
(N-20)
X

B

T.C.
Teachers
(N-19)

Difference
Between

X

X

A & B

Level
of slgnl'
f

Icance
.01**

Do cumulative records contain
Information which Indicates
special abilities or talents
of students?
(N-2280 - N.E. Survey)

Do cumulative records contain
Information about the home
and family background of the
student?
(N-2309 - N.E. Survey

Are standardized test results
Interpreted for teacher use?
(N-2338 - N.E. Survey)
Do cumulative records contain
anecdotal reports or summaries
of student progress written by
teachers?
(N-2246 - N.E. Survey)

Are teachers provided with
summaries of Important data
from records on tests?

>

.05

<

.02

> .01 < .001
> .05 < .02

94

33

67

6

67

33

Yes

90

25

67

No

10

75

33

Yes

94

33

68

6

67

32

Yes

85

25

52

No

15

75

48

Yes

91

11

16

9

89

84

No

No

No

(N-2304 - N.E. Survey)

* P
** P
*** P

Yes

(t -

2.17)

(t -

2.85)

(t - 2.27)

.05*

+34

+42

+35

.05**'

+27

ns

+

ns

5
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Of the nine questions in this category, five
of the items are

represented in the lower third of the ranking of
positive responses.
For all of the items in this table, the teacher-counselors
provided a
greater positive response than did the regular teachers.

The items

dealing more specifically with cumulative records focus
on special
abilities of student, home and family background, and anecdotal
reports
by teachers.

For two of these items, the differences in reactions,

between the teacher-counselors and the regular teachers, reached a level
of statistical significance.

According to the guidance director, those teachers who make use
of cumulative records, would have found this information available on

each student.

The data would appear to indicate the need for a group

session focused on the use of cumulative records.
In the discussion of the results related to Objective

//I,

it

was found that the use of test results received a low positive response
by the students.

The results in Table 48 relating to the use of tests,

indicate that the regular teachers responded with a low positive response
(33%).

It would also appear,

from these data, that teachers and teacher-

counselors have not been provided with sufficient information on tests and

interpretation of standardized test results.

This is an area that should

be considered for further investigation, as it relates to the total school
program.
In Table 49 are presented the results of the teachers' reactions
to the lower-ranked item falling within the category of "Counselor-

Parent Conferences."
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TABLE 49

A COMPARISON OF THE TEACHER-COUNSELOR REACTIONS WITH THE REGULAR TEAQIERS REACTIONS TO THE
LOWER RANKED ITEMS FOCUSED SPECIFICALLY ON THE CATEGORY OF "COUNSELOR-PARENT CONFERENCES"

Percent of Responses
Monument Mountain Survey

Statement of the Question
and (N for N.E. Survey)

Response
Pattern

Are parents Informed of
their childrens' standardIzed test results?
(N-2203 - N.E. Survey)

A
Regular
Teachers

N.E.
Survey

(N=20)

B
T.C.
Teachers
(N-19)
Z

Z

Z

Yes

81

40

33

No

19

60

67

Difference
Between
Z

Level
of signlf Icance

-7

ns

A & B

These data indicate that both groups had a low positive response
to this question of informing parents of their childs

results.

'

standardized test

The guidance director informed the investigator that tests'

results in the past have only been used if the results were relevant to
the purpose of the conference or specifically requested.

This is an

area that appears to be in need of further investigation.
The results presented in Table 50 are focused on the lower-ranked

item falling within the category of "Orientation of New Students."

TABLE 50

A COMPARISON OF THE TEACHER-COUNSELOR REACTIONS WITH THE REGULAR TEAQIERS REACTIONS TO TOE
LOWER RANKED ITEMS FOCUSED SPECIFICALLY ON THE CATEGORY OF "ORIENTATION OF NEW STUDENTS"

Percent of Responses

Monument Mountain Survey

A

Statement of the Question
and (N for N.E. Survey)

Are organized activities
provided to assist students
in developing good study
habits?
(N-2306 - N.E. Survey)

Response
Pattern

N.E.
Survey

Regular
Teachers
(N»20)

B

T.C.
Teachers
(N-19)

Z

Z

Z

Yes

89

28

32

No

11

72

68

Difference
Between
A & B
Z

-4

Level
of signlf Icance

ns
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According to the data in Table 50 only 32 percent of the teachercounselors, and 28 percent of the regular teachers responded positively
to the question related to organized activities to develop good
study

habits for students.

At the present time there isn’t a program at

Monument Mountain Regional High School to assist students
habits.

to develop study

According to the guidance director, a program was attempted in

1970 and proved unsuccessful.

There is a strong feeling by the guidance

staff that the best place for a program like this is in the classroom
situation.
In Table 51 are presented the results of the teachers’ reactions
to the lower-ranked item within the category of "Research and Evaluation."

TABLE 51
A COMPARISON OF THE TEACHER-COUNSELOR REACTIONS WITH THE REGULAR TEACHERS REACTIONS TO THE
LOWER RANKED ITEMS FOCUSED SPECIFICALLY ON THE CATEGORY OF "RESEARCH AND EVALUATION - FOLLOW-UP
STUDIES"

Percent of Responses

Monument Mountain Survey

Statement of the Question
and (N for N.E. Survey)

Does the current guidance
program Include research and
evaluation studies?
(N-2181 - N.E. Survey)

Response
Pattern

^ea

No

N.E.
Survey

A
Regular
Teachers
..

B
T.C.
Teachers
(N=19)

Z

Z

92

41

48

8

59

52

Z

Difference
Between
A & B
Z

+7

Level
of slgnlf Icance

ns

The data in this table indicate that 41 percent of the regular
current
teachers and 48 percent of the teacher-counselors feel that the
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guidance program includes research and
evaluation studies.

In the

district, surveys are done annually on
the previous year’s graduates.

Other than this type of study, the guidance
department has not included
research and evaluation studies in the program.
The category of "Personal and Social Development"
is represented

by the lower- ranked item presented in Table
52.

TABLE 52

A COffi’ARTSON OF THE TEAQIER-COUNSELOR REACTIONS WITH THE REGULAR TEADIERS REACTIONS TO THE
LOWER RANKED ITEMS TOCUSED SPECIFICALLY ON THE CATEGORY OF "PERSONAL AND SOCIAL DEVELOPMENT"

Percent of Responses

Monument Mountain Survey
A

Statement of the Question
and (N for N.E. Survey)

la an opportunity provided
for groups of students to
dlecuss matters of concern
to them?
(N-2327 - N.E. Survey)

Response
Pattern

Yes
No

N.E.
Survey
Z

Regular
Teachers
(N-20)
Z

B

T.C.
Teachers

Difference
Between
Z

Level
of significance

+11

oa

A & n
Z

92

A8

59

B

52

A1

Fifty-nine percent of the teacher-counselors indicate that an

opportunity was provided for groups of students to discuss matters of
concern to them; while the same item elicited a positive response
from 48 percent of the regular teachers.

The guidance department

indicated that this area, and the area concerned with group procedures

will receive continual emphasis.

The lower-ranked item, related to

the use of group procedures, is presented in the following table

(Table 53).

This item falls under the category of "Place of Guidance

Program in School Organization."
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TABLE 53

A COMPARISON OF THE TEACHER-COUNSELOR REACTIONS

VfITH

THE REGULAR TEACHERS REACTIONS TO THE

lOVfER RANKED ITEMS FOCUSED SPECIFICALLY ON THE CATEGORY OF "PLACE
OF GUIDANCE PROGRAM IN

SCHOOL ORGANIZATION"

Percent of Responses

Monument Mountain Survey

Statement of the Question
and (N for N.E. Survey)

Are group procedures used
in the gvildance program?
(N>2207 - N.E. Survey)

Response
Pattern

Yes
No

N.E.
Survey

A
Regular
Teachers
(N»20)

X

Z

B

T.C.
Teachers
(N-19)
Z

86

53

52

U

47

^8

Difference
Betveen
A & B
Z

-1

Level
of sign:
f Icance

oa

As is indicated from the data in this table, approximately 50

percent of the members of both groups perceive that group procedures are
used in the guidance program.

Again, the Director of Guidance has

stated that the guidance department, with the teaching staff, will

continue to give the area of group procedures continual emphasis.

Analysis of items not in upper third or
lower third but have significance
There are three items, representing two categories, which
elicited a statistically significant difference in positive responses

between the teacher-counselors and the regular teachers.

These items

ranking.
do not appear in the upper third or the lower third of the

reactions
In Table 54 are presented the results of the teachers’

category of "Counseling
to two of these items which fall within the

Services - Availability and Use Of.
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TABLE 54

A COMPARISON OF THE TEACHER-COUNSELOR REACTIONS WITH THE REGULAR TEACHERS REACTIONS
TO THE
ITEMS NOT IN THE HIGHER RANKING OR LOWER RANKING BUT HAVE SIGNIFICANCE SPECIFICALLY
FOCUSED
ON THE CATEGORY OF "COUNSELING SERVICES - AVAILABILITY AND USE OF"

Percent of Responses
Konmnent Mountain Survey
;

statement of the Question
and (N for N.E. Survey)

Response
Pattern

Do students accept and take
advantage of the guidance
services offered?

Yes
No

N.E.
Survey
Z

A
Regular
Teachers
(N=20)
Z

B

T.C.

Teachers
(N-19)

Difference
Between
A & 3

Z

96

53

84

4

47

16

94

41

82

6

59

18

Z

Level
of sign!f icance

+31

.05*

+41

.01**

(N-2522 - N.E. Survey)

Do teachers accept and take
advantage of the guidance
services offered?
(N=2522 - N.E. Survey)

* P

P

>
>

.05

.01

Yes
No

<

(t - 2.10)
.02
(t - 2.70)

According to the data in Table 54, the teacher-counselors had
a positive response of 84 percent; compared to a 53 percent positive

response by the regular teachers, to the question relating to students

accepting and taking advantage of the guidance services offered.

The

difference in positive responses between the two groups reached a
statistical level of significance of >.05

(t = 2.10).

Eighty-two percent of the teacher-counselors felt that teachers

accepted and took advantage of the guidance services offered.

Only

the
41 percent of the regular teachers indicated a positive reaction to

same item.

The difference in positive responses between the two groups

reached a statistical level of significance of >.01

(t = 2.70).

These results indicate that the teacher-counselors possess a
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greater belief, than do the regular teachers, that the students accept
and take advantage of the guidance services; and that the teachers accept

and take advantage of the guidance services offered.
In Table 55 are presented the results of the teachers' reactions
to the item dealing with the availability of materials concerning personal

and social development.

TABLE 55

A COMPARISON OF THE TEACHER-COUNSELOR REACTIONS WITH THE REGULAR TEACHERS REACTIONS TO THE
ITEMS NOT IN THE HIGHER RANKING OR LO’WER RANKING BUT HAVE SIGNIFICANCE SPECIFICALLY FOCUSED
ON THE CATEGORY OF "PERSONAL AND SOCIAL DEVELOPMENT"

Percent of Responses

Monument Mountain Survey

Statement of the Question
and (N for N.E. Survey)

Are Informational materials
available to students concernlng personal and social
development?

Response
Pattern

Yes
No

N.E.
Survey

A
Regular
Teachers
(N=20)

B
T.C.
Teachers
(N=19)

Z

2

Z

94

11

82

6

89

18

Difference
Between
Z

Level
of sign!f Icance

471

.001*

A & B

(N-2297 - N.E. Survey)

• P

>

.001

(t - 6.03)

The data in Table 55 indicate significance in that 82 percent of
the teacher-counselors responded positively to the question concerning

informational material being available to students relating to personal
teachers
and social development; while only 11 percent of the regular

gave a positive response for the same item.

The differences in the

positive responses between the two groups was 71 percent.

These results

more aware than
indicate that the teacher-counselors are significantly

dealing with personal
the regular staff of the availability of materials
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and social development.
In summary, the investigator has
presented an analysis of those

items which have elicited a significant
difference in positive responses

between the two groups; but do not appear
in the upper third or lower
third of the ranking. These areas are

important as they indicate some

areas of strength of the teacher-counselors;
and areas in need of

improvement for the regular teachers.

Analysis of areas in
need of improvement
In this section is presented a further analysis of the
data

that meets both criteria of;

1) not appearing in the lov;er or upper

third of the ranking, and

the investigator and guidance director

2)

feel warrant further improvement and emphasis at Monument Mountain

Regional High School.

Four items, representing two categories, meet

both of these criteria.
In Table 56 are presented the teachers' reactions to the items

falling within the category of "Testing and Appraisal - Cumulative

Records ."
TABl.E 56

A COMPARISON OF THE IT'.ACHER-COUNSELOR REACTIONS WITH THE REGULAR TEACHERS REACTIONS TO THOSE
ITEMS THAT IXET THE CRITERIA FOR IMPROVEMENT SPECIFICALLY FOCUSED ON THE CATEGORY OF
"TESTING AND APPRAISAL - CUMULATIVE RECOrO)S"

Percent of Responses
Monument Mountain Survey

Statement of the Question
and (N for N.E. Survey)

Do cumulative records contain
information about the educatlonal and vocational plana
for students?
(N-2289 - N.E. Survey)
Do you know the educational
and vocational plans of the
students In your class?
(N-2349 - N.E. Survey)

Response
Pattern

N.E.
Survey

A
Regular
Teachers
(N=20)

B
T.C.
Teachers
(N-19)

1

1

92

53

82

8

47

18

Yes

8A

65

83

No

16

35

17

Yes

No

1

Difference
Between
A & B
Z

Level
of signlflcance

+29

ns

+18

ns
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The investigator and the guidance director selected
two additional
items, from the category of tests and appraisal,
that need improvement.

Of particular interest are the positive responses
relating to the use of
cumulative records of students.

Only 65 percent or less of the regular

staff know about the educational and vocational plans
of students from
the cumulative records, or from the students in their class.

In light

of the present emphasis on career education and career and occupational
plans, interest and family backgrounds are vital to understanding and

helping students formulate future plans.

This is not meant to be mis-

interpreted as a means to develop a caste system but a use of information
to help students and staff.

Otherwise the investigator might ask,

"Why

have cumulative records at all?"
The teacher- counselors, throughout the in-service program and

throughout their participation in the Teacher-as-Counselor Program

made greater use of the cumulative records.

It would appear that addi-

tional in-service is necessary for the entire staff, stressing the content
of cumulative records, and the possible uses of these records.

In

addition, the in-service program should include an interpretation of

standardized test results.

Summaries of important test data should be

provided for the teachers, to help the teachers to better understand
the talents and abilities of their students.
In Table 57 are presented the results of the teachers' reactions
to the items focused on the category of "Educational and Vocational

Information and Planning."

\
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TABLE 57
A COMPARISON OF THE TEACHER-COUNSELOR REACTIONS WITH THE REGULAR TEACHERS REACTIONS TO THOSE
ITEMS THAT MEET THE CRITERIA TOR IMPROVEMENT SPECIFICALLY FOCUSED ON THE CATEGORY OF
"EDUCATIONAL AND VOCATIONAL INFORMATION AND PLANNING"

Percent of Responses

Monument Mountain Survey

1

Statement of the Question
and (N for N.E. Survey)

Response
Pattern

Do you discuss with your
students the vocational appllcation of your subject matter
field?
(N«2363 - N.E. Survey)

Are organized activities
provided to assist students
in planning careers?
(N-2340 - N.E. Survey)

N.E.
Survey

Yes
No

Yes
No

X

A
Regular
Teachers

T.C.

Teachers

Difference
Between

(N-20I

(N-19)

—AJLJS

B

Level
of slgnlf Icance

Z

Z

Z

91

79

84

+5

D8

9

21

16

93

79

79

0

08

7

21

21

Even though these two items were ranked 16th and 24th, with a
relatively high percent of positive responses from both groups, the

investigator and guidance director feel that these two important questions
should be stressed further with the staff.

It is pertinent that the

teacher continues to discuss the vocational application of their respective subject areas, particularly with the present student and parent

interest in occupations.

At the same time, the guidance department,

together with other departments in the school should organize activities
to provide assistance for students in planning careers.

Related findings to Objective J4
As stated previously, in Chapter IV, the teacher-counselors

were requested to provide written responses to four questions related

191

to the project.

One of these questions was, "Has your attitude
towards the

guidance program changed as a result of your
participation in the

Teacher-as-Counselor Project?"

Sixteen, of the nineteen teacher-

counselors, felt their attitude had improved toward the
guidance

function.

The remaining three participants stated they had a positive

attitude to begin with, and the project reinforced it.

Seventy-four

percent (14 teacher-counselors) of the teacher-counselors felt they had
a better understanding of the guidance function.

Fifty-three percent

(10 teacher— counselors) stated that they had developed a new awareness

and understanding of the guidance function, and the difficulties and

problems the guidance counselors face daily.

The three guidance counselors were asked by the investigator
in a structured interview, "What do you see as a positive outcome of the

program?"

All three of the counselors stated that the communication

within the staff had improved.

They became better acquainted with the

teacher-counselors, and a favorable relationship developed.
opinion, the in-service program and the teacher-counselors

,

In their
by actually

taking part in the guidance function, developed a greater understanding
of the guidance program at Monument Mountain Regional High School.

Since the termination of the Teacher-as-Counselor Project,
the investigator and guidance director met with the teacher-counselors

and they have indicated a desire to continue the teacher-counselor

program for the ninth grade students.

Two teachers asked to be relieved

from participating in the project and five additional teachers requested
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an opportunity to serve as a teacher-counselor.

The entire group of

teacher-counselors requested they have the opportunity to counsel the
incoming ninth grade for the 1972-73 school year.
In September, 1972, the investigator and the guidance director

discussed the Teacher-as-Counselor Project with the Searles Middle
School staff (grades

7

and 8)

.

Nineteen teachers of the twenty-two

regular staff volunteered to start a Teacher-as-Counselor Program for
the incoming 7th grade.

An in-service program has started and the

counseling program is expected to start in November, 1972.

CHAPTER

VI

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

The major objectives of this study were:

1)

to identify

the principal actors and incidents influencing the inception and imple-

mentation of the Teacher-as-Counselor Project at Monument Mountain
Regional High School,

2)

to determine the relative effectiveness of

the program in meeting the four selected objectives of the Monument

Mountain Project.
Specifically, the study was an attempt to determine the

attitude of the students as they relate specifically to guidance

utilizing the post test only quasi-experimental design with the
Students' Inventory of Guidance Awareness.

Two closed open-ended

telephone surveys were used to determine the parents' awareness toward
the effectiveness of the Teacher-as-Counselor Project.

A "weekly log"

was developed and implemented to determine the type and amount of
counseling performed.

The teacher-counselors' results on the

Teachers' Inventory of Guidance Awareness were compared to twenty
teachers not involved in the Monument Mountain Project in an attempt
to determine the attitudinal change if any of the teacher-counselors

toward the guidance function.

Interviews of the regular guidance

counselors were conducted to determine how they perceived their role
in relation to the Teacher-as-Counselor Project.

From the conclusions

developed from this project, the investigator is to prepare an assessof
ment report of the project and make recommendations for the future
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the Teacher-as-Counselor Project to the
Berkshire Hills Regional

School District Committee.
In the previous chapter the findings were
presented and

analyzed.

In the present chapter the purposes and methodology
used

in the study will be reviewed and a summary of
the results will be

presented.

At the completion of the summary of each objective,

conclusions for each objective reached from these findings will
be
presented.

The recommendations based upon the findings and conclusions

of this study will then be set forth.

The Method

The investigator incorporated two types of designs:
study method, and

2)

1)

a case

a multifaceted assessment design.

The use of the case study method

Data from different sources was analyzed in order to describe
the planning, organization and implementation of the Monument Mountain

Project.

This data was presented in a narrative form utilizing this

background material from various sources such as:
pondence from the Superintendent’s office,
teacher-counselors and guidance counselors,
in-service programs,

4)

2)

3)

Berkshire Hills Regional School Committee,

8)

7)

memos and corres-

minutes of meetings of

material selected for

materials generated for the guidance depart-

ment at Monument Mountain Regional High School,

school officials,

1)

6)

5)

minutes from the

interviews with local

interviews with students involved in the project,

discussions with the Student Advisory Council, and

9)

discussions

with the staff involved in the Teacher-as-Counselor Project.
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The use of the assessment design
The second phase of the study incorporated a multifaceted

assessment design.

These assessment approaches were used to determine

the effectiveness of the Monument Mountain Project on meeting the four

objectives.

Objective

To increase students* awareness of guidance

//I

particularly those areas reported negatively
by the New England Assessment Project.

In June, 1972, the Students* Inventory of Guidance Awareness

was administered to all of the ninth grade students (227) involved
in the Teacher-as-Counselor Project.

New England Assessment Project.

This test was used by the

Results are presented in tabular

form and compared to those of the New England Assessment Project.

Objective

//2

To improve the counselor-student ratio

allowing more time for the guidance counselor
to be a consultant to the teacher.

This was done by developing a team approach to counseling

utilizing teacher-counselors and guidance counselors.
as-counselor

*

s

h*'

A teacher-

(

^

log was developed by the teacher-counselors and guidance

with
staff to determine the number of times the teacher-counselor met

students and the regular guidance counselor.

These teacher-as-counselor

logs also provided information indicating the type of counseling
that occurred:
3)

1)

personal problems,

crisis counseling,

4)

2)

Individual counseling,

academic problems,

5)

educational plans (in
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school),

6)

post high school plans,

parent conferences, and

Objective #3

9)

7)

jobs and placement,

8)

counselor-

career-vocational.

To determine community awareness and support

for the teacher-as-counselor function.

A structured telephone survey was used in March,
1972, and
June, 1972, to determine community awareness.

Seventy-five different

parents of the ninth grade students in the Teacher-as-Counselor
Project

were surveyed.

A total of one hundred and fifty calls were made with

the same questions being asked in the same manner for both surveys.

Data from this survey was processed and presented in tabular form in
Chapter V.

Objective

//4

To improve the relationship and understanding

between teachers and counselors and to generate
a better understanding of the guidance function.

In April, ten teacher-counselors were administered the

Teachers' Inventory of Guidance Awareness.

were used for group sessions.

Results from this sampling

In June, 1972, twenty regular teachers

and the nineteen teacher-counselors were administered the Teachers'

Inventory of Guidance Awareness and the results compared and analyzed.

Various unobtrusive measures were utilized for the purpose
of enriching the data from the assessment procedures.

included:

1)

comments from consultants and visitors,

responses from parents and staff members, and

by the investigator.

3)

These measures
2)

unsolicited

formal visitations
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Summary of the Findings
and Conclusions

In this section are presented the summaries
of the findings as
they relate to each of the four objectives on which
the assessment phase

of the study is based.

In addition, the conclusions related to each of

the four objectives are laid forth.

These conclusions are based on the

results of the data, as determined through the separate assessment

procedures utilized for each of the four objectives.

Objective Number One:
Awareness of Guidance

Students

’

The first objective of the Teacher-as-Counselor Project was to
increase students' awareness of guidance, particularly those areas
reported negatively by the New England Assessment Project.

Results summarized
In assessing this objective, any item on the Students' Inventory
of Guidance Awareness which elicited a positive response from less than
50 percent of the participants in the New England Survey was designated

as a negative response.

Using this as a criteria, there were 22 items

which fall within the category of one of the areas reported negatively
by the New England Assessment Project.
The results of the Monument Mountain Project survey indicate that
ten of these "negatively reported" items elicited a greater percent of

positive responses from the participants of the Monument Mountain Project
survey, than from the participants of the New England Survey.

On only

five of these items was the difference greater than 10 percent between
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the positive responses of the two survey groups.

These five items relate

to the areas of assistance being provided the
students in deciding future

training and occupational plans; parents having talked and
visited with the

student^

counselor; and assistance being provided the student in improving

his study habits.

In general,

the items on the Inventory which elicited

a low percent of positive response from the participants of the New
England

Survey were the same items eliciting a low percent of positive responses
from the participants of the Teacher-as-Counselor Project.

These results indicate that the participants of the Teacher-as-

Counselor Project were not more aware of guidance, than students participating in other guidance programs, on those items reported negatively by
the New England Survey.

In turn, these results do not support a con-

clusion that the first objective namely, "To increase the students*
awareness of guidance, particularly those areas reported negatively by the

New England Assessment Project," has been reached to a substantial degree.
Other findings, related to this objective, indicate that two of
the major strengths of the Teacher-as-Counselor Program

are

a)

the

participants in the Project have gained a greater knowledge as to the
location of their school counselor; and b) the participants are being

provided greater assistance in planning their high school program.

These

premises are supported by the fact that the items related to these two
aspects of the guidance program elicited a high percent of positive

responses from the participants of the Project; while the same items

elicited positive responses from a relatively low percent of students in

other guidance programs
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The results appear to indicate that the three major
weaknesses
of the Teacher-as-Counselor Program are:

a)

lack of information being

provided to the students about militairy information;

perceived independence generated by the school;
being provided about occupations.

c)

b)

the lack of

lack of information

These premises are supported by the

fact that the items, related to these three aspects of the guidance

program, elicited a relatively high percent of positive responses from

students in other guidance programs; while the same items elicited positive responses from a lesser percent of the participants of the Teacher-

as-Counselor Project.

Conclusions
Based on the results related to Objective Number One, the

following major conclusion and minor conclusions have been reached.
The major conclusion is that Objective Number One is being

achieved at a very low degree of success.

That is, the students have

not substantially increased their awareness of guidance, particularly

those areas reported negatively by the New England Assessment Project.
The following minor conclusions related to Objective Number
One, have also been reached.
1.

Two of the major strengths of the Project are;

a)

the

participants in the Project have gained a greater knowledge
as to the location of their school counselor; and

b)

participants are being provided greater assistance in

planning their high school program.

the
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2.

Three of the major weaknesses of the Project are:

a)

there

is a lack of information being provided to
the students

about military information;

b)

there is a lack of perceived

independence generated by the school; and

c)

there is a

general lack of information being provided about occupations.

Objective Number T\-7o: CounselorStudent Ratio, Team Approach
The second objective was to improve the counselor-student ratio

allowing more time for the guidance counselor to be a consultant to the
teacher

Results summarized
In assessing this objective, the teacher-as-counselor logs were

used along with structured interviews with the regular counselors and

structured interviews with the teacher-counselors.
One log was established by the guidance department and approved

by the administration.

This log classified the types of counseling

sessions that took place during the meeting with the student.

A second log was jointly developed by the teacher-counselors
and the regular guidance staff from discussions during the in-service

program for the teacher-counselors.

This log is a weekly log for the

teacher-counselors to record the number of times a student was seen by
the teacher-as-counselor.

The log provided information relating to

the number of times the individual counselee was seen and types of

counseling that took place and how often each one of the counseling

categories occurred.
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In the time period from January, 1972, through, June,
1972, the

nineteen teacher-counselors logged 711 counseling sessions.
from the logs indicated only 19 students or

8

The data

percent were seen once

by the teacher-counselor during the project period.

A strength of the project was that 60 percent of the participants were seen more than twice during the period.

were seen a total of three, four, or five times.

Forty-nine percent
Seven percent or 16

students were seen six times, five students seven times; and one student
eight times and another seen nine times.

During the time period from January to June the average number of
times a student participating in the Teacher-as-Counselor Project was

seen was 3.14 times on a formal basis.

In previous years a freshman

student would have been seen at least once during the school year but
it was atypical for a ninth grade student to be seen more than once

during a complete school year.

During the project operation, each regular counselor had a
student load of 233 students.

Prior to the Teacher-as-Counselor Project,

each regular counselor carried a load of 347 students.

The teacher-

counselors experienced a ratio of twelve students to one teacher-counselor.

Data from logs indicating the types of counseling sessions reveals
that there were 918 different types of sessions.

From one teacher-

counselor's log a student was seen for a personal problem and at the
same time academic problems and educational plans in the school were
discussed.

Thirty-three percent of counseling sessions involved personal

and individual problems.

Thirty-six percent were sessions involving
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vocational, educational plans, academic problems and
post high school
plans.

One student was referred for further testing in a crisis
sit-

uation, and the teacher-counselor referred it to the
guidance counselor
and the guidance counselor to the school psychologist.

Data from the Teachers* Inventory of Guidance Awareness relating
to planning indicated that 67 percent of the teacher— counselors felt

the staff cooperatively planned the guidance program.
of the regular teachers responded positively.

Only 25 percent

From the data the teacher-

counselors indicated an increased interest to the team approach of a

cooperatively planned guidance program.

From the results of the investigator's interviews with the
full-time guidance counselors, the teacher-counselor met with the

regular counselors approximately once every other week.

Prior to

the project, teachers didn't meet with the regular counselors unless
there was an emergency.

In addition, the regular guidance counselors

felt the cooperative spirit between regular counselors and the

teacher- counselors helped to develop a positive attitude toward the

guidance process.

It appeared to the investigator that the regular

guidance staff had a positive attitude toward the project.

The regular

counselors expressed the desire that the project should be expanded
and continued and that they enjoyed the role of a referral-resource

person to the teacher-counselor.

From the interviews, it would appear

that this union helped to develop a positive team approach.

Responses from the teachers-as-counselors* questionnaire

administered by the investigator indicated that:

1)

the ninth grade

teacherstudents had an easier access and a greater contact with the
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counselor than the regular counselors in previous years,

2)

the project

developed a positive relationship between the teacher— counselors and
guidance staff,

3)

students were counseled individually for

the following year's program with the teacher-counselors, and placed
in programs to fit their abilities, and

A)

the teacher-counselors

became more aware of the role of guidance and some of the problems
relating to the guidance process.
Also from the responses, the teacher- counselors Indicated
some possible areas for improvement as follows:

1)

the Teacher- as-

Counselor Project should begin at the beginning of the school year,
2)

more time should be made available for the teacher-counselor to

perform the guidance function,

3)

regular guidance counselors should

have more time to meet with the teacher-counselors, and

A)

some of

the teacher-counselors stated that they needed more experience in

relating to the student.

Conclusions

From the data related to Objective Number Two, the following
conclusions have been reached.
The data in the teacher-as-counselor logs and teacher interviews

indicate that students had easier access and greater contact with the

teacher-counselors than the regular counselors in previous years.
full time
Responses from the Teachers* Inventory of Guidance Awareness,

indicate a
guidance counselors' and teacher-counselors' questionnaires
teachercooperatively planned program of guidance emerged with the
approach.
counselors and regular guidance staff utilizing a team

From
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the data, the regular counselor-student
ratio was reduced and partici-

pants in the Teacher-as-Counselor Project
had a ratio of one teacher-

counselor to twelve students.

The responses from the teacher-as-

counselor questionnaire and regular guidance counselor
interviews indicated
a desire for the program to be continued and
expanded.

Objective Number Three; Community
Attitudes, Support for the Guidance
Function
The third objective of the Teacher-as-Counselor Project was to

determine community awareness and support for the teacher— as— counselor
function.

Results summarized
In assessing this objective a structured telephone survey was

used in March, 1972, and June, 1972.
The telephone survey included 66 percent of the parents of the

participants in the Teacher-as-Counselor Project.

Of the 227 students,

150 parents were called, 75 in March and 75 in June.

Ninety-one percent

of these parents called participated in the surveys.

Results from the responses to the question, "Do you know who your
child's teacher-counselor is?" indicated an overall 72 percent positive
response.

counselor.

Sixty-nine percent knew their child had been seen by their

From the data there appeared to be an increase from a 59

percent positive response in March to a 77 percent positive response
in June which was significant.

The data indicated that 65 percent of the parents knew how
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many times their child had been seen by the
teacher-counselor during
the project.

There was an increase in the June survey to 72 percent

from 59 percent in the March survey in positive responses.

From the data 58 percent of the parents knew that the teachercounselor talked with their child about his future plans.

Forty-seven

percent responded positively that the teacher-counselor had talked
about the student's success or failure in school work.

Thirty-eight

percent gave a positive response that the teacher-counselor did discuss
special problems with the student.
The data indicated that 16 percent of those parents surveyed

had occasion to contact the teacher-counselor by telephone.

From the

data it appeared that the calls related to planning for next year's
courses, failing notices and occupational training.

Of those parents

that called the teacher-counselor with problems, 100 percent responded

that the teacher-counselor acted on the problem satisfactorily.

The responses indicated that 71 percent felt their child had

been seen often enough by the teacher-counselor.

This data also

indicated that 86 percent of the parents felt that the teacher-counselor

had established a satisfactory relationship with their child.

From the responses to the question, "Do you have any comments
about the Teacher-as-Counselor Project?" 63 percent responded that
the project was a good idea and that the teacher-counselors were doing
a good job in their estimation in the March survey.

Results from the

that
June survey indicated 90 percent of those willing to comment felt

were doing
the. project was a good idea and that the teacher-counselors
a good job.
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Con cl us ions

Based on the responses relative to Objective Number
Three, the
following conclusions have been reached.

From the June survey, the data appeared to indicate
with the
90 percent positive responses in comments that the project was
a good

idea and that the teacher-counselors were doing a good job.

Also the

100 percent response in both surveys that the teacher-counselor acted
on problems satisfactorily is an encouraging sign of a possible
change
of community attitudes

The 86 percent positive response that the teacher-counselor had

established a satisfactory relationship with the child was significant
to the investigator.

Also that the 71 percent of the parents surveyed

felt their child had been seen often enough by the teacher-counselor

indicated to the investigator a possible change of attitude.
The high response rate on the structured telephone survey
appears to indicate that this is an excellent method of gaining information to analyze positive and negative attitudes for programs in the school
system.

Objective Number Four: Relationship and
Understanding Betv/een Teachers and Counselors
The fourth objective of the Teacher-as-Counselor Project was
to improve the relationship and understanding between teachers and

counselors and to generate a better understanding of the guidance function.
Results summarized
In assessing this objective, an analysis of the positive responses

on the items from the Teachers* Inventory of Guidance Awareness was used.

Within the upper third of the ranking of positive responses
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by the teacher-counselors on the Teachers'
Inventory of Guidance
Awareness, there were twelve items within
seven of the eleven categories.

The range of positive responses by the
teacher-counselors

was 95 percent to 100 percent.

Responses by the regular teachers in

this grouping ranged from -12 percent to 100 percent.

Differences

between the two groups ranged from -11 percent to +83 percent.
In the area of counseling services, 100 percent of the

teacher-counselors responded that an organized program of guidance

was available to all students.

There was a difference of 26 percent

between the regular teachers and the teacher— counselors which was
significant.

Both groups indicated that individual counseling of

students was part of the guidance program and that they referred
students to the regular counselors.
Only two of the nine questions that related to tests and

appraisals were in the upper third of the ranking.

One hundred percent

of both groups indicated that teachers had access to the cumulative
records.

Highly significant was the teacher-counselors' response

that cumulative records indicated an educational growth pattern of

students (P = >.001).

There was a 100 percent positive response by

the teacher-counselors compared to a 58 percent positive response by
the regular teachers which is a difference of 42 percent.

In the area of orientation of new students, a 100 percent

positive response by the teacher-counselors was significant compared
to the 70 percent by the regular teachers.

This was related to help-

ing students plan their educational program to meet their individual

needs.

There was a 26 percent difference between the teacher-counselors
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(100%) and the regular teachers (74%) to the question of
administra-

tive support and assistance in the development of the
guidance program

which was significant.

Highly significant was the 95 percent teacher-

counselor positive response relating to the definitions of teacher
responsibilities in the guidance program.

Only 12 percent of the

regular teachers gave a positive response to this question which is
an 83 percent difference.

Only one question of the five questions that relate to

educational and vocational information and planning was in the upper
third of the ranking.

One hundred percent of the regular teachers

indicated that informational materials on education were provided
for students compared to 95 percent of the teacher-counselors.

All

of the teacher-counselors (100%) indicated that an in-service edu-

cation program for the staff in guidance services had taken place

compared to the 79 percent positive response by the regular teachers.
This difference of 21 percent was significant.

There was only a

6

percent difference between the regular teachers (89%) and the teachercounselors (95%) relating to assisting students in placement for
additional education or training.

There were twelve items in seven categories that were in the
lower third of the ranking in positive responses on the Teachers'

Inventory of Guidance Awareness.

These twelve items have a range of

range
11 percent to 53 percent by the regular teachers compared to a

of 16 percent to 68 percent by the teacher-counselors in positive

responses.

Differences ranged from -7 percent to a +42 percent.

a
In the area of counselor-teacher conferences there was
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+27 percent difference between the regular teachers
(31%) and the
teacher-counselors (58%) to questions of participating
with the
counselor and other teachers in student case conferences.

Sixty-

seven percent of the teacher-counselors indicated that
the staff

had cooperatively planned the guidance program.

Only 25 percent of

the regular teachers indicated a positive response to the question.

The 42 percent difference is significant that this attitude developed
from participation in the Teacher-as-Counselor Project.
Five of the nine questions that related to tests and appraisal

were in the lower third of the ranking.

Four of the questions had a

range in the differences in positive responses between the regular

teachers and the teacher-counselors of +27 percent to +42 percent.
In all of the questions the teacher-counselor had a higher positive

response.

Three of the questions were concerned with the contents

of the cumulative records.

The difference between the groups was

significant as the difference could be attributed to participation
in the Monument Mountain Project.

Sixty-eight percent of the teacher-

counselors indicated that standardized tests' results were inter-

preted for teacher use.
regular teachers.

This was a significant response compared to the

Both groups gave a low positive response to the

question of summaries being provided for teachers of important data
from records on tests.
Both groups had a low positive response to the question of

informing the parents of their child's standardized test results.
"Are organized activities provided to assist students in developing
good study habits?" received a positive response of 32 percent by the
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teacher-counselors and 28 percent by the regular teachers.

Both

categories of personal and social development and the place
of the

guidance program in the school organization had a question
that related
to group procedures and group meetings for students to
discuss matters.

Both the regular teachers and the teacher-counselors gave about the
same positive response.

The differences were not significant.

There were three items in two categories that were not in the

upper third or lower third of the ranking but had significance.

Two

of the questions were related to the availability and use of counseling

services.

Eighty-four percent of the teacher-counselors indicated

that students accepted and took advantage of the guidance services

offered compared to 53 percent of the regular teachers.
significant difference of 31 percent between the groups.

There was a

There was a

significant difference of 41 percent between the two groups to the

question of teachers accepting and taking advantage of the guidance
services offered.

Eighty-two percent of the teacher-counselors gave

a positive response compared to 41 percent of the regular teachers.

One of the questions related to personal and social development,

specifically the question, "Are informational materials available
to students concerning personal and social development?"

There was a

71 percent difference in positive responses between the teacher-counselors
(82%) and the regular teachers (11%)

Ten items were selected by the investigator and the guidance

director that warrant further improvement and emphasis.

One of the

items specifically related to informing parents of standardized tests

results.

Both groups gave this a low positive profile.

Seven of the
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items involved the category of testing and
appraisal and the use of

cumulative records.

Even though there was a higher positive response

pattern by the teacher-counselors, the percentages
indicated the need
for improvement and understanding by the regular teachers
as to what
is included in the cumulative records.

Specifically, educational

and vocational plans of students, home and family background, progress

reports by the teachers and special abilities or talents of students

according to the data should be stressed.

Summaries of important

data from records on tests and standardized test results should be

provided and interpreted for teacher use.
In the category of educational and vocational information

and planning, two items were selected for further emphasis.

These

items related to teachers discussing with their students the vocational

application of their subject area and organizing activities to assist
students in career planning.
response.

These items received a favorable positive

The guidance director and the investigator want this category

to receive continued stress.

Related findings to this objective indicated that 89 percent
of the teacher-counselors felt their attitude towards the guidance

function had improved.

Seventy-four percent of the teacher-counselors

indicated they had a better understanding of the guidance function as
a result of participation in the guidance function.

The full-time

guidance counselors indicated that communication within the staff had
improved.

In their opinion, the in-service program and the teacher-

counselor actively participating in the guidance process developed a
greater understanding and awareness of the guidance function at

Monument Mountain Regional High School.
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Conclusions
Based on the results related to Objective
Number Four, the
following conclusions have been reached.

From the analysis and summary of the data
a general conclusion
can be made that the teacher-counselors became
more aware of the

guidance function through the in-service program
and participation in
the Teacher-as-Counselor Project.

A close relationship between the

regular counselors and those involved in the project
developed.

Specific items indicated significant changes in awareness by
the
teacher-counselors toward the guidance procedure.

Involvement in the

Teacher-as-Counselor Project generated a better understanding of the
guidance function.

The data appears to indicate that the regular

teachers might become more aware and develop a better understanding of
the guidance function if they became involved in either in-service or a

project similar to the Teacher-as-Counselor Project.

Recommendations

The recommendations based upon the findings and conclusions
of this study will be presented in three sections:

1)

those that are

pertinent to the further development of the Teacher-as-Counselor Project,
2)

those that are pertinent to the general guidance program, and

3)

those

that are pertinent to further research on the Teacher-as-Counselor Project.

Recommendations for further development
of the Teacher-as-Counselor Project
1.

The teachers-as-counselors project should be continued
and expanded to a full year.
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2*

In— service training should continue for interested

teachers that want to become involved in the project

and attempts made to interest more teachers.
3.

Students should be assigned to a teacher— counselor

befor entering the ninth grade.
4.

Attempts should be made to keep the ratio at one to
twelve.

5.

Expand the Teacher- as-Counselor Program into the

seventh grade as in the Berkshire Hills Regional School
District this is a transitional period for seven sixth
grades going to the Searles Middle School.

Recommendations pertinent to
the general guidance program

1.

More emphasis should be placed on providing occupational
and career information for the student.

2.

A general in-service program for all teachers should be

organized describing the cumulative record, what it
contains and how the cumulative record can help the

teacher in understanding the student.
3.

The testing program should be reviewed by the teachers,

administrators and parents to determine how the results

will be used.

Upon completion of this review, the

Information should be communicated to students, teachers
and parents.
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A.

Attempts should be made for regular counselors to

have more time for involvement with teacher-counselor
problems and involvement in curriculum study.

Recommendations for further research
of the Teacher-as-Counselor Project
Request approval of the Berkshire Hills Regional School

Committee to continue research on the effectiveness of the Teacheras-Counselor Project.
1.

Upon approval, extend and expand the Teacher-as-Counselor

Project to the seventh grade at the Searles Middle School.
Before initiating the program use the Students' Inventory
of Guidance Awareness as a pre-test to incoming seventh

graders.

Questions on this inventory should be re-

categorized by the investigator and a consultant.

The

teachers interested in participating in the project should

be administered the Teachers' Inventory of Guidance
Awareness.

An in-service program should be conducted

for the potential teacher-counselors stressing communi-

cation technique with counselors.

The "daily log"

should be refined by the in-service group as part of

planning the project.

After administering the Student's Inventory of Guidance
Awareness to the seventh graders, involve half of the
students in the seventh grade in the project and the

other half act as a control group with the regular
guidance staff.

At the completion of the project.
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administer the Students* Inventory of Guidance Awareness
as a post test to both groups comparing the results of

the pre— test and post test within both groups and between

both groups to observe any significant change in the
attitudes of the students which specifically related to
the guidance function.

Administer the Teachers' Inventory of Guidance Awareness
to the teacher-counselors as a post test and compare

the results to determine any changes in attitude as they

specifically relate to guidance.
2.

Follow the same design for the incoming ninth grade
students participating in the Teacher-as-Counselor Project
as described for the seventh grade.

At the completion

of the ninth grade project, administer the Teachers*

Inventory of Guidance Awareness to the teacher-counselors
and compare the results to the results of this study
to observe if any change in attitude has taken place.

The same procedures should be used with the regular
teachers to evaluate the effect of the emphasis on

these areas indicated for improvement in this study.
3.

In both projects, two closed open-ended telephone surveys

should be conducted.

A random sampling of both the

control group and the participating group should be
contacted.

Results of these surveys should be analyzed

attitudes has
to determine if any change in community
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taken place.
4,

A follow-up study of the ninth graders that participated
in the original Teacher- as-Counselor Project should

be conducted.

At the completion of the tenth grade,

the students should be administered the Students* Inventory
of Guidance Awareness and results compared to evaluate
any significant changes in attitude after a year's

experience with the regular guidance staff.
5.

Utilize structured interviews with the regular guidance
staff to determine how they continue to perceive their
role in the Teacher-as-Counselor Project.

appendixes

appendix a
COUNSELOR LOGS

BERKSHIRE HILLS REGIONAL
SCHOOL DISTRICT
RECORD OF GUIDANCE INTERVIEWS

Name of Pupil

Date

Grade

Comments
Purpose

•

Use the code letters to indicate purpose of session

Counselor
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Purpose

Counselor

Friday

session.

Thursday

of
DISTRICT

purpose

SCHOOL

indicate

Wednesday
REGIONAL

to

letters

HILLS

code

BERKSHIRE

Tuesday

the

Use

Monday

o
Period

Before

School

tH

CN

CO

m

vO

00

School

After

APPENDIX B
INSTRUMENTS USED IN THE STUDY
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STUDENT INVENTORY OF GUIDANCE AWARENESS

We would like to discover the extent to which you are
familiar with the guidance services offered in your school.
By knowing how you feel about this phase of our school program,
we shall be better able to initiate changes in areas which you
indicate. Will you please respond as frankly and honestly as
you are able? DO NOT PLACE YOUR NAIIE ON THIS INVENTORY
.

DIRECTIONS:

Will you please check (X) Yes or No to indicate
your feelings about each question.

1.

_

Yes

_

No

Do you know who is your school counselor?

2.

_

Yes

_

No

Do you know where your school counselor's office
is located?

3.

_

Yes

_

No

Were you given help in learning about your high
school when you first attended?

A.

_

Yes

_

No

Were you helped before grade nine to plan your
high school program?

5.

_

Yes

_

No

Have you had help in improving study skills and
habits?

No

Does your school counselor discuss test results
with you individually?

No

Do you get help in understanding test results,
i.e., meaning of percentile, achievement testing,
aptitude?

No

Does your school send home information or have a
meeting with your parents about tests you have
taken at school?

No

Have tests given by the guidance department
or school been helpful in planning future
training and/or a job?

Yes

6.

7.

”

8.

””

“

9.

Yes
~~

Yes

Yes

10.

Yes

11

Yes

.

~

^

~

~

No

No

Have you had help to decide if you have the
ability to succeed in some training after
high school, is.e. trade apprenticeship, school
or college?
school
Has your school counselor discussed your
program with you?
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12.

__

Yes _ No

Have you had help in planning which subjects
and
what activities you need and want to take
in high
school?

13.

_

Yes _ No

Has your school counselor helped you find
better
ways to solve problems about school or other things
you've had to face?

14.

_

Yes _ No

Have you been satisfied with the courses you have
selected?

15.

_

Yes

No

Do you know where to find information about schools
and/or colleges which you might attend after high
school?

16.

_

Yes

_

No

Do you know where to find information about occupations in your school?

17.

_

Yes

_

No

Do you know yourself better in terms of picking a
job or occupation as a result of visiting your
school counselor?

18.

_

Yes

_

No

Has your counselor discussed your occupational or
job plans with you?

19.

_

Yes

_

No

Did your counselor suggest you look up personal
qualifications and training requirements for jobs
you might consider?

20.

_

Yes

_

No

Do teachers talk about the jobs which relate to
the subjects they teach?

21.

Yes

_

No

Does your school provide information about military
obligation of the boys?

22.

Yes

_

No

Do you get help in understanding yourself from your
school counselors?

23.

Yes

_

No

Do you know yourself better as a student as a result
of visiting your school counselor?

Yes

_

No

Has school helped you to grow in your ability
to make real plans for yourself?

25.

Yes

_

No

Has school given you a chance to feel more
independent?

26.

Yes

No

Does your school provide opportunities for
groups of students to meet and discuss these
problems?

27.

Yes

No

Have you been to a group discussion meeting?

24.

_

__

Ilk

28.

_

Yes

_

No

Does your school provide materials which help
in solving personal and social problems?

29.

_

Yes

_

No

Can you talk about your real feelings about
things with your school counselor?

30.

_

Yes

_

No

Have your parents ever talked to your school
counselor?

31.

_

Yes

_

No

Have your parents visited your counselor about
your school program?

32.

_

Yes

_

No

Have your parents visited your counselor about
your plans after high school?

Yes

_

No

Are you thinking and planning what to do when you
finish high school?

33.

34.

_

Yes

_

No

Has the school helped you learn about getting a
job?

35.

_

Yes

_

No

Have you had help in becoming familiar with job
possibilities in your community and surrounding
areas?

TEACHERS' INVENTORY OF GUIDANCE AWARENESS
Two responses are requested for each
item:
1) to be given
in terms of what the teachers feel
guidance services should be
like in their schools, the OPTIMUM; and
2) what the teachers see
the existing state of guidance in their
schools, the
CURRENT condition.

Optimum
Yes
No
1.

Is an organized program of guidance
available to all students?

2.

Has the staff cooperatively planned
the guidance program?

3.

Have guidance services been provided
to orient new students to the school

A.

Do you discuss with your students
the vocational application of your
subject matter field?

5.

Have you participated with the
counselor and other teachers in case
conferences concerning students?

6.

Are placement services provided to
assist students to obtain additional
education or training?

7.

Are organized activities provided to
assist students in planning careers?

8.

Do the cumulative records contain
information about the educational and
vocational plans for students?

9.

Is individual counseling of students
part of the guidance program?

10.

Are informational materials on
education provided for students?

11.

Do you know the educational and
vocational plans of the students
in your class?

Current
Yes
No
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Teachers' Inventory

— Continued

12.

Optimum
Yes

Does the staff plan cooperatively
the evaluation of the achievement
of students in relation to their
potential?
13.

Do the cumulative records contain
l^^forroation about the home and family
background of the students?

14.

Are teachers' responsibilities in the
guidance program clearly defined and
understood?

15.

Are standardized test results interpreted for teacher use?

16.

Does the administrative staff
support and assist in the development of the guidance program?

17.
20.

Are Informational materials available to students concerning personal
and social development?

21.
18.

Are group procedures used in the
guidance program?

19.

Do teachers accept and take advantage of the guidance services offered?
Do you discuss with your students
the educational implications of your
subject matter field?
Do cumulative records contain information which indicates special
abilities or talents of students?

22.

Do you seek the assistance of the
counselor in helping students?

23.

Do you have an in-service educational program for the staff on
guidance services?

24.

Do you make referrals of students
to the school counselor?

No

Current
Yes
No
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Teachers' Inventory— Continued

25.

Are the cumulative records of
students accessible to teachers in
your building?

26.

Is an opportunity provided for groups
of students to discuss matters of
concern to them?

27

Are informational materials available to your students concerning
occupational opportunities and
requirements?

.

28.

Are counselor-parent conferences
held concerning students?

29.

Do students accept and take advantage of the guidance services offered?

30.

Is help given to students in planning
an educational program to meet their

Optimum
Yes
No

individual needs?
31.

Do the cumulative records show an
educational growth pattern of
students?

32.

Do you hold conferences with parents
concerning their child?

33.

Are organized activities provided
to assist students in developing
good study habits?

34.

Are teachers provided with summaries
of important data from records or
tests?

35.

Are parents informed of their childrens' standardized results?

36.

Do the cumulative records contain
anecdotal reports or summaries of
student progress written by teachers?

37.

Does the current guidance program
include research and evaluation
studies?

__

Current
Yes
No
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